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SIGNATURE PLAYBOOK

Social and emotional learning (SEL) is the process through which children and adults acquire and effectively apply the
knowledge, attitudes, and skills rexsary to understand and manage emotions, set and achieve positive goals, feel and show
empathy for others, establish and maintain positive relationships, and make responsible decisions.
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SNAPSHOT: The SEL 3 Signature Practices

WELCOMING INCLUSIBBTIVITIES
ENGAGING STRATEGIES
OPTIMISTIC CLOSURE

1. Open each class period, meeting, or professional learning experience WIELEOMING INCLUSION
ACTIVITY, ROUTINE, OR RITb&lbuilds community and connects to the work ahead

Examples of Welcomingctivities, Routines, and Rituals:
o Smile warmly and greet each person by their preferred name
o Wholegroup greeting activities
» Morning circles
v LYy GSNI MBS ¢4 R ker homewbdS HeINI

2. EmbedENGAGINGTRATEGIEScluding brain breaks to anchor thinking and learning, throughout
the experience. Engagirsrategiesoffers manyopportunitiesthat vary in complexityo practice SEL
skills. Engagement and learning A Y RA @ A R dzliufnfiodourgpBider &> ¢ R 02t f SOG )
éSocratic Seminér | JoRag® | NB & dzLIL2 NISR o6& AyiSyaGAazylffe
d4SIdzSYyOSR adSLla GKFEG adzald @2dzNJ ANRdzLIQa OdzZNNB Yy i
experiences to meet the needs of all participants.

Examples of Engagingtrategies
o Think, Ink, Pair, Share (silent time to refletitne to write; partner discussionsclose with
a group share out)
» Clock Partnergprearrange partners for quickly pairing up for reflection and discussion)
w Private thinktime (facilitator waittime)
» Mindful Minute Brain Breaka calming activity, promoting focus and readiness to learn)

3. Close each experience in an intentional way. @®TIMISTIC CLOSURE y 2 ySOSaal NA
SYRAY3AzZé¢ odzi NI 0KSNJ KAIKE AIKGA 'y AYRAGARIZ & |y
can provide a sense of accomplishment and support fodwhinking. The closing activity may be
NEFEtSOGABS 2F (KS fSIFENYyAy3ds KStLI ARSylGAaTe ySEG

Examples of Optimistic Closure:

OneMinute Accolade

Something | learned today

I am curious aboX

I am looking forward to tomorrow becaus

Suit Yourself

{2YSOKAY3 LQff R2 I a
Something | still question...

Something that still concerns me...

€ € € €
€ € € €
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Establish a sharedgreement that it is always okay to pass.
9y O02dzNy 3S LI NGAOALIyila G2 OSNDIffe &
Gttt SIrasS 0O02YS o6l 01 G2 YSé¢ AT GKFG Aa 0

About the SEL 3 Signature Practices

The SEL 3 Signature Practices were developed in response to these commonly heard qdestion$: & K I {
R2Sa {9] [hhY fA1SKé YR al 2 ¢ Edichatgrsand ©STapiovidédis R2 A Y
understood and believed in the power of SEL, dmught clarity abouhow to demonstrate and observe

SEL in action during the school day and beyond.

TheSEL 3 Signature Practica® one tool for fostering a supportive environment and promote SEL. They
intentionally and explicitly help build a habit of practices through which students and adults enhance their
SEL skills. While not an SEL curriculum, these practices are one e@xaeiple of a way to help people
understand and practice the goals of an overall systemic SEL implementation plan.

Why?We set the tone for our learning and interactions as we launch the school day, run a staff meeting,
deliver a lesson or facilitajgrofessional development. Our goal is to purposefully and thoughtfully design
each element to achieve a particular outcome. Adults and students walk into work or school each day as
our whole selves. We bring our strengths, challenges, and outside ciraurestavhich contribute to how

we embrace or face the day. We transport our intentional goodwill and our implicit biases. We carry the
memory of our last time in this environment, as well as our history of similar situations.

What? Intentionally chosen stitegies, activities, and protocols foster interactions that model SEL in

action and help create an equitable experience. They establish a safe container for equity of voice, for

truly seeing one anothemnd celebrating one another as our fullest selvesinBsgrating moments of
NEFTESOGA2YS LRAAGAGBS AYyGSNIOdGA2yasz FyR | LIINBOAL GA
one in which everyone in the room feels they belong to a safe and caring community of learners, where

they are valued and able learn and work together productively.

Who? Everyone! Students and adults alike are a part of the lifelong learning process for developing and

using strong SEL skills. Teachers, leaders, district staff, atnd-sctiool time agencies use these pragsic

G2 3ANBIG STFSOGzT G2 O2ftfl 02N GADBSEE O0dZAft R Sy JANRy
acknowledged and elevated.

How? This playbook offers examples and resources to draw from as you build your repertoire of SEL
practices. It also &érs insights about how to make planning and facilitating the Signature Practices a fluid,
YIEGdzZNF € LI NG 2F @2dzNJ 62N] @ , 2dz FyR @2dz2NJ 02t t S| 3dzS:
you to dialogue regularly about how you consistently bthilelse Signature Practices into your daily work,

and to learn from one another!

When?Build in these practices throughout the davery dayas a regular part of daily lesson planning,
meeting agendas, and professional learning facilitation to createrate and culture of safety, inclusion
and belonging, and to support strong, effective learning environments.
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2 KFGQa .SSy {KFENBR TNRY {OK22f& FyR 5AaGNROGA ! ahA

w

|
When a team, a school, or an entire district commits to using the SEL 3 Signature Practices in an

authentic way, they are better able to meet their own learning goals and those of their students
GKAETS o0dzAf RAYy3 SO@SNE2yY S Qning 4n@ Work@rivifofinferit. OfiedperdmNB | (i S
can begin to use these practices and influence others, but it is only when they are used by the entire
team or organization that they will achieve their full impact.

When people are intentional about the purpose,dency, and facilitation of the SEL 3 Signature
Practicesthey can build routines that become a solid foundatifem strengthening a learning
O2YYdzyAled LT dzaSR gAGK2dzi LI I yyAy3d YR AyaSydaa
have the desed results.

When used consistently and thoughtfully, the Signature Practices help to create productive habits

that shape an organizational culture. If used randomly or without authenticity, they are unlikely to
make a positive, systemic impact.

G{O0FNI G6KSNB @&2dz I NB® | &S cérKurAshe & 2 dz K|
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Using the Playbook

TheSEL 3 Signature Practices Playbpolvides practical ways to introduce and broaden the use of

SEL practices in classrooms, schools, and workplaces. We have learned that doing these practices
superficially or just for complian€e&ake will be of limited benefit. They are effective when
thoughtfully selected to meet the needs of a particular context, facilitated skillfully, and understood to

be part of a systemic plan to implement SEle Flaybook introduces a variety of examptfthe SEL

3 Signature Practices that, when used authentically and intentionally, can help users create safe,
equity-centered, productive learning and working spacesstodentsand adults.

The Playbook aims to:

o Respect the judgment, experience, and axitof the users.
Offer a structure to support thoughtfullselecting and facilitatinthese practices.
o Provide samples of SEL Signature Practices for specific contexts and purposes.
(Youare encouraged to add and/or modify activities to meety@2 YY dzy A i@ Qa ySSRao
o ldentify key SEL competencies and skills for each activity, while noting that these competencies
are interconnected and that an activity may support more than one.
«» Share the research base that is the foundation of these practices.

€

Begn by readingCreating and Sustaining Equitable Learning and Working Environmentishout
knowing why and how these practices work in academic and professional settings, it will be a
challenge to implementhem as a lever for sustained, meaningful chanfieese practices build on
and are aligned with the principles of culturally responsive teaching, Restorative Justicelal
neuroscience, and traumimformed practices.

The Getting Startedection of theplaybook will help you begin to integrate ti8EL 3 Signature
Practices into your learning or work space. It provides a simple structure you can use to select the
right practices for your purpose and context. Th&talso a section on adapting the playbook for
your workand adesigntemplateto supportyour planning process.

Next, scan through the examples @Welcoming ActivitiesEngagindstrategies and Optimistic
Closingsand notice which ones look familiar. Find a few that are new to you and read through them.
Mark ones that you might likedttry in your classrooggroup activity or at an upcoming meeting.
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Creating and Sustaining Equitable Learning and Working Environments

SEL in Service of Equitable Outcomes

Equitable learning and working environments are shaped by policies, practimbpersonal

interactions that are explicitly designed to create the equitable experiences that are essential to doing
our best work. This is too important to leave to chance. Intentionally attending to SEL in the design and
facilitation of lessons, meetgs, and gatherings will help create equigntered environments in which

to work, teach and learn.

There are persistent and growing inequities in education, health, and economic opportunities and
outcomes that reduce the quality of life for a substangiattion of the U.S. population. These
inequitiesmay berooted inrace/ethnicity, gender, sexual orientation, social class, home aggu

2 y Sagian of the country, et They undermine opportunities to learn in deep and meaningful ways
and the chancéor every person to achieve excellence in school, career, and other life pursuits. CASEL
believes SEL instruction and opportunities are essential to an effective and sound educatian for all

When the SEL 3 Signature Practices are effectively implemesfatt of a comprehensive SEL plan
they promote these essential elements of an equitable learning and working environment:

o Equity of voice: All participants are encouraged to speak and are respectfully heard.
o Inclusion: Albdegreesof participation are welomed and acknowledged.
w CollectivismAlISYy 3+ 3S Ay |yYyR O2y{iNAodzGiS (2 | aF2NJ §KS 32

Equitable Practices

The synergy of intentionally practicing SEL skills within academic and social situations provides
opportunities to develop them as waligrained habits that are transferable to situations within and
beyond the classroom walls. The SEL 3 Signature Prastipport theABCs of an effective learning
environment (Richard M. Ryan and Edward L. eci

At Autonomy: The need to be in control of oneself and empowered to make decisions. Participants
make personal choices about what they say and do in each of the activities.

Bt Belonging:The need to be accepted and valued by others. The activities are designed soahat e
person can be heard and seen without judgment, and to help build relationships with others and with
content.

Ct Competence The need to be effective or to accomplish things. The SEL 3 Signature Practices give
participants opportunities to be effectivecross a variety of contexts and to strengthen intrad
inter-personal skills during the school daypim-of-schooltime experiencesor at work.

The Neuroscience of SEL

Dr. Rchie DavidsoE | YA @SNRARAGE 2F 2Aa02yaAys aLlsSri{a lFo2dzi aS
oA2f 23A0F f1 FAYYRI SINDSiy (A 22y2édzy 3 LISNBE 2y Q& NBLISEHFGESR SELISH
opportunity to be a powerful influence for the-wiring of neural pathwaythat is necessary for habits

to be built and sustained. Creating and sustaining consistent practices helps create the climate and

Odzt (0 dzNB { sptindakleaning Andl Wdrking cdnidiitions

SEL 3 SIGNATURE PRACTICES PLAYBOOK 201


https://selfdeterminationtheory.org/SDT/documents/2000_RyanDeci_SDT.pdf
http://www.edutopia.org/richard-davidson-sel-brain-video
https://www.youtube.com/watch?v=ELpfYCZa87g

SOCIAL AND EMOTIONAL LEARNING A0k,

3

PRACTICES

G
A TOOL THAT SUPPORTS SYSTEMIC SOCIAL AND EMOTIONAL LEARNING R&ES

Getting Started

When using theSEL 3 Signature Practices Playbdaep in mind that:

w

ThePlaybook is designed to respect the judgment, experience, and language of the facilitator.

Be sure to adjust activities to suit yocwntext and needas you work with youth and adults.

The Playbook provides only a sampling of activities within each category. The options are
fAYAGESaa YR IANRS Y2380 FdzZiKSyiAOlrftte FTNRY (KS
@2dzQNB ¢2NJ Ay3ITo

Using he Playbook requires thoughtful selection and preparation 6 £&t8qg lDown

PATHE Purpose, Alignment, Transparency, Target.

ThePlaybook identifieskey SEL competencies and sHitiseach activity as a possible focus

area You can also use these activities for building skills in other competencies that you are
intentionally aldressing.

Prioritize

¢tKS dzNBSyOe 2F GKS dFrail 2N G2LAO OFy GNRO|l dza Ay
creating the conditions for the group to do its best work actually results in more effective learning and
collaboration.

Ask yourselfHow much time is available?

Examples:

w

If you are together for a whole day, you might plan SEL practices that take a little more time
S0 you can also establish and deepen the relationships in the group.

If you are in a short meeting or classriod, design oneto five-minute SEL practices to quickly
anchor the group, make a connection to the work ahead, support interactive engagement, and
bring the time together smoothly to a close.

If you are behind schedule, select an SEL activity thaklguionsolidates the group, helps
maintain focus, and/or allows for an optimistic end.

You will also notice that most of the sample activities includelaief. The debrief is where

some of the most powerful learning takes place, so plan enough time for this step.
Reflecting on connections to specific skills within an SEL competency is a powerful strategy
for individual, smaigroup, and wholegroup selfassessrant.

Align to aClear Purpose

I F@Ay3 I Ot SINJ ARSI 2F gKFGQa AYLERNIFIYyG A& GAGLf
in achieving the goals of your engagement.
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Ask yourselfWhat is important about this engagement?

Examples:
o If an important goal of the day is baseddreative work or planningsonsider choosing a
Welcoming/Inclusion Activity that includes brainstorming or a question.
» If an important goal of the meeting imaking a difficult decisioma Welcoming/Intusion
Activity that asks participants to make choices could be a good fit.
« Ifanimportant goal of the engagement is learning howvtwk in small groupgerhaps select
a Welcoming/Inclusion Activity that is organized in trios, and then debriefed weéhwhole

group.

Keep Relationships in Mind

How well your group knows each other, how comfortable they are with one another, and how many
GAYSa @2dxff 6S YSSOGAy3I Fa F 3ANRdAzZI FNB az2vys 27
level of your activity.

Ask yourselfHow vulnerable can &sk participants to be?

Examples:
w Ifthe group is meeting together for the first time, participants may not be comfortable sharing
RSSLX & gAGK LIS2LI S dviremabiliiy aciviyimight yeestuctdr&l withd !

participants choosing theirdy” LJ- NI YSNJ ' yR | yagSNAyYy3I | ljdzSadaAz2

GKF0Qa yS¢ oA0K @2dKée
o As a group forms deeper, more trusting relationships over time, you can facilitate activities
that benefit from those increasingly more insightful exchanges. A highieerability activity

AAAAA

YAIKG Ay@2f @S NIryR2Yfeé aStSOGSR LINIYSNAB YR
OdzNNBy G ¢2N)] aAiddz GA2y GKIG 22dz2QNB FAYRAYy3I @SN

Empathize with Participants Read the Room
Having a hunch about the state of the growil help you select or create SEL practices that will match
the emotional, physical, and intellectual needs of the participants.

Ask yourselfHow can | meet theliverseneeds of participants?

Examples:

o If participants appreciate feeling productive aiadk-oriented at all times, a welcoming activity
that incorporates the topic of the engagement as the focus will support that.

o Ifthe group is tired and losgnergy, consider selecting an activity that involves movement and
an upbeat tone.

o If the group has become unfocused, consider an Eng&jiiadegythat brings their attention
to one central wholegroup activityby helping the group downregulate €.g., usingmindful
focusing orup-requlate in an active and fun way

o If your time together has been spent on challenging material, choosing a closing activity that
provides an opportunity to share appreciations can reframe the hard work as a chance to
support one another.
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TS Activities

Welcoming Inclusion Activitiesre brief, interactive experiencethat bring the
voice of every participant into the room, making a connection to anether
and/or to the work ahead, with each perspectilagen, culturallyrich voice being
heard, respected and learned from. The more we fully share ourselves and are fully
received and understood by others, the stronger and safer our learning
environmens become. Growing knowledge of and appreciation for our groups help
ensure that we will provide opportunities to welcome people in the ways they need
and want to be included.

Psychologist Barbara Fiese explains toatinest N | gl & 2F O02YYdzy A
Ad oKIFG yYySSRa itdls synibolicalyE@nménicaiekitie fidSa that
GUKAA Ada ¢6K2 6S FNB¢ Fa | INRBdAzLIE LINBP JARA

Welcoming Routinesnclude a weHtaught system of actions or ges of tasks that

contribute to an expected rhythm that starts an event. This might be a list of

pictures and/or written directions near the door of an elementary classroom, or a

G52 b2gé 2y GKS 02FNR F2N aSO2y RloNE & G dzF
arrival. Students and adults who enter can see at a glance exactly how to get
engaged. Practicing these steps, as you do with other classroom routines, is an
investment in creating a calm, orderly space in which learners move with confidence

and agency.

Welcoming Ritualsare a special subseta routine imbued with special meaning.

An example is how the U.S. Supreme Court justices begin their work days by each
AKIF1{Ay3 SOSNE 20KSNJ 2dzaiA0SQa KIYyR® ¢K;
statement that desge strongly held differences of opinion that will be expressed

during this work session, they are all civii members of the group, able to maintain
personal connections across lines of difference. Examples of welcoming rituals in a
classroom include warm, consistent greetingf every student at the door

10
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Welcoming/Inclusion Activity
Four Corners

Time:5-7 minutes

Overview:

Participants reflect on a statement, image, or prompt and move to a "corner" that matches their
choice. There they share their rationale for choosing that corner with others before the whole
group reconvenes.

When and Why:

G/ 2Ny SNBRE A& K %he indpaidnce ofydivdrge® pesspestives and the value of
having all voices heard. Participants have the opportunity to connect with others, while hearing a
variety of reasons for being drawn to the common category. The activity also incorporates
movemert and injects energy into the room.

SEL Focus:

Participants will be practicing theesponsibleDecisionMaking skills ofSituation Analysisand

Evaluatingl & G KS& OK22aS FyR RA&0dzaa (KSANdJciat 02 Ny SN
Awarenessskills ofPerspectiveTakingandEmpathyl & (G KS& tAadGSy G2 dzy RSNI
choices and reasoning.

Steps:

1. Before the activity, mark four to fivereasin the room with a large image, number, or
word that corresponds to the choices you will be igivi

2. Ask participants to silently reflect on a statement or question prompt that is aligned to
the content of the engagement.

3. Share response choices with the group on a poster/slide (quotes, pictures, etc.).

4. Instruct participants to choose one of the respes, then ask them to move to that
designated "corner" of the room, find a partner or trio within the group that forms in
that area, and share what drew them to that choice.

5. bh¢9Y LF &2dz SYR dzZLJ ¢AGK F &2f 2 Lothaidi A OA LI y i
thoughts, using a timer to keep on track.

Debriefby inviting twoor three participants to share their choice and rationale with the

gK2fS INRdzZL) 02N 2yS LISNE2Y FNBY SIOK aO02NYySNE
they notice about the size and composition of the groups and/or what SEL skills and

competencies aae into play during the activity.

11
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Welcoming/Inclusion Activity
Greeting Frenzy

Time:3 minutes

Overview:
This activity provides an opportunity for each person in the room to make a brief connection
with everyone else in the room.

When andWhy:
GDNBSiAyYy3 CNJ@YTéé fAFGA dzlJ GKS SySNHeée Ay (KS N
and face.

SEL Focus:
This activity buildRelationship Skillsfocial Engagement, Building Relationships)

Steps:
1. Explaina , 2dz KI @S - - withinHatyfickaiySui jab islto/ifoduce yourself, greet
everybody in the room, by name, and make some brief physical contact. It could be a
KFyRaKI(1SE KAIK FADST FAald 2N Sto2¢ odzYLJT GK
(Groups of 12 or lessne minute; larger groups, two minutes; huge groups, three minutes:
GX3aANBSG Fa Ylye LIS2LH)S Ay GKS NR2Y | a LRa
2. Set the timer and use an agreegbon attention signal to bring the room to full quiet before
the debriefing comments.

Debrief by askingne or more of these questions:
Gl 260Qa @&2dzNJ Sy SNEH @ K (Diaa attan@os to the ghysidldgicak afd (i K
emotional aspects noted by participant3.)K @ R2 @&2dz GKAYy1l GKFdQa

Modifications and Variations:

Closing Frenzy:

G2S8Qff GF1S G662 YAydziSa F2N 2dzNJ Of 2aAy 3 I OGA DA
connect with as many people as possible in the room, greeting them by name and making a
LIKe@aAOlt O02yySOlGAz2y OKIFIYyRaKI 1S3 e ah&thaikingS> K dz3
them for engaging in our work today, either as a general appreciation, or if you can, with a

specific thankyou for an inspiring comment, intriguing idea, or act of kindness that you noticed

during our work time (meeting) todagPAUSEJake a moment to look around and think about
appreciations you may wish to sha(PAUSEW S| R& K D2 H¢

Set the timer and use an agreegbon attention signal to bring the room to full qui€t.¢ K1 y
you for that optimistic closing! | can feel my energgliR F2 NJ g KI & f ASa I KSIF RHE

12
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Welcoming/Inclusion Activity

Name and Motion
Adapted from Engaging Schools

Time:5-7 minutes (depending on the number of people)

Overview:
t I NI AOA LI yﬁ a adal yﬁe AY | OANDT Sact-iv';ﬁ&théy)érﬁ'jo@.NJ- o4 Gz

When and Why:
'34S ablYS YR az2A2y¢ 6KSY I ySgg 3IANRdzZL) Aa O2Y
names and get to know a little bit about one anothex great way to begin building relationships.

SEL FocusrThis activity helps develop th8elfAwarenessskill Recognizing Strengthss
participants identify an activity they enjoy, and tf&ocial Awarenesskill Appreciating
Diversityt & G KS@& € SIFNY Y2NB 62dzi .2yS Fy20KSNDRDa Ay

Steps:
1. Explain that our purpose is to learn names and get to know more about one another.
2. Invite the group to form a circle.
3. Offer instructions:
w Participants will take turns saying their own name while making a motion that
represents something they enjoy doing.
o Each participant in turn will repeat the names and gestures of those who have gone
before, and then will add their own name and gesture.
4. Model with your name and motion, e.glmSaral YR L f A1 S ( @Pretedid & o &1
to throw a ball towards a hoop.)
5. Check for understanding, then ask the person to your right to begin. Model by repeating
their name and demonstrating their motion.
6. If someone can't remember a name or motion, invite them to ask someone in tHe circ
for help and to thank that person for their assistance.

Debriefby asking one or more of these questions:
w 02K& Al Aada AYLERNIFydG G2 ({y26 SIOK 20KSNDa
G2 KFG 61a AG €A1S G2 F2N) eé@2dz G2 LI NIGAOALI G

w

w G2SNB GKSNB Fyeé &dzZNLINR&aSaKé

w 02KIFIGUa a2YSOGKAYy3I @2dz KFIR Ay 02YY2Yy 6A0GK 4&:
w 02 KIFIG Aa az2YSGKAYy3 aSOSNIt LIS2LXS Ay GKS 3N

Modifications and Variations:

Instead of using a gesture, say the name of the activity. This may be a modification for
individuals for whongestures are challenging or awariation for a fresh approach when the
activity is repeated another day.
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'& g\' Welcoming/Inclusion Activity
s One, Two, Three, CLAP!

[ ]
‘ . .
O Time:7-10 minutes

Overview:
Partners stand and engage in a counting and clapfaegsing activity. The facilitator guides the
reflective process with questions.

When and Why:
The purpose of this activity is to help a grogyicklybond in preparation for collaboration,
especially when you want to encourage innovation during the engagement.

p SEL FocusThis activity builds skills iSelfAwareness (Accurate SelPerceptior), Self
Management(Impulse Contrgl, and Building Relationship Skill{Working Cooperatively,
and demonstrates how making mistakes together can be a fast track to generous, creative
collaboration.

Steps:

The same partners face each other during each of the three rounds.

Round 1:

1. Ask participants tdind a partner (in any way that is appropriate).

2. Explain that pairs will count to three over and over again, with each player saying the next
number in the sequence.

3. Model slowly with a partner.

4. Once everyone has had a minute or two to play, call theegima close with your agreed
upon attention signal. AskHow many of you made a mistake?" "What did you do when
youmade amistake® / 2 YY 2y | yA6SNRAY o[+ dzZZKSRE 2N b{ Il AR

5. Explain that these are all ways that people give cues ¢ogttoup that say, "I've got this.

I'll laugh at myself or apologize as my way of handling making a mistake."

6. Tell the group that during the next round, whenever they make a mistake, they should

raise their hands in the air and say, "Tddh!"

Round 2:
1. 9ELX FAY GKFEG F2N) GKAAa NRdzy RZ LI ANA &K2dzZ R NJ
O2yGAydzsS GKS vy @cabedout ISuf (2683 Sap3ietc.).
2. Model slowly with a partner. During the modeling purposefully make a mistake, such as
sayy 3 amé AyadaSIR 2F Of FLIWAY3I | FiSMahétode wl AaS
3. Once everyone has had a minute or two to play, use your attention signal to call the round
to a close. Ask, "Was anyone glad that they weren't the one making a mistake?"
4. Tell the group that in the next round when one person makes a mistake, both partners will
raise their hands in the air, give each other a double fiigghy and both say, "Tatah!"
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Round 3:

1.

QELIX FAY (KIG Ay (KAA NRdzyRZT LI NIAOALN yida &Kz dz
a02YLE FYyR ala Godé o/ tl Ll ad2yws oT /fFLIE &id2

2. a2RSt (KAAa GAGK | LI NIYSNI FyR LlJzN1l2aS¥FdzZte Yl
stomping.You and your partner now give each other double Figh S & | Y RRIAKR&zG = G ¢
together, and start over again.

3. Once everyone has had a minute or two to play, call the round to a close with your attention
signal.

Debriefby:

Asking participants what they noticed (e hat they were taking care of each other, were
learning to sync with each other, finding the right pace for everyone to succeed, etc.)
Noting aloud the positive energy that was created with each mistake ingtio@p,
explaining that they will be working together for the ngtime period, and encouraging
them to keep that same energy when mistakes are made-dEdith
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Welcoming/Inclusion Activity
Mix and Mingle
Adapted from Engaging Schools

Time:3-5 minutes

Overview:
This activity involves moving around the room and sharing ideas with a partner or small group.

When and Why:
GaAE YR aAy3dftSé¢ odzAfRa O2YYdzyAie o0& SyO2dzNI 3A
and sets the expectation that everyone's thinking and voice are valued.

SEL Focu&his activity buildRelationship Skill§Accurate SeHPerceptionand Social
Engagemen), as participants share their ideas and actively listen to divergent perspectives.
It also provides a foundation for an impactful debrief aroBefAwarenessskills

(Identifying Emotion$ and SelfManagementskills SelfDiscipling as participants reflect

on their contributions, verbal and neverbal, to the engagement.

Steps:

1. On a card or haiéheet of paper, ask participants to write down a response to a prompt

you give related to the topic at hand. (Begin with ademinerabf A 1 & LINR YLJi & dzOK | &
RAR @2dz R2 F2NJ FTdzy eSaiSNRIFIeéKé 2N a2KIG KI@
Sy22@8SRKé¢ 2NJ 42YSUKAYy3d O2yySOGSR G2 dzLl02YAy 3
already aboufinsert your conteK ¢ 0

When you announcéMix and mingle!"and turn on music, participants move around.

When the music stops, participants find a partner near them. Help with pairing if needed.

Partners share their responses, listen actively to each other, and ask4gti@uestions.

Start the musi@gain and repeat the sequence with another partner or two, as your time

permits.

arwDdN

Debriefby asking one or more of these questions:
o What were some of the things y@ppreciateabout doing this activity?
» What was challenging about it?
o What SEL skillsdlyou use?

Modifications and Variations:
o This same activity serves wellEBsgagindsStrategies with prompts that relate
directly to reviewing or understanding academic content.
w GaAE FyR aAy3at ©ptimistic @lauracivityPovide prompf that
draws from the content, experience, or process of your engagement.
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Synectics
- Adapted fromGroups at Work: Strategies and Structures for Professional Leatmyng
Laura Liptorand Bruce Wellman, and based on the work of George M. Prince

O Time: 4-7 minutes

Overview:
Participants take part in brainstorming and metaphorical thinking that allows for a high level of
inclusion and encourages the acceptance of offbeat or novel ideas.

£ Welcoming/Inclusion Activity
vy

When and Why:
This activity promotes creative and fluid thinking. It sparks conversation, establishes readiness
for further exploration of a topic, and can be explicitly connected to a literacy objective.

SEL Focughis helps the group to focus its egg on a topic or concept in a lexsk way in

p which all voices are included, providing opportunities to strengthertibeial Awarenesskills
of Perspectivelaking and Respect for Othersalong with the SelfManagement skill of
Impulse Controhs everyone works to support equity of voice.

Steps:

1. Project an image on a screen or supply picture card(s) on each table.

2. Explain that the task is to complete the sentence ster@iven topigis like this imagd
because..." Participants generate aretord as many comparisons between the image
displayed and the topic presented as possible in one to two minutes.

0 Debrief
\’ o If brainstorming is done individually, participants review their list and choose one to
share and discuss with a partner. Then invite two or three participants to share their
completed sentence stems with the whole group.

Modifications and Variations:
« Participants can do their brainstorming in small groups. After brainstorming, invite
each group to come to consensus on one comparison to share out loud to the whole
group.
w 'Y20KSNI GAYST aKAFTG GKS RANBOGAFNWE] (G2 ISy SH
is Not like[imaggd 6 S O dza S X ¢
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ofs A Welcoming/Inclusion Activity
o/c 2KIidQa bSeK

O Time:2-5 minutes

Overview:
This is a quick welcoming activity in which everyone's voice is heard. It can be used repeatedly to
continue building relationshipgs S O dza S GKSNBQa Ff gl ea az2YSiKAy3

When and Why:

This activity offers a simple way to transition a group into a learning space while honoring a
diversity of experiences and voices. It also promotes connectedness within the group and is a
goodSEF YL S 2F | aft2¢ @dAf ySNIoAtAGe FOGAGAGRE &A
of personal experience they wish to share.

p SEL Focugt 2 KI (1 Qa b Respossible DekisiaRlaking skills by encouraging participants
to choose the news thafeels right to them to share in this momenrSifuation Analysisand
Evaluating) and the Relationship Skillsof Communication and Social Engagementas
participants respectfully share and receive information.

Steps:

1. Ask participants to find a partner amway that is appropriate for your group today.

2. Say,"Think of something that is new with you that you want to share with your partner.”
Then give participants a moment to think of their news.

3. Explain that each person will share their news while theitrgar fully listens silently,
without comment or questions.

4. Tell participants that you will be keeping time and that you will let them know when it is
time to switch roles.

5. Give pairs a moment to decide who will go first, ask the starting partners te tiadsr
hands to make sure everyone is ready, then give thalgzad to begin.

6. At the end of a minute or two, use your attention signal to bring the room to quiet and let
participants know it is time to switch roles.

[ ] Debrief
Y o After both partners havehared, ask them to reflect with each other or with the whole
ANRdzLIY Gl 2¢ 61 & AO G2 &KITINSIs,NOY Brarihghtieit Sy G 2
personal storyjust reflecting and commenting on the process.)
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a Engagindstrategies

IncludingBrain Breaksand Transition Techniques

N33/

Engaging strategieare inherently infused with SEL, vary in complexity, include
reflection and processing time, and consist of sequential steps that are facilitated

G2 adzllR2 NI € SFNYAYy3 A VuRAaAuRdzineédE @ O R {1 S
O2ft SOGA DS SocraiFEMhes B [JBEaS® GKS 321 f Aa o
with and responsive to neurological, biological, and social and emotional needs!

('
\

{AYyOS {9 aiAftfta INB AyaGdSaNIt G2 Sy3al3ary
make SEBELJX AOAGP® . SAy3I 6 NB 2F (GKS &aiAftfa
learning will support learners in being ready and able to intentionally engage-in SEL
integrated instruction. It is important to provide a balance of interactive and
reflective expesy OSa G2 YSSG GKS ySSRa 2F | ff
YySSRaA Ay KStLAY3I G2 oNAYy3I GKS 3INPRAzZLIQA

v
<

Brain breaksprovide vital opportunities for anchoring learning, regaining focus, and
enhancing creativityBill McBridewrites about the need foembedding brief and
relevant experiences that engage participants emotionally throughout content
delivery, to better ensure that concepts transfer into letlegm memory. Offering
opportunities to be up and movinhelps keep brains refreshed and open to
learning. Timing and design of brain breaks tie directly to thga@ng experiences.

If a particular class period or meeting is mainly lecture / dedanput, schedule
specific brain breaks to digest material and provide sens&ing opportunities.
When the room is more autonomously centered, breaks may be available in an
authentically personalized way, in keeping with the individual flow of learmag a
doing.

Transition techniquesincluding routinesd @ GMAASAz0 S KSI R& )dad] 6 ST 2
rituals (singingg LG Qa4 GAYS (2 Lddzi GKS G2ea ,Fgl @
foreshadow shifts within a class period or school day. These are helpful techniques for

all people and are absolutely essential for some, includingse with processing
challengesor for whom traumatic events have impacted their social and learning
experiences.
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@ Engaging Strategies
Attention Signal

O Time:With practice, a few seconds. When using for the first time, all@wn@nutes for the
debrief.

Overview:
¢2 ONRARYy3I GKS INRAzZIQA FGGSydGAaAzy o101 G2 GKS 7FI O
small groups.

When and Why:

A wellpracticed ancconsistently implemented attention signal is essential in gr@gsning
situations. Whether adults or students, any gathering of engaged participants is going to be
deeply immersed in meaningful, taskiented conversations during which you will need to

get their attention.

This signal works well because it engages participants in a-seualsiory experience. There will
be kinesthetic engagement (raising their own hands) and visual (seeing others raise their hands)
and auditory (hearing the noise levelogh) cues.

p SEL Focuhis attention signal reinforces all five elements of the CASEL framework:
SelfAwarenessParticipants becomes aware of their own behavior.

SelfManagement:Participants decide when to shift their attention.

RelationshipsParticipants respectfully close their conversations.

Social Awareness: F NIIA OA L) yia NBALISOG (GKS 3INRdAzZLIQ& 3IAN

Responsible DecisieMaking: Participants make a series of small decisions for the

good of the group and their own learning.

€ € € € €

Steps:
While there are many versions of attention signals (flashing the lights, clapping, raising or
lowering your voice), one that has been most consistently effective is to:
1. Raise your hand in the air.
2. Wait for everyone else in the room to raise their own hamdl be silent before you
proceed with directions or information.

Guiding language

GCKSNE gAff 0S YIye GAYSA 6KSy &2dz NBE ¢2NJ] Ay3
need to be able to get your attention. If we help each other by following thes@ a G SLJA S 6SQ
soon be able to get in and out of lively conversations seamlessly and quickly. When you see

meN} AaS Y& KIFIyRX &2dzQff KIFI@S (62 2206ad hyS Aa i
around you a visual cue that they should quietly lookaray. The other is to bring your

conversation ta close. That will help the room quickly become silent so you can hear the

next direction or announcement.
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380 dAaSR (2 dAaAy3d G(KA& FGGSydAazy &AIyYET:

Selfawareness as you start to notice your own behavior.

Selfmanagement, as you take ownership of those two jobs of raising your hand
and finishingyour conversation.

Relationships as you respectfully engage in conversations with others.

You are drawing on yosocialawareness as you cue in on what others around you
are doing.

This series oksponsiblaecisions contributes to the good of the gpoand to our

own learning.

Facilitator tips

w

¢ Debrief

[ dzf GA@IFGS LI GASYOS:E NBFIftATAYy3d GKIFIG AGQa
participants to be so caught up in their academic dialogue that they are reluctant

G2 aG2L) 2NJ R2y Qi AviydisedhaddSt &8 y20A 0SS &2 dzNJ
Hold an inner and outer attitude of goodwill as the group settles into complete

silence before you begin talking. If you consistently wait for complete silence, the

group learns your expectation and will become quiet more quickly over.tlfne

@2dz 6S3IAY (2 Glrft]1 6KAES a2YS LI NIAOALIYGaA
okay for some people to continuing conversing and are much less likely to meet

your stated expectation for thattentionsh Iy | £ & 6L (G Qa yhand ySOSaal
goes up, but it is necessary that all are quiet.)

Refrain from restating your expectations or from singling out participants with

requests that they become quiet. Let your silent raised hand be the only signal

they have to attend to, and soon it wilecome the only signal they need!

Y w After the first time you use this attention signal with a group, ask them what they noticed
about the process. Any surprises? Any insights?

Modifications and Variations:

When you

initially introduce this sttagy, you might choose to hold one fist up in the air and

as you name each SEL competency and the associated action used in the attentional signal.
You will finish with a raised hand.
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» Engaging Strategies
Card Sorts
Adapted from Engaging Schools

O Time:10-30 minutes

Overview:
Participants collaborate to sort, match, or sequence cards with content/information.

When and Why:
Card sorts help keep small groups focused as they narrow large brainstorms down into key
concept categories.

p SEL Focuhis activity emphasizégdesponsible DecisioMaking skills(Problemlidentification,
ProblemSolving) and Social Awarenesg@Perspectivelaking) as participants work together to
solve the task.

Steps:

1. Provide a topic or question for participants B & LJ2 Y R \Wiatare 6@n® a)E &
AGdRSYyGa Ay 2dNJ Of Faa OIliow dodmuilbilNElatihshPk 2 G K SN
with your students® 0 ® t I NOAOA LI yia fS3IAocfte gNARGS 2yS A

N

Allow enough time for each participato write three to seven cards.

3. Ask participants to form small groups and lay their cards out together on a table so that all
ANRdzL) YSYOSNAR Oly aSS GKSYo [SO GKSY (y2¢ GK
ideas by listening respectfullytoeach perg Qa O2 Yy UNRAR O dzi A2y 4 ®

4. Groups read all the cards and then decide together how they want to sort them into
categories that emerge from their conversation.

5. Remind the groups to work toward equity of voice and take turns moving the cards into a

variety ofcategories. The goal is to hear and understand a variety of ideas; there are no

GoNRPYy3A | yasSNEDE

¢ Debriefby asking one or two of these questions:
Y ® é(lQéllizéé}’l:?)\éédzéé)ﬁyaAé)\ﬂvK 26KSI§|\E’7§YLJI-C>@ &
o G2 KIUO LI UUSNYa FYR YSTFNARKEeEFdzZ OF 0SI2NRASAE
w 02 KIFIG 61F&d 0SYSTFAOAILE (2 @2dzNJ € SFNYyAy3 2NJ
ANRdzL) ' YR @gKeKE
w G2 KIFG gla OKIFIffSyaAay3a o2dzi GKS LINROSaa
FOO2YLX AaK (GKS GFral lyeéesgleKe

Modifications and Variations:
o Vary the group size and/or the number of cards each individual may contribute.
o If the groups are struggling to determine categories, the facilitator can provide
some categories and let the groups decide which cards should go into which
category.
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Engagng Strategies
Clock Partners
Adapted from Reading Quest

Time:3-5 minutes

Overview:

Ly GKAa LIANRY3I FOGAGAGEYT SIFOK LISNER2Y KlFa (KSA
name of a fellow participant on each of the corresponding slots. These will become partners for
various activities throughout the week/engagement.

When andWhy:
G/ t201 .dzZRRASa¢ Aa | 1ljdzA Ol FyR Slaeé gl& (G2 ONE
a break from continually turning to an elbow partner.

SEL Focunteracting with Clock Buddies strengthdRslationship Skill§Recognizing andJsing
Supportd as participants partner with various peers for mutual learning.

Steps:
1. Make copies of &lock Buddy handout
2. Distribute ahandout to each participant and ask them to write their own name at the top
of their paper.
3. Instruct participants to stand up with their papers and a pencil and move quietly around
the room until you use your attention signal, at which point they shoubg stnd find a
partner.
4. 2 KSy S@SNEB2YyS KlFa | LINHYSNE Fal GKSY (2 aaa
is very important that they all start on the same line.
5. Give the signals to mix, stop, and find a new partner. Check to be sure everyonedvas a
LI NOHYSN) 6 ST2NB @2dz Fa]l LINIGAOALIyGa G2 aAiidy
6. ¢2 O2YLX SGS GKS IOGAGAGeY KI @S LI NILYSNE YAy3
YSEG 2y GKS o 2Q0t201 tAyS FYR FAylLtte 2y i
After all Ines are signed, invite participants to return to their seats.
8. Each time you need participants to form pairs during the engagement, have them take out
their appointment clocks and announce one of the times to designate their partner for this
activity. FOISE | YLJX S ab2¢ YSSiO dzd 6AGK G(GKS LISNEZ2Y 6
to reflect and discuss..."

~

Modifications and Variations:

o After students / participants become confident with this process, you can expand beyond the
MHZ 03X ¢ YR thees@odpariod. 4f 2G4a RdAzZNR Y

» Vary the imagesised when you have people partner up, to keefreésh!
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» Engaging Strategies
Engaging with Data
Adapted from ATLAS Data Protocol

O Time:45 minutes

Overview:
This protocol offers a structured way to engage with data, with a focus on reflecting on
implications and developing next steps.

Whenand Why:
The purpose of this activity is to help participants make meaning out of data. It is useful when you
want to use a data set to drive change.

p SEL Focuhis activity emphasizes developing skillRe$ponsible DecisieMaking (Problem
Solving) Relationship SkillsResolving Conflictnd Social AwarenesiRespect for Othel)s

Steps:

1. Predictions Explain which data you have in hand and ask patrticipants to predict what they
think the data will say. Chart the responses.

2. Descriptions Distributethe data and ask participants to work in pairs to describe what
they see while avoiding judgments or jumping to interpretations. What trends do they
notice? Charthe trends

3. Interpretations: Ask pairs to discuss what the data suggests. Encopatjeipants to
come up with as many interpretations as possible, ask each other questions, and base
their responses on evidence from the data set. Chart the interpretations.

4. Implications In pairs, invite participants to recommend next steps, develop strategies
that may be effective in addressing the evidence found in the data, and suggest
additional data that might be helpful to look at. Chart tthiscussion

¢ Debrief Ask participanto write or discuss with a partner any or all of the following questions.

Y Invite shareouts. L A o ]
o 02 KIU0O RAR €2dz f SENYy FTNRY fAa0GSYyAy3d 02 2
w G2 KFG yS¢ LISNRLISOGADPSE RAR 20KSNE LINE JA |
w 0l 2¢g 6Stf RAR (KS LINRPOS&daa ¢2NJ]KéE
w G2 KFIG O02dzd R 0SS AYLINRISRKE

Modifications and Variations:
This can be done in small groups instead of in pairs, and groups can be responsible for charting
and sharing out their responses between steps.
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Engaging Strategies
Fishbowl

\J
O Time:30 minutes

Overview:

In this activity, participants are divided into two groups that are seated in concentric ciltles, a
facing the center. The outside circle listens while the inside group has a discussion about a topic.
Then the groups switch places so the listeners become the speakers, and vice versa.

When and Why:

This activity strengthens listening skills and encourages everyone to participate in turn in a
discussion. It can be used during a session to discuss content, or at the end of an engagement to
give airtime to everyone about what they learned or found usefu

p SEL Focus:

While the main emphasis of this activity is on tBecial Awarenesskills PerspectiveTaking,
Empathy, Appreciating Diversitgand Respect for Othe)sneeded to participate in constructive
dialogue, the activity also strengtherBelfAwareness(Accurate SelPerceptior) and Self
Management(SelfDiscipling as participants work to communicate effectively.

Steps:
1. Set up two concentric circles of chairs, all facing the center of the circle, and have everyone
take a seat.

2. Provide the gestion prompt or discussion topic and set a timer for 10 minutes. Only the
inside group members may speak during this time. Instruct the outside group to quietly
listen and notice their own ideas that surface during the discussion.-td&iag on a
graphicorganizer may be helpful.

3. When the time is up, ask the groups to trade places so that the outside group is sitting on
the inner circle chairs and vice versa. Set the timer again and let the new inside group
discuss the topic.

¢ Debriefwith one of these activities:
‘I' o Ask participants to write down a response to one comment they heard and explain why
they agree/disagree.
o Turnto a partner and discuss how it felt, both being a "listener" and a "discusser."
» Share one word or a shgphrase with the whole group that was important about the
discussion to them.
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Modifications and Variations:

w

You can assign the groups opposing views in an argument. This works especially well when

you have read an article or watched a video priothe discussion that shows opposing

views.

With adults, or students who are skillful and experienced with the Fishbow! strai&gyg

an empty chair in the inner circle, and invite a participant join in to ask a question or have

a speaker clarify thought.

LT 3ANRdzyRg2N] KIFI& 0SSy fFAR F2N 0KS aGAYyYySNk:
Step 2 above, provide debrief time after each discussion circle during which the observing

partner provides feedback on specific areas the group has alreadyedgin (e.g.,

AYLI OGFdzf ARSEF 2N adliSySyias SesS Ozydal Otz @2
point).
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Engaging Strategies
Gallery Walk

O Time:20 minutes or longer if schedule permits

Overview:
Like viewers at a gallery, small groupspafticipants rotate from poster to poster, stopping to
view, discuss, and add ideas at each station.

When and Why:
This brainstorming activity allows small groups to discuss a variety of topics and learn from one
another in a short amount of time.

p SELFocusDuring this activity, participants will be drawing Responsible DecisieMaking skills
as they Problem-solve with their group and Relationship Skills(Working Cooperatively,
Recognizing and Using Supports, Social Engageinent

Steps:

1. Share an overarching question with the group, such as, "How can we make our school
environment safer for students?"

2. Hang posters with headings that relate to the overarching question around the room.
For example, for the question "How can we make our stlemvironment safer for
students?", the headings might be "Between Classes," "At Dismissal," "During Lunch,"
etc.

3. Divide participants into small groups, give each group a marker, and direct each group
to one of the posters. Explain the overarching quastiand what each of the poster
topics is.

4. Allow groups to stand at each poster for three to five minutes to share, discuss, and write
down their responses to the category.

5. When time is up, ask the groups to rotate clockwise so each group is in framek
poster to continue the activity. Each group now reads the offerings of the previous
authors, using sticky notes to add clarifying questions or comments/compliments.
Rotate every three to five minutes, until every group has visited every poster.

6. Next,allow time for individuals to silently walk around the room and read the completed
posters, noting ideas that they agree with or that seem like something they'd like to try.

7. Original group revisits their feedback and can add to their poster.

¢ Debrief
v Ask participants froneach group to respond to one of the questions or comments they received
and share out their favorite idea, an insight, or a proposed next step.

Modifications and Variations:
If space is limited, the "posters" can be sheets of pdbat are passed from table to table.
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Engaging Strategies
Give One, Get One, Move On (Go, Go, Mo)

Time:5-10 minutes

Overview:
Through this activity, participants share and pass along new ideas.

When and Why:
This activity enables participants $pread good ideas and share what they [gnow or have learned
GAGK SIFOK 2GKSNJ AY | dittimedd K G YIEAYAT S&a SljdaAdl

SEL FocusD2 > D2 3I a 2%eltMamaBenieni(Seidiscipling as participants practice
active listening to learn from their peers, afRelationship Skillsproviding an opportunity for
participants to practice clear and effecti@mmunicatioras they teach each other. The debrief
could be structured to highlight ergples ofSelfAwarenesgRecognizing Strengthsind Social
AwarenesqRespect for Otheds

Steps:
1. Ask participants to write down three to five key learnings or important ideas about the

topic at hand. Each idea or key learning should be written down separate index card

or sticky note.
2. Explain the activity, reinforce your attention signal, and then invite the group to get up and
YAY3IES dzyGAf @e2dz £t SG GKSY {(y26 AdQa GAYS G2
After 30 seconds, bring the roomto silencedddl £ £ 2dzi> aDL+9 hb9o G2 I
t I NODAOALI yiGa F2N¥ LIANR FYyR SIFIOK a3IA@Sase oKl
ideas about the topic to their partner while explaining what they wrote, so that each
LISNE2Y G3IAPSa 2ySé FyR a3aSdia 2ySoé
Giveyoud A3yl f FyR ¢gKSYy GKS NR2Y Aa l[jdAaSiz (Sf¢
Repeat the sharing process. This time, participants can share their own card or the new
idea they received from a previous partner.

Hw

o a

Debrief:
o Invite a few participants to shara valuable new learning that was shared with them.

Modifications and Variations:
Instead of random mingling, have people gather in clusters, such as by birth month, by
designated categories of shared interests, by role, etc.

28
SEL 3 SIGNATURE PRACTICES PLAYBOOK 201



SOCIAL AND EMOTIONAL LEARNING A0k,

3 PRACTICES CASEL

Engaging Strategies
Jigsaw

O Time:20-40 minutes

Overview:

Small groups each discuss a different excerpt of an article or topic. Groups then reorganize so that
each new group contains one memifi@m each of the original groups. The members of the new
group now "teach" their excerpt to the members of their new group.

When and Why:
Teaching others is a highly effective strategy that enables individuals to deeply learn and
synthesize information.

p SEL Focuhis activity supports skill developmentResponsible DecisieMaking (Ethical
Responsibility, Social AwarenesfRespect for Otheds andSelfAwarenesgSelfEfficacy as
participants are challenged to teach what they have learnegeers.

Steps:

1. Select an appropriate text and divide it into numbered sections so that each group gets a
LIASOS GKIGQa NBFRFIGES RdAzZNAYy3a GKS Fy2dzyiad 27F 0
who will need a particularly accessible section, or who lghefit from receiving their
reading ahead of time.

2. Divide participants into samsized small groups, and assign one section of the article to
the members of each group.

3. Allow groups to discuss their section or topic for 5 to 10 minutes, with everyoreein t
group supporting one another to fully understand their piece.

4. Number off within each group, counting up to the number of new small groups you are
forming. Then ask all the "1s," "2s," "3s," etc., to find each other and form new groups.

5. The new group meltvers then take turns teaching their piece to their new group in the
sequenced order of the article. Designate a "timer" within each group who ensures that
each person has equal time to do their teaching, answer questions from the group, etc.

¢ Debriefby asking participants to return to their original groups and:
Y o Share one new thing they Iearr]eq ) o ]
o hFFSNI Iy ILIIINBOALFIUGA2Y FT2NJ al 0SFOKAyYy3 ad
0 SOl dza SX ¢
o Write a silent reflection to selhssess on areas they thoughey were particularly
effective in when they taught their piece, and what they might try to do differently
next time.
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Engaging Strategies
Maitre d'

Time:5-10 minutes

Overview:
Acting as a maitre d', the facilitator calls participant§t@ N b il 6f Saé¢ 6K
ideas) with a variety of tablemates.

w»
Z
&
[N
A
(V)
D

When and Why:
This activity helps participants develop a sense of connectedness when sharing ideas, encourages
listening to a wide range of ideas, and incorporates movement and fluid groupings.

SEL Focu®articipants will practice thRelationship Skillef Commun¢ation and Social
Engagements they participate in multiple social interactions.

Steps:

1. Prepare engaging prompts (questions, quotes, or images) that are aligned to the
gathering's content or SEL goal.

2. 99ELX AY GKFG 6KSy @e2dzz GKS YIniNB RUS OFff |
must move quickly to arrange themselves into groups of that number and then begin
discussing the prompt.

3. Let them know that to keep things moving and encouragegling, they will only have a
FS6 YAydziSa G2 Gl1t1 6AGK SFOK Fd GKSANI adGlof

4. Share the first prompt and call out, "Table for ___!"
5. Use your attention signal to bring the room to silence when time is up.
6. Repeat several times, each time offering a défe prompt for discussion.

Debriefby asking one or more of these questions:

w G2 KFG A& a2YSOKAYy3 @2dz KSFNR Fo2dzi pyyy
w G2 KFG A& a2YSOKAYy3 lFoz2dzi wpuwypwypy GKFG @
w QLY 6KIG ¢l@da RAR $PENYdnpRESBLISY R 2 WH OK |
w G2KIG 61a I 6SySTAG 2N OKFfftSy3asS 2F R2A

Reminder: Speakers should always share from their own perspective, noteshar
a2YS2yS StasSQa O2yiNROdziAZ2Yy ®

Modifications and Variations:

Play music as groups are formed. Keep the same prompt each time and ask the tables to carry on
the conversation from their previous table grourhis activity is also very useful as a strategy for
building and sharing knowledge in a content area.
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Engaging Strategies
Pass It On

O‘ Time:5-10 minutes

Overview:
In this activity, participants silently share their ideas with each other.

When and Why:

This activity enables participants to share ideas with each other in a quiet, focused way. It is
particularly useful after a round of active engagement, and is especially appreciated by more
introverted people.

SEL Focughis activity helps to develop tf&elfAwarenessskill ofSelfEfficacy Relationship
Skills (Building Working RelationshipsSocial Engagemeit and Responsible Decisien
Making (Reflection).

Steps:

1. Provide a sheet of paper to each participant and instruct them to fold it so that the creases
form six boxes and put their name in the upgeft box.

2. Ask participants to think of an important idea they have learned or that has recently been
reinforced during the engagement.

3. Give participants one to three minutes to write it down in Box 1 (the box they wrote their
name in).

4. Instruct participants to pastheir sheet to another participant (e.g., the person next to
them at the table), who will silently read what was written in the first box.

5. That person will add an idea in Box 2 (uppght box). Explain that participants should
not repeat ideas that aralready listed, but rather should generate new ideas.

6. Ask participants to continue passing the papers and adding ideas until all of the boxes are
filled with ideas.

7. When the papers are filled in, instruct participants to return the sheets to theirraigi
owners.

0. Debriefo & Ay3s G2KIG RAR 22dz £t SENY FTNBY NBFRAYS

&
W KF@S &AYACENI ARSFAK hNJARSFa G(KFG LdzaKSR @2 dN)

Modifications and Variations:

Fold the papers into quarters if time is shdrtvite participants to share out one new idea on their
completed paper that they particularly like or agree with. This can be also done as a partner
activity, trading papers with one other person. You may wish to give conversation time after the
writing sections to discuss areas of disagreement and to clarify for accuracy and meaning.
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Engaging Strategies
Save the Last Word
Adapted fromNationalSchool Reform Faculty

O‘ Time: 15 minutes

Overview:
Working in small groups, participants follow an established protocol to share and discuss their
responses to a text or video clip.

When and Why:

By creating a clear structure for discussion, itiategy encourages everyone to be both an active
speaker and an active listener, and supports equity of voice by ensuring that frequent speakers
give space for others to share.

p SEL Focuhis activity enhances skills$elfManagement(ImpulseControl, SeHDiscipline)
and Social AwarenesgAppreciating Diversityas participants take turns being both speaker
and listener as they share insights from various points of view.

Steps:
1. lIdentify a reading or video excerpt that will serve as the catdbyr this activity.
2. Have participants read/view the selected text/video and highlight three sentences or make
note of three ideas that particularly stand out for them.
3. Ask participants to write each sentence/idea on the front of an index card. On tlkeobac
the card, ask them to write a few sentences explaining why they chose that quote (what it
meant to them, reminded them of, how it connects to their own experience, etc.).
4. Divide the participants into groups of three, identifying one person as A, ersop as B,
and one person as C.
5. Invite the A participants to read one of their chosen quotations or ideas to their group.
Then persons B and C discuss the offering while person A listens. (For example, What do
they think it means? Why do they think theserds/idea might be important? To whom?)
6. After several minutes, ask Participant A to read the back of their card (or to explain why
GKS®@ LAOISR GKS [jd20iFdA2y 2NJ ARSIFI0I (Kdza KI @
7. This process repeats with B sharing and others reflgctindo S¥2NX . 3ISda dadGKS
then is repeated again with C sharing.

¢ Debriefby asking one or two of these questions:
\, w 2KIFIG L& | oSYSTAG 2F tAadSyAy3a G2 20KSNAR N
w ¢2 ¢gKIG RSINBS gbhaskyduowrGholghts vihie Btheys3poke2 K2 f R
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Engaging Strategies
Brain Break: Meet in the Middle
Source: CATCH Grade8 Activity Box: Card #32

Time:5-7 minutes

Overview:

Students are paired with a partner. Partners stand on opposite sidles olassroom (or hallway)
FIOAy3 SIOK 2G0KSNE 2yS 2y 2y S3 layuRlo &spdcified 6 RA NJ
activity.

When and Why:
This works well when your group needs a quick-piekup to bring up the energy. Get the
blood flowing,move around, have a lauglready to learn again!

SEL Focuhis activity emphasizédesponsibleDecisionMaking skills(Problem Identification,
ProblemSolving and Social Awarenes@Perspectivelaking) as participants work together to
solve the task.

Steps:
1. Call out an activity to do. Students walk to the center and meet their partner. After
completing the activity, students turn and walk back to their original places.
2. Add one activity each time. For example:
i. lsttimer meet partner in the middle andada righthanded higHfive.
ii. 2nd timer right-handed higHfive, add lefthanded higHfive.
ii. 3rd timer right-handed higHive, lefthanded higHive, call out a favorite
physical activity they like to do.
3. Depending on time, add more activities: ksfainded lav-five, over the top (back to back),
tap right shoe sole, tap left shoe sole, etc.

Debriefby asking one or two of these questions:
» Which partners can recall the sequence of activities they did?
w | 26Qa @2dzNJ SYSNHe NARIKG y26K

Modifications and Variations:
w [ SiG addzRSyl
w [ SiG addzRSyl
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Engaging Strategies
Brain BreakMindful Minute

Time: 1-3 minutes

Overview:
Oftentimes our bodies can be present but our minds are elsewhere. Asking participants to focus
on a simple action helps everyone become fully present.

When and Why:

This activity works well both to start a meetingp help participants focus and as a classroom
G0NIFAYT 0@NBIH{fé26 LI NIAOALI yda (2 RSO2wehdgiggaa | yR
with learning.

SEL Focuhis activity promotes botBelfAwarenesgldentifying Emotion$, and theSelf
Managementskills ofStress Managemenand SelfDisciplineas participants practice ownership
of regulating themselves.

Steps:

1. Explain that our breath can be used to calm our bodies and steady our.minds

2. Ask participants to bring awareness to their breathing when you sound a tone. It may be
helpful for participants to place their hands on their bellies and notice the gentle rising and
falling of their breath.

3. Invite them to either close their eyes or test them by looking at a spot they choose
across the room. Remind them there is no need to try to breathe in any special way, but
to just notice how their own breathing is happening right then.

4. Gently sound a triangle or bell or verbally signify the end.

Debriefthe experience by asking participants to share how the activity felt to them and when
they might use this in their lives, and/or to share similar ideas like this that help them stay
present and focused.

Modifications and Variations:
For an energizing mindfulness activity, choose something that involves concentration. For
example, ask participants to pat their heads while they alternately tap opposite shoulders.
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Engaging Strategies
Brain Break: Team Quiz Hustle
Source: CATCH Grade8 Activity Box: Card #78

Time:10 minutes

Overview:

This activity is a prime example of a brain break that both provides physical activity and reinforces
content. Students combine reviewing academic material with movementteardwork. As
always, modify as needed for individuals in your group.

When and Why:
This activity provides a chance for movement, cooperation, and reinforcement of academic
O2yiSyilid ¢KSNB YlIe |faz2z oS taxSanwusyrd F2N 2y SQa

SEL Focu&his activity promoteSelfAwarenesgSense of Self Confidencéhe Self
Managementskills ofStress Managemenand SelfDisciplineas participants practice ownership
of regulating themselves, ari@elationship SkillsGommunication, Sociditngagement, Building
Relationships, Working Cooperatively)

Steps:

1. Designate at least four stations in the classroom (just a signequipment is needed).

2. Create quiz/physical activity cards (one per station). Write a quiz question on one side of
the cardand a physical activity on the other side of the card (e.g., 20 jumping jacks, jog in
place for 30 seconds, imaginary jump rope for 25 seconds).

3. Place a quiz question/physical activity card at each humbered station. The card should be
placed with the quiz question face down and the physical activity face up. Write the answers
to the questions on separate pieces of paper that are numbered accomlitng station
and taped to the chalkboard face down.

4. Divide the class into even teams of three or four; each team starts at a different exercise
station.

5. On signal, the team performs the physical activity and then turns the card over to read the
guestion. As a team, they decide on the answer, and one person walks to the chalkboard to
determine if the group has the correct answer. If correct, they procedtdmext station.

6. If their answer is incorrect, they go back to the station and repeat the activity. They then
move to the next station and repeat the sequence.

7. Play until one team has successfully completed all of the stations, or until time runs out.

Debriefthe experience by asking participants to share how the activity felt to them, when they
might use this in their lives, and/or to share similar ideas like this that help them stay present
and focused.

Modifications and Variations:

o Create mathscience, health, language arts, or social studies questions for other rounds.

o Invite students to create questions related to a particular area of current content, and to put
their own idea for a physical action on the other side.

o Invite students to leadhe brain break once the routine and rules are well established.
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Optimistic Closure

€S

Close each experience in an intentional way. @RTIMISTIC CLOSUIRENot
ySOSaal NAT @& | GOKSSNE SyRAYy3IIE 0 dzi NJ @
understanding of the importarec of the work, and can provide a sense of
accomplishment and support forward thinking.

Optimistic Closures may be reflective about the learning, help identify next steps, or
YIS O2yySOitAaAzya (2 2ySQa 26y 62Nl @ {AyC
part of an oRgoing journey, these experiences bring a moment of pause, of collection,

of reflection, to help anchor learning and build anticipation for the efforts to come.

2 KIFGQa AYLRNIIFYG Aa GKFG SFOK Sy3al3asSySy
thoughtfully planned and meaningful way, helping everyone leave with appreciation
and energy, looking forward to connecting again.
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Optimistic Closure
Future Me

Time: 5-7 minutes

Overview:

This activity involves asking participants to write & 0 6 SNJ G2 GKSANI & F dzii dzZNB &
f SFNYSR FTNRY GKS RIFIeQa aSaairzy ||y gKI G GKSedy
SyO02dzN» 3S (GKSY G2 2FFSN) GKSYasSto Gal3IsS RO
themselves of the goals and asgiions of today.

(s
e A

When and Why:

This is a great exercise for the start or end of the school year. You can mail the letters at the end
of the year or right before school begins, or have participants use the wetsitefutureme.org

and email themselves their letter, choosing when they would like their message sent to them
through the website.

SEL Focusthis activity builds skills iSelfAwareness(ldentifying Emotions, Recognizing
Strengths,andSelfefficacy) as participants identify how a learning experience went for them,
what they learned, and how they will use that knowledge.

Steps:

1. Hand out paper, pens, and stamped envelopes and ask partisiga selfaddress the
envelope. Be sure they also add their address as the return address to ensure delivery. Be
mindful of alternatives for students who may not have a permanent address, like using the
school as their address.

2. Read/postpromptsthatcoiS Ol G2 GKS &aSaarz2yT F2NJ SEI YLX S=
you plan to apply in the year ahead? (@gour practice?) What do you want to remember
FNRY (2RlI&4ya &aSaaAizyKé a2KFG YSaar3asS 2F Syo
G2 KId NBYAYRSRRBRIONBdzFSE2AY3I NAIKIG y24 R2 e2d
FYR &aSyR (2 @2dzNJ FdziidzZNBE &St FK¢

3. Collect letters in their sealed envelopes and inform participants that you will mail the
letters to them at a later date.

Modifications and Variations:
Provide goostcard to each participant instead of paper and an envelope, reminding participants
GKFIG GKAAa af SGGSNI G2 aStF¢ gAftf 0SS LlzotAO aiayo
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m Optimistic Closure

& % Human Bar Graph
Adapted from EEducation

O Time: 5 minutes

Overview:
Participants form a human bar graph by standing in the line that best represents their current level
of understanding.

When and Why:

This activity gauges participant understanding at the end of a session andoteider the next
aSaarzyd .S YAYRTdzZ 2F (GKS tS@St 2F @dz ySNI o0Af
their level of mastery or comfort with the topic, and create the conditions for that ahead of time.

p SEL Focusfthe Human Bar Grapladdresses the competencgelfAwareness(Accurate Self
Perception as participants are asked to identify what they understand and have learned and what
they still need more support withSocial Awarenesskills (Empathy, Appreciating Diversity,
Respect foOtherg also come into play as the group supports each person in noting that wherever
they are in their learning process is okay.

Steps:
1. Identify a range of levels of understanding or mastery (e.g., begigdévgloping
accomplished OR confused. Q Y 12 &nt récking!) as labels for three four adjacent
LI N} £ £ St tAySaod !'aAyd NBY2@FotS of dzbp LI Ay d SN
the lines.
2. Invite participants to form a human bar graph by standing on the line that best represents
their current level of understanding.

Debriefthe process by asking for volunteers to share:
Y o Why they chose the line they stood.in
» What would haveenabled them to stand in a different line.
» What this means for a future session.
» What they most need or want next to make progress.

Modifications and Variations:

Prepare a piece of chart paper with the labels at the bottom and invite participants ta atiicky

note to their bar in the graph. Add names if you are using this as a targeted formative assessment;
no names are needed if you are getting a general pulse of the group.
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§ | Am Curious

”

O Time: 1-5 minutes

Overview:

Atthe end of an engagement, participants are asked to reflect on something that they are curious
about as a result of their day/meeting/lesson. They will then share their reflection with a partner
or with their table group.

p When and Why:
ThisactivipgNB & LISOGa LI NIHAOA LI yGaQ fSIFENYyAy3a LINRPOSaasSa
they might have. It is useful when you want to solicit input on planning for future engagements.

SEL FocusiL ! Y / dzNR 2 dziRespansibleDeRisionMaRing (Reflactiod)sihd Self
Awareness(Accurate SelPerception ) as participants identify their learning gaps and are
encouraged to be curious about learning mo8acial Awarenesskills Empathy, Appreciating
Diversity, Respect for Othersire practiced ashey form and share opinions and receive one
Fy23KSNRAa AyLdzi NBaLISOGTFdzZ feod

Steps:

1. Atthe end of a class or an engagement, ask participants to complete this sentktane
curious to learn more about..." or, "I am curious about...".

2. Give participants aninute or so to think and write a "note to self" that they will share
aloud.

() Debriefo @ AYQ@AGAY 33 LI NGAOALI yOGa (2 &aKIFNBE (GKSANI aOd
v reflection notes if you are using this as a formative assessment forefupleinning. Tell
participants ahead of time if this will be the case. Write on sticky notes and have a poster near
the door for people to add their thoughts as they leave.

Modifications and Variations:

If your group is small enough, allow more time feflection and discussion and/or hear from
everyone. It will give you and the group a sense of shared learning and help prepare for the next
engagement. You can debrief this option by asking whether anyone notices any themes or
recurring curiosities raiselly the group.
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Optimistic Closure
My Next Step

Time: 3-10 minutes

Overview:
Close the engagement or class by asking participants to make a commitment to take immediate
action.

When and Why:
This activity encourages participants makeoanmitment to action in the near future.

SEL Focusta& bSEG { (SL¥E SeRravarznes GeltBffifacyp & (paticipants
consider their next steps, and delfManagement(SeltDiscipline, Goabetting), as they are
encouraged to follow up on their commitment.

Steps:

1. Ask participants to think of their first next step based on what they learned during the
engagement. It might be a conversation, more reading, or thinking more about a topic.

2. After givingparticipants a minute to think about what that step would be, ask them to
share their next step with a partner or at their table.

3.1 &1 LINIAOALI yG&a (G2 6NARGS GKSANI aySEG adsSLk
they will be reminded of their taslsuch as on their desk, inside the cover of their related
text, or in their assignment notebook, or take a photo with their phone.

Modifications and Variations:
I St LI LI NOAOALI yGa aSid dzLd 'y al OO2 dzy lactiomh £ A G & LI
step during the following week.
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Optimistic Closure
One-Minute Accolade

Time: 2 minutes

Overview:

The facilitator invites a moment of reflection on the current experience, then sets a timer for one
minute to allow the group toeontribute toward seeing how many voices can be added to the room
during that time.

When and Why:
Quick, meaningful, and informative, this activity is especially useful when it feels like there just
isn't time for an Optimistic Closing!

SEL Focusthis activity focuses oBeltAwareness(Accurate SeHPerceptior) as participants

reflect on their learningSelfManagement(Impulse Contrglas they choose how to contribute
in a way that leaveairtime for others; andSocial AwarenesgRespect foOtherg as they absorb
the variety of input from those who share aloud.

Steps:
1. Inform participants that you are going to set the timer for one minute (or longer if you
have more time). During that time, the group will see how many people it can hear from.
2. Invite participants to think silently for a minute about ONE reflection question that you
provide, such as: Something you appreciated about today, something you learned,
something you want to thank someone for, or something that went very well, something
you are grateful for, etc. Tell them to raise their hand when they have an idea of what
GKS8QR fA1S (2 akKlINBo®
3. Once several hands are raised, select one person who will start off. Explaiwhisayou
start the timer, the first person willgo. Thenanyodd y A K|l NBZ gKSYy S@SNJ G KS
4. Encourage participants to listen attentively to each speaker. When one person finishes,
a2YS2yS StasS o0S3aAyao LGEQA 21 |:@hatlshatueK SNBE Aa |
Repeat the reflection question and stdine timer.
When the timer goes off, listen as the person who is already speaking finishes. Then thank
GKS 3aANRdzL) YR Y2@0S 2y LiQa 21l& AF y2i SOSN
With repeated opportunities, the group grows more fluent and also morefodwble with
silence between sharing. This closing activity can be used over and over without losing its
impact!

o o

Modifications and Variations:
With larger groups or as a smaller group becomes more comfortable with this strategy, set the
time for two minutes instead of one. For very large groups, expand to three minutes.
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‘M Optimistic Closure
€ hyS ¢L18Fste LQY D2Aiy3d (2 ¢NEB

O Time: 3-5 minutes

Overview:
Participants are asked to consider and name a take awayidea, strategy, tool, actiostept
that they want to try out.

When and Why:

p Students or participants are often presented with a variety of ideas, strategies, and tools, with the
implicit understanding that they will use one or more of the "takeaways." This activity invites
participant to explicitly connect their learning to thgiractice and encourages ownership and
responsibility by taking action.

SEL Focu&his activity focuses on developing skillSgifManagement(Organizational Skills,
GoalSetting) as participants are asked to set a personal goalReldtionship Skill§Recognizing
and Using Suppor)avhen the accountability partnerships are used.

Steps:

1. Ask participants to reflect on what they have heard and learned, then ask, "Thinking about
what you heard and learned today, what is one takeaway you want to try wdory® A
takeaway can be an idea, a strategy, a tool, or an action step."

2. Give participants a minute of silent think time.

() Debriefby pairing participants and setting a timer for one or two minutes for each person to
Y share their takeaway and thinking with their partner. If time permits, invite several
LI NHAOALI yiGa (2 aKFENB GKSANI 246y Glewdlesgl & I yR
group.
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Optimistic Closure
One-Word Whip Around

Time: 2 minutes

Overview:
This activity is a quick and easy way of starting out or closing a session. The facilitator asks a
guestion and participants go around and provide a-aued answer.

When and Why:
GhyYy@2NR 2KALI ! NPdzyRé¢ OoNAy3Ia it @2A0Sa Ayidz2 (K¢
get a sense of the group in a short amount of time.

SEL FocusThis activity focuses orSeltAwareness Identifying Emotions) and Self
Management (mpulse Control)n holding oneself to a oreord or shortphrase contribution
as participants choose how to communicate their thoughts and feelings.

Steps:
1. Prepare a statement or question prompt that is aligned to the content of the
Sy3I3asSySyido C2 N S wdordrabiiutShaw youtakeXegling ndvF thae y S
@2dz KIS LI NOUAOALI GSR Ay (GKA& Sy3l3ISYSyidé 2
f SEFNYyAYy3 FT2N G2RI & d¢
Invite participants to form a circle.
3. State the prompt, explain that everyone should prepare a-atoed resporse, and
allow a minute of private think time.
4. Ask for a volunteer to start off stating their prompt. The volunteer then chooses a
direction to go (left or right), and participants continue to respond in turn around the
OANDE S !'a | f ¢a& azl aNQ&HET 2qtHlea d®e LI 4 a
5. b20SY wlkiKSNJ] GKIFIYy GO2NNBOlGAYy3I¢ |ye22yS HK2
modeling of the remaining group members to get the design back on track.

N

DebriefIf time allows, debrief the activity by asking participants if they noticed any themes or

similar responses and ask what that might that tell us about the engagement or participants. If
AGQa NBaLISOGTFdzZ FyR LI2&aaAof SadaVortiBdd@andBhaeé KS & 2 N
it with the group at a future date.

Modifications and Variations:

If there is not enough time or space to form a circle, participants can do a whip around from their
seats.
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Optimistic Closure
SEL Standards Connection

Time: 4+ minutes, depending on group size

Overview:

Participants review the skills connected to their local SEL standards (or the SEL competency wheel
with skills) that they used or saw others use duthyengagement and select one to share with

the group. As volunteers share out, everyone who selected that same skill sits down when the
sharing person does.

When and Why:

In this lowrisk activity, reviewing and connecting learning to SEL skills andasts helps
participants keep sight of the SEL nature of the work we do in meetings, professional learning,
and classrooms.

SEL Focu&his activityffocuses orResponsibleDecisionMaking (Reflection, Situation Analysis)
in selecting the skill that most resonated with participanRelationship Skills Effective
Communication)and Social AwarenessAppreciating Diversity)as connections are made and
diversity of experiences highlighted during the whgl®up sharing.

Steps:

1. Distribute a copy of your local SEL standards (or the CASEL wheel with skills) and ask
participants to put a checkmark next to each of the SEL skills they used or saw others using,
during your time together.

2. After a minute or two, ask participants to ¢pack through the skills they checked and circle
one that is especially important to them.

3. After another minute, when you notice almost everyone is done writing, invite all to stand.

4. Explain that as you go around the room, one at a time participantsredd their one
circled specific SEL skill (or local standard) and then be seated.

5. Encourage participants to look boldly around the room as they read their choice, because
everyone who happened to choose the same skill or standard will sit down atatiis s
time. If participants want to wave or make a signal of connection, invite them to!

6. Ask for a volunteer or invite someone to begin. Listen without comment to the sharing.

Debrief Once everyone is seated, you may wish to make a general closing r@mark
connection to student skill development.

Modifications and Variations:

If using with students, invite them to reflect on the skills within only one or two specific
competencies to narrow the focus until they become fluent in identifying the SELtls&ylsre
using.
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& ) Suit Yourself
SourceAdapted from Playing with a Full Deck: 52 team Initiatives Using a Deck of Cards,
by Michelle Cummings (200G raining Wheels, Inc.

O Time: 4-6 minutes

Overview:
Participants reflect on and then share valued takeaways from the experience using playing card
suits as a focus area.

When and Why:
Use this activity when you would like the group to hear a broad range of what was perceived as
valuable from thesngagement.

SEL Focus{ dzA G , 2 dzNReshdnIitieDeoisiahMakirdg skills Reflection, Evaluatinjas

p participants are asked to identify how the engagement impacted them. It opens the group to
Social Awarenesskill development as they notice hovaried individual takeaways are from the
same experiencePerspectiveraking, Empathy, Appreciating Diversijy.

Steps:
1. Randomly pass out a playing card to each participBath suit describes category of
responses
o Hearts Something from the heart. How did you feel? What did it mean to you?
o Clubs Things that grew new ideas, newthoughts, a new point of view.
» Diamonds Gems that last forever. What are some of the gems of wisdom
gathered from people or content?
o SpadesUsed to dig in the garden. Generate conversation about planting new
ideas or things participants dug up duringsda
2. Give one minute of quiet time for each participant to jot down (or think about) their answer.

Debriefusing one of the following:
4 w a1 F2NJ 2yS @2t dzyGSSNI FNRBY SIOK WadzAdQ
not comment during the sharing.
o Askparticipants to turn to a neighbor and share their response.
» Invite each participant to answer aloud to you as they walk out door or hand
in their written response as an exit ticket.
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Optimistic Closure

UFO/Energy Ball
SourceThe UFO/Circuit Ener@gll is available from many sources, including local
science or toy stores, and can easily be found with an internet search.

Time: 3-5 minutes, depending on group size

Overview:
Participants form a standing circle, join handsad are surprised when the connection of their
hands allows the UFO/Energy Ball to light up.

When and Why:

The element of surprise and delight makes this a great closing activity afteidayudr multiday
professional development experience. Thetivity promotes the ideas that it takes all of us
working together and that we may not be able to see the fruits of our individual work or collective
work, but that those fruits do exist.

SEL Focus9 y SNH & . I f SeAwdenesakillS Focuthig SelPerception, Recognizing
Strengthg andRelationship Skill§Recognizing and Using Suppartss participants acknowledge
their productive contribution to the group.

Steps:

1. Gather participants in a circle. Express appreciation for everyaogigibutions during
the engagement. Remind them that even though our work may sometimes feel invisible,
or that we are working all alone, it is actually adding to the progress of the field and is
important, even when we don't always see the fruits of @abor right away.

2. Ask everyone to join hands. (Assure them no singing is involved, if that humor fits the group
and the moment!)

3. With your right index finger, touch the UFO ball on the metal strip closest to you while you
hold hands with the person on yoleft.

4. Ask the person on your right to touch the metal connector on their side of the Energy/UFO

ball instead of joining hands with you.

The ball will light up and make a noise.

Let people take turns letting go and-y@ning hands (one at a time) to rkathe light and

sounds stop and start again.

o a

Debrief: Offer closing language that appreciates the energy everyone has put into the shared
experience and in the work they do with and for others. Or invite participants to share a closing
thought or appreciation, such as "Something that's giving me new enemgy work is..."
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Adapting the Playbook for Your Work

You are welcomed and encouraged to customize this playbook for use in your districtprafibyouth-

serving agency, including incorporating your branding, logo, SEL standards, and activities. We respectfully
request that you include the existing conteand the credits and permissions Information in your local
edition. Please consider sharing your customized playbook with the CASEL community.

Developing Your Own Activities

Possibilities abound for other activitii®at you can use, whether you find activities from other sources
or create new ones. Keep in mind these goals for eativity:

Welcoming/Inclusion Activities, Routines and Rituals: Creating a climate of inclusion, belonging, and
connection.
w 9OSNE2ySQa ©@2A0S Aa KSIFENR o6& |G tSrada 2yS
o There is an element of personal choice.
o The activity matches the purposed needs of participants.
o Whenever possible, each person is welcomed by name.

EngagindStrategies Building relationship to one another and the content.
o Create the opportunity for sensmaking for self or with others.
{ dzZLJILI2 NI S@OSNE2YySQa fSIENYyAy3Iod
Helpthe group stay focused and in a state of optimal learning.
Include a variety of strategies and activities that honor the array of cultural norms and
personal learning/working styles that exist in your group.

g€ € €

Optimistic Close: Leaving the group on an opistic note, feeling connected, productive and inclined
to return!
o Give participants time to reflect.
o Be forward/future focused.
o Respect the diversity and varied experiences of the group.
w 9OSNE2YSQa ©@2A0S Aa KSFENR o0& |G tSrad 2yS

Establish a culture of agreement that it is always okay to pass.
Encourage participants to verbally say "Pass" or "Please come back to me" if that is their choice today.

We sincerely hope that you find this resource useful and welcome your ideas and feedback!
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.,é ,x Welcoming/Inclusion Activity
an TITLE

Source

O Time:5-10 minutes

Overview:

When and Why:

’O SEL Focus:

Steps:

Debrief:

Modifications andVariations:
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» EngagingStrategie¢Brain Break
TITLE

2008

Source

O‘ Time:

Overview:

When and Why:

p SEL Focus:

Steps:

. Debrief:

Modifications and Variations:
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2008

m Optimistic Closing

[ Z § TITLE

Source

O Time:

Overview:

When and Why:

p SEL Focus:

Steps:

. Debrief:

Modifications and Variations:
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Customizing the Playbook

You are encouraged to add your materials to the Playbook, to modify activities, to create your own
variations, and to add new ideas.

Example:

7 o . OAKLAND UNIFIED
$ sciooLosTCT g4 cial and Emotional Learning

Social and emotional learning (SEL) is a process through which children and adults
develop the fundamental skills for life effectiveness. These are the skills we all need to
handle ourselves, our relationships, and our work effectively and ethically. Everyone
strengthens their social competencies to connect across race, class, culture, language,
gender identity, sexual orientation, learning needs and age.

SELF-AWARENESS
* |dentify personal, cultural, and linguistic
assets SELF-MANAGEMENT
« |dentify prejudices and biases towards people * Regulate one's emotions and
different than oneself behaviors in contexts with people
« Understand the connections between one's different than oneself
emotions, social contexts and identity * Motivate oneself to set and achieve
* Demonstrate an accurate self-concept based goals

on one's strengths and challenges
« |dentify when help is needed
and who can provide it

D C
“o“gs AN OﬂuUN"-,sa

RESPONSIBLE

DECISION

MAKING

* Problem solve effectively
while being respectful of
people similar to and
different from oneself

* Behave responsibly in
personal, professional and
community contexts

* Make constructive and
respectful choices that
consider the well-being of
self and others

SOCIAL
AND
EMOTIONAL
LEARNING

SOCIAL

AWARENESS

« Establish and maintain healthy
interactions and relationships
across diverse communities

—

¥4
N0 CommuniTy

* Embrace diversity and take the RELATIONSHIP SKILLS
perspectives of people different * Relate to people similar to and different than
from oneself oneself

* Demonstrate empathy for * Communicate clearly and effectively
people similar to and different * Build, establish and maintain healthy
from oneself relationships

Office of Social Emoticnal Learning ® March 2017
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SIGNATURE PLAYBOOK

Social and emotional learning (SEL) is the process through which children and adults acquire and effectively apply the
knowledge, attitudes, and skills necessary to understand and manage emotions, set and pokitive goals, feel and show
empathy for others, establish and maintain positive relationships, and make responsible decisions.

&?ﬁl EDUCATING HEARTS

INSPIRING MINDS
‘@J’ Social and emotional learning (SEL) competencies
SCHOOLS
CLASSROONM s
SELF-
AWARENESS
SOCIAL
AWARENESS
RELATIONSHIP
SKILLS
BENEFITS OF SEL
/f 1" N\ .
| XN LN
Better academic Improved attitudes Less negative Reduced
performance and behaviors behaviors emotional stress
OCTOBER 2016 COLLABORATIVE FOR ACADEMIC, SOCIAL, AND EMOTIONAL LEARNING www.casel.org
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