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Key Terms 

The purpose of the CASEL Guide to Schoolwide SEL is to provide research-informed, 
field tested guidance and tools that support schools in coordinating and building upon 
evidence-based SEL practices and programs to achieve systemic implementation. The CASEL 
School Guide is grounded in nearly 25 years of research and is composed of learnings from 
dozens of practitioners and content area experts in the fields of SEL and education. 

Social and emotional learning (SEL) is the process through which children and adults 
acquire and effectively apply the knowledge, attitudes, and skills necessary to understand 
and manage emotions, set and achieve positive goals, feel and show empathy for others, 
establish and maintain positive relationships, and make responsible decisions. 

Schoolwide SEL is a systemic approach to infusing social and emotional learning into 
every part of students’ educational experience -- across all classrooms, during all parts of the 
school day and out-of-school time, and in partnership with families and communities. This 
involves cultivating caring, participatory, and equitable learning environments and using 
evidence-based practices that actively involve all students in their social, emotional, and 
academic growth. 

SEL can help school communities advance educational equity by cultivating adult and 
student practices that close opportunity gaps and create more inclusive and equitable 
learning environments. By promoting understanding, examining biases, reflecting on and 
addressing the impact of racism, building cross-cultural relationships, and adopting 
schoolwide practices that emphasize equitable engagement and support, SEL can be used to 
drive systemic change, uplift marginalized voices, and promote belonging and equity. 

The Collaborative for Academic, Social, and Emotional Learning 
(CASEL) is the country’s leading Prek-12 SEL practice, policy and 
research organization.  For 25 years, CASEL has been a trusted 
source for knowledge about high-quality, evidence-based social 
and emotional learning (SEL) and has made the case for SEL as an 
integral part of education.  Through research, practice, and 
policy, CASEL collaborates with thought leaders to equip 
educators and policymakers with the knowledge and resources 
to advance social and emotional learning in equitable learning 
environments so all students can thrive.  Watch a short video 
about CASEL at http://bit.ly/WhatIsCASEL  
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INDICATORS OF SCHOOLWIDE SEL

casel.org

Schoolwide SEL is a systemic approach to integrating academic, social, and emotional learning across all school 
contexts. This approach provides a learning environment that infuses SEL into all aspects of instruction and 
promotes equitable outcomes for all students. Central to this system is high-quality professional learning and the 
use of data for continuous improvement. When fully implemented, schoolwide SEL contributes to more successful 
and equitable outcomes for young people, and is evidenced by the following indicators:

Explicit SEL instruction

Students have consistent opportunities to cultivate, 
practice, and reflect on social and emotional 
competencies in ways that are developmentally 
appropriate and culturally responsive.

SEL integrated with academic instruction
SEL objectives are integrated into instructional 
content and teaching strategies for academics as 
well as music, art, and physical education.

Youth voice and engagement
Staff honor and elevate a broad range of student 
perspectives and experiences by engaging students 
as leaders, problem solvers, and decision-makers.

Supportive school and classroom climates
Schoolwide and classroom learning environments 
are supportive, culturally responsive, and focused 
on building relationships and community.

Focus on adult SEL

Staff have regular opportunities to cultivate their 
own social, emotional, and cultural competence, 
collaborate with one another, build trusting 
relationships, and maintain a strong community.

Supportive discipline
Discipline policies and practices are instructive, 
restorative, developmentally appropriate, and 
equitably applied.

A continuum of integrated supports
SEL is seamlessly integrated into a continuum 
of academic and behavioral supports, which are 
available to ensure that all student needs are met.

Authentic family partnerships

Families and school staff have regular and 
meaningful opportunities to build relationships and 
collaborate to support students’ social, emotional, 
and academic development.

Aligned community partnerships

School staff and community partners align on 
common language, strategies, and communication 
around all SEL-related efforts and initiatives, 
including out-of-school time.

Systems for continuous improvement

Implementation and outcome data are collected and 
used to monitor progress toward goals and 
continuously improve all SEL-related systems, 
practices, and policies with a focus on equity.
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FOCUS AREA 2

Strengthen Adult SEL
Develop staff capacity for cultivating their own social,  
emotional, and cultural competence; modeling SEL;  
and building collaborative and trusting relationships.

FOCUS AREA 1

Build Foundational 
Support and Plan
Create awareness, commitment, and 
ownership by building foundational 
knowledge among staff, developing 
a shared vision, and engaging in 
collaborative planning.

FOCUS AREA 4

Practice Continuous 
Improvement
Collect, analyze, and use implementation  
and outcome data to make decisions  
about SEL implementation. Tools include  
implementation rubrics, walkthrough  
protocols, staff surveys, and student  
data analyses.

FOCUS AREA 3

Promote SEL for 
Students
Coordinate evidence-based programs  
and practices to create a welcoming climate  
and culture and provide opportunities for students  
to develop their SEL competence throughout and  
beyond the school day. Learn about:

• Evidence-based SEL programs and approaches

• Explicit SEL instruction

• Integrating SEL into academic instruction

• Youth voice and engagement

• Family and community partnerships

• Integrating SEL into school systems 
and policies Access it today at  

schoolguide.casel.org

A Process for Schoolwide SEL
The CASEL Guide to Schoolwide SEL is not a stand-alone program  

or curriculum. Instead, it is a comprehensive online resource that provides  
a step-by-step process to help you achieve schoolwide SEL. Organized into four 

Focus Areas, this resource offers expert guidance and field-tested tools  
to help you implement SEL strategically, systemically, and effectively.

Use the interactive
SEL Planner

to drive your school’s 
implementation:

Implementation rubric

Needs and resources inventory

Priority- and goal-setting

Action planning



CA
SEL G

uide to Schoolw
ide SEL: Sam

ple Im
plem

entation Tim
eline

Schoolw
ide SEL im

plem
entation is an ongoing, iterative process.  In C

ASEL’s experience, full im
plem

entation of schoolw
ide SEL often takes 

three to five years but w
ill depend on each school’s individual circum

stances and goals. The tim
eline below

 is intended to offer broad 
guidance for how

 schools m
ight engage w

ith the School G
uide’s focus areas throughout the school year to drive system

ic im
plem

entation. In 
general, w

e recom
m

end that schools engage w
ith all of Focus Area 1: Build Foundational Support and Plan in the first few

 m
onths of 

im
plem

entation. Schools w
ill then engage in Focus Area 2: Strengthen Adult SEL and Focus Area 3: Prom

ote SEL for Students at a pace and 
depth that m

akes sense for their plan. Focus Area 4: Reflect on D
ata for C

ontinuous Im
provem

ent should be integrated throughout the 
entire planning and im

plem
entation process.

M
onth 1

• G
ain principal com

m
itm

ent, designate an SEL lead
and form

 a  team
 (Focus Area 1A).

• Engage staff, fam
ilies, and com

m
unity partners in

foundational learning (Focus Area 1A) .

M
onth 2-3

• D
evelop a shared vision for SEL (Focus Area 1B).

• Review
 needs, resources, and current im

plem
entation using the

SEL Im
plem

entation Rubric &
 Program

 Inventory (Focus Area 1B).
•Set short term

 goals and develop an im
plem

entation plan (Focus
Area 1B) , including a plan to collect data to assess progress
throughout the year (Focus Area 4).

• Plan a professional learning strategy (Focus Area 2).
• Establish a com

m
unications plan 

(Focus Area 1) .
•C

reate a budget for SEL (Focus Area 1B) .

M
onth 3-11

• Based on your goals and im
plem

entation plan, engage in aligned strategies
to strengthen adult SEL com

petencies and capacity 
(Focus Area 2) .

• Based on your goals and im
plem

entation plan, engage in aligned strategies
to prom

ote SEL for students (Focus Area 3) , including the adoption of an
evidence-based SEL program

.
• Regularly collect and review

 im
plem

entation and outcom
e data to m

onitor
progress and  engage in rapid learning cycles to m

ake real-tim
e pivots for

continuous im
provem

ent (Focus A
rea 4).

M
onth 11-12

• Take the Schoolw
ide SEL Im

plem
entation Rubric to

reflect on progress and identify areas for grow
th.

• Sum
m

arize and review
 SEL data 

(Focus Area 4) .
• Based on rubric reflection and data review

 , revisit
the im

plem
entation plan to m

ake adjustm
ents for

the com
ing year (Focus Area 4).
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Focus A
rea 1A

: 
Build Aw

areness, C
om

m
itm

ent, 
and O

w
nership

M
onth(s)

M
ay - August

August
Key Activities

Create a Team
Foundational Learning

• Before the end of the 
previous school year, 
principal recruited  SEL 
team

 lead and key team
 

m
em

bers, and allocated a 
budget for SEL.

• Team
 m

et three tim
es over 

the sum
m

er to: 
°  Establish team

 roles, 
shared agreem

ents, and 
m

eeting procedures, and 
put w

eekly m
eetings on 

the calendar for every other 
Tuesday for the school 
year.
°  Attend a tw

o-day 
district-provided 
training on schoolw

ide 
SEL im

plem
entation.

• Team
 planned an all-staff 

m
eeting to introduce SEL 

and develop staff shared 
agreem

ents during an in-
service day before the 
start of the school year.

• Team
 prepared an after-

school introduction to 
SEL for all fam

ilies during 
the first m

onth of school.

Focus A
rea 1B: 

Create a Plan

M
onth(s)

Septem
ber - O

ctober
Key Activities

Shared Vision

• Held all-staff m
eeting to share 

priorities for shared vision and 
identify core them

es and 
language to include in a draft.

• Team
 used notes from

 all-staff 
m

eeting to draft shared vision.
• Facilitated a sim

ilar vision 
process w

ith  fam
ilies and 

com
m

unity partners on Back-to-
School N

ight and integrated 
their perspectives into the draft.

• S hared a revised draft w
ith 

school staff and students 
through their hom

eroom
s, 

allow
ing for am

endm
ents.

• Held an all-school vote on the 
vision to ensure w

idespread 
agreem

ent.
• Shared final draft in the school’s 

new
sletter and printed posters 

to hang throughout com
m

on 
areas.

Focus A
rea 1B: 

C
reate a Plan

M
onth(s)

Septem
ber - O

ctober
Key Activities

Action Plan;Tw
o-W

ay 
Com

m
unication

• Using the vision, the results of
the Schoolw

ide SEL
Im

plem
entation Rubric, the

Program
 & Initiative Inventory, 

and the staff survey, the SEL 
team

 identified three key
 priorities: staff SEL and 
relationships, adopting an 
evidence-based program

, and 
im

prroving classroom
 clim

ate.
• Team

 developed SM
ARTIE

goals and action steps for each
priority.

•Team
 determ

ined the data
they w

ould review
 and

prepared a schedule for data
collection throughout the year
to track progress tow

ard
SM

ARTIE goals.
•Team

 developed a 
com

m
unication plan to

provide updates and seek
input/collaboration from
fam

ilies and com
m

unity
partners.

Focus A
rea 2: 

Strengthen Adult SEL

M
onth(s)

O
ctober - M

arch
Key Activities

Learn, Collaborate, M
odel

• Prepared objectives and m
ade

contacts for professional
learning to support staff SEL
and relationship building

•C
onducted sm

all group
sessions in grade level team

 
m

eetings to use personal SEL 
self-assessm

ent tools and 
share strategies for integrating 
SEL into daily classroom

 
practices. 

• Scheduled and planned tw
o

professional learning sessions
for all staff using tw

o hours
during in-service days in 
January and M

arch
°  SEL team

 led learning on
establishing a grow

th 
m

indset and learning from
 

colleagues (January).  
°   SEL team

 coordinated w
ith 

an outside provider to 
provide session on cultural 
responsiveness (M

arch).

Below
 is a detailed exam

ple of how
 a school’s first year of im

plem
entation m

ay look

Focus A
rea 4: 

Practice C
ontinuous 

Im
provem

ent

M
onth(s)

August
Key Activities

Continuously Im
prove 

Schoolw
ide SEL 

Im
plem

entation
• D

uring the all-staff m
eeting,

the SEL team
 also surveyed

staff on their perceptions of
school and classroom
clim

ate and their responses
to questions about their
hopes and goals for the
school and students, to be
used at a future m

eeting to
develop the school's vision.

° Com
plete the SEL

Im
plem

entation Rubric 
and P rogram

 & 
Initiative Inventory to 
establish baseline and 
identify SEL w

ork that 
has already taken place
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A:  Build Awareness, 
Commitment,  
and Ownership

B: Create a Shared Plan

Focus Area 1 will help you set up 
a strong foundation and plan for 
systemic, schoolwide social and
emotional learning (SEL). To launch 
SEL implementation, use the tools 
in this section to build an SEL 
team, offer foundational learning 
that enables all stakeholders to 
understand the importance of SEL 
and their role in promoting it, and 
create a shared vision for SEL.

Learn more about this component  
of schoolwide SEL at 
schoolguide.casel.org/focus-area-1a/.

Next, use these tools to plan for 
implementation by assessing areas 
of strength and need to set goals, 
to prepare structures for ongoing 
two-way communication between 
stakeholders and the SEL team, and 
to allocate the resources—including 
time, people, and funds—to support 
your SEL effort. 

Learn more about this component  
of schoolwide SEL at  
schoolguide.casel.org/focus-area-1b/.

ORGANIZE

FOCUS AREA  1



ESSENTIAL TOOLS from FOCUS AREA 1 

Assembling an SEL Team - helps you identify potential SEL team 
members. 

10 

Preparing SEL Team Meeting Agendas - provides guidance, an 
example, and a template for creating clear, purposeful meeting 
agendas that include all team members and are closely tied to a long-
term plan for SEL implementation. 

12 

Steps for Developing a Shared Vision for Schoolwide SEL - 
provides a model for structuring a conversation about developing a 
shared vision for SEL or integrating SEL into your school’s existing 
shared vision. 

12 

Schoolwide SEL Implementation Rubric - a self-assessment to take 
stock of a school’s progress and needs in all four focus areas for 
systemic, schoolwide SEL 

15 

Developing Goals for Schoolwide SEL - a useful link between the 

implementation rubric and an action plan, the SMARTIE goals template 
should be used in conjunction with the school’s vision statement to 
prioritize clear, motivating goals for SEL. 

22 

ADDITIONAL RESOURCES AVAILABLE at SCHOOLGUIDE.CASEL.ORG 

● Online version of the implementation rubric which allows you to save your
results, record goals, mark progress over time, and jump to relevant parts of
the School Guide for more information

● A meeting template for discussing rubric results as a team
● A program and initiative inventory  to help the SEL team learn about past and  

present SEL-related work that has occurred in the school.
● More tools for increasing efficiency, ownership, and inclusion of all stakeholder

perspectives within the SEL Team
● Sample presentations, videos, and readings to support early-stage learning

about SEL
● Templates for preparing ongoing communication and learning for all

stakeholders and estimating costs for SEL implementation

29 

https://schoolguide.casel.org/resource/assembling-an-sel-team/
https://schoolguide.casel.org/resource/steps-for-developing-a-shared-vision-for-schoolwide-sel/
https://schoolguide.casel.org/rubric/
https://schoolguide.casel.org/resource/developing-goals-for-schoolwide-sel/
https://schoolguide.casel.org/resources/
https://schoolguide.casel.org/rubric/
https://schoolguide.casel.org/focus-area-1a/create-a-team/
https://schoolguide.casel.org/focus-area-1a/foundational-learning/
https://schoolguide.casel.org/focus-area-1a/foundational-learning/
https://schoolguide.casel.org/focus-area-1b/budget-for-sel/
https://schoolguide.casel.org/resource/schoolwide-sel-program-and-initiative-inventory/
https://schoolguide.casel.org/resource/rubric-meeting-template/
https://schoolguide.casel.org/resource/sel-team-agenda/
https://schoolguide.casel.org/focus-area-2/learn/
https://schoolguide.casel.org/focus-area-1a/communication-planning/


10

Assembling an SEL Team 
Collaborating closely with out-of-school time partners?  See the OST-enhanced version of this tool and others at schoolguide.casel.org/out-of-school-time-tools

Role Considerations for selection Suggested 
Member(s) 

Team Lead 

Choose a team lead who: 
● Is a full-time school employee with the flexibility and commitment 

to attend meetings and do light preparation work.
● Is ideally a highly organized, big-picture thinker who is eager to 

improve school climate and move SEL forward.
● Has the trust and respect of the school community.
● Is capable of leading the team through the continuous 

improvement process.

Data Lead 

Choose a Data Lead who: 
● Has access to a range of schoolwide data that will be used to 

monitor progress toward SEL goals.
● Has skills in summarizing data clearly and accurately to share with 

stakeholders. 
● Will be objective and equity-minded when presenting data for 

group reflection.
● Has skills in facilitating action planning based on learnings from 

data reflection.

Principal or 
Assistant Principal 

Choose an administrative lead who: 
● Has the flexibility and commitment to attend team meetings. 
● Has the decision-making power to move initiatives forward.

Teachers 
● Representatives from each grade

band or subject area
● Special education teachers
● Specials teachers (e.g., PE, art)
● Interventionists or coaches

Choose teachers who: 
● Are trusted colleagues in the school who represent a range of 

experiences. While you may have passionate staff who are eager
to participate, limiting yourself to those who self-select may not 
create a group that the rest of your staff sees as representative.

● Have positive, mutually respectful relationships with other 
teachers.

Related Service Providers 
● Psychologist
● Social worker
● Nurse
● Speech pathologist

Choose an RSP that: 
● Has built positive relationships with staff.
● Has content area expertise that could be an asset to the team.
● Can offer adequate availability to attend meetings.

Support Staff 
● Counselor
● Dean
● Security
● Classroom assistants
● Clerks
● Lunchroom and recess staff
● Other

Choose support staff who can offer unique perspectives on 
student life. For example: 
● The school’s counselor often has strong relationships with 

students and staff that can be beneficial. 
● A school dean or disciplinarian typically has strong influence on 

school climate. 
● Security guards and classroom assistants often see schools from 

a different perspective that adds value to this process.

https://schoolguide.casel.org/out-of-school-time-tools/
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Role Considerations for selection Suggested Member(s) 

Key opinion leaders 

Look for individuals who: 
● Are recognized as informal leaders by others.
● Are thoughtful and outspoken about school improvement.
● Have influence with school stakeholders.

By involving these individuals from the beginning, the SEL 
team will be better able to anticipate challenges and create a 
plan that will be well-received by the community.   

Out-of-School-Time 
partners 

Choose OST partners who: 
● Have built positive relationships with students and school staff.
● Have influence over OST programming
● Have the flexibility to attend meetings regularly

Community partners: 
● Mental and/or Behavioral Health

providers 
● Health partners
● Coaches

Community partners: 
● Can be a link to understanding the school’s surrounding 

community. 
● Will help the school keep in mind the larger context in which 

they operate.
● Can extend social emotional learning into other contexts.

Families 
Look for family members who represent varied experiences 
within the school community, and who have children in 
multiple grade levels. 

Students 

Remember that sometimes the students who are most readily 
thought of as “leaders” by school staff may not be 
representative of the student body. Choose two to three 
students who: 
● Represent the diverse experiences of the overall student body. 

That is, do not simply choose students who excel academically, 
socially, and emotionally.

● Feel strongly about how the school operates.



Develop a Shared Vision for Schoolwide SEL

Collaborating closely with out-of-school time partners?  See the OST-enhanced version of this tool. 

Note:  This  tool  was  created  by  CASEL  staff  based  on  our  work  with  school  teams.  However,  we 
encourage  schools  to  adapt  it to best meet their unique needs. Though the process can look different 
ways, three important components should be present: 

● Gathering input from diverse stakeholders
● Synthesizing input to create a vision statement
● Sharing, getting feedback, and reworking the vision statement

Time commitment: The time needed to develop a shared vision will differ from school to school. Plan to 
dedicate 90 minutes to 3 hours to complete steps 1-3 of the activity below.

1. Gather Stakeholders

It’s recommended that schools include as many staff, families, students, out-of-school-time providers, 
and community partners as possible in creating a shared vision. However, it may be unrealistic to 
engage all these stakeholders at one time. Larger school communities may wish to hold several sessions 
or convene focus groups to get a wide variety of viewpoints.  

Consider the following questions: 
● How will you bring in diverse perspectives?
● What systems and structures does your school already have in place to hear from students,

families, and community?
● What new strategies might you try?

2. Ask Individuals to Identify Their “Personal Why”

Before groups can identify their shared vision, it’s helpful for each individual to consider their own beliefs 
about the purpose of school and their vision for young people. Ask individuals to use the following 
prompts to get their thoughts flowing. Participants should respond to the prompts that inspire them. No 
need to answer them all!  

• What do we want all our students to know and be able to do when they leave our school?
• What kind of skill-building is most important in supporting our students to reach their full

potential?
• What do we want our school community to feel like, sound like, and look like?
• What do students and adults need in order to learn and thrive here?

Provide about 10 minutes for participants to write silently. If you’d like, you can ask participants to share 
some of their big ideas with a partner.  Next, participants take about 5 minutes to formulate a personal 
vision statement (1-2 sentences) based on their free-writes.  Alternatively, you may have participants 
discuss their free writes in small groups and take notes on emerging themes and recurring words or 
phrases.  

12

https://schoolguide.casel.org/uploads/sites/2/2019/01/SharedVision_061719_OST.pdf


3. Ask Small Groups to Identify Their “Shared Why”

If you had participants engage in discussion instead of creating a personal vision statement, skip the 
steps in the next two paragraphs and provide each group the opportunity to share out their emerging 
themes and recurring words or phrases. 

If participants wrote personal vision statements, break the stakeholders into small groups. Ask 
participants to share their personal vision statements. As they share, others in the group write down key 
words or phrases they hear on separate sticky notes. When each participant has shared their vision 
statement, the team should have a pile of sticky notes with various important words or phrases.  

As a group, stakeholders work together to find connected words and phrases and determine common 
themes. You may want to have them do this on a piece of chart paper so they can label the themes that 
arise.   

From here, provide each group the opportunity to share out their emerging themes and re-occurring 
words or phrases.  

The school community at Spry Elementary in Chicago, IL, break up into small groups 
 to identify common themes  

4. Incorporate Group Feedback into a Single Shared Vision

From here, there are multiple ways to build your school’s vision statement. With patience and 
collaboration, it’s possible to create a shared vision that captures the spirit of the entire school 
community. Below is one recommendation for how you might proceed: 

● The SEL Leadership team uses each group’s themes to draft a shared vision that represents all
stakeholder groups. This might include themes generated during multiple sessions with
teachers, families, students, and communities.

● After creating a draft vision statement, share it with stakeholders for feedback. When
determining how you will engage in this process, it is helpful to consider the systems and

13



structures your school already has in place to hear from students, families, and community. For 
example, you might share the draft vision statement for feedback at a parent night. 

Another example of how a school community drafted a shared vision comes from Spry Elementary in 
Chicago. This team used a three-level consensus-building process. Once individuals engaged in 
preliminary guiding questions, six small groups formed and drafted shared visions. Those six groups 
then combined into three larger groups and merged their shared visions. Those three larger groups then 
finalized a shared vision for SEL, as demonstrated by the graphic below.  

5. Make your Shared Vision Visible and Actionable

Now that you have done the work to create a shared vision, it’s important to make it visible, prominent, 
and actionable. This will be key to sustainability. Launch the idea in creative ways that will appeal to the 
school and create momentum. Some practices include painting it on the entry hall wall or putting it on 
the school’s website, letterhead, and T-shirts for field day. Refer to your shared vision for SEL frequently 
in:

● Staff meetings
● Internal email communications
● Communications with families and your network about new projects and initiatives
● Hiring and orienting new staff

14



Bu
ild

 A
w

ar
en

es
s, 

C
om

m
itm

en
t, 

an
d 

O
w

ne
rs

hi
p

2
4

3
1

FO
C

U
S 

AR
EA

 1A
 R

U
BR

IC

Fo
un

da
tio

na
l S

EL
 

Le
ar

ni
ng

 O
pp

or
tu

ni
tie

s

SE
L 

Te
am

Tw
o-

W
ay

 C
om

m
un

ic
at

io
n

An
 S

EL
 te

am
 m

ee
ts

 o
cc

as
io

na
lly

 
w

ith
 fe

w
 s

tru
ct

ur
ed

 ro
le

s 
an

d 
re

sp
on

si
bi

lit
ie

s.

An
 S

EL
 te

am
 is

 in
 th

e 
in

iti
al

 
st

ag
es

 o
f d

ev
el

op
m

en
t.

An
 S

EL
 te

am
, w

ith
 d

es
ig

na
te

d 
ro

le
s 

an
d 

re
sp

on
si

bi
lit

ie
s, 

m
ee

ts
 

at
 le

as
t m

on
th

ly
 to

 re
fle

ct
 o

n 
da

ta
, p

la
n 

fo
r i

m
pr

ov
em

en
ts

, a
nd

 
le

ad
 s

ch
oo

lw
id

e 
SE

L 
in

iti
at

iv
es

. 
Th

e 
te

am
 is

 re
pr

es
en

ta
tiv

e 
of

 th
e 

sc
ho

ol
 c

om
m

un
ity

 a
nd

 in
cl

ud
es

 
st

ud
en

ts
, f

am
ilie

s, 
an

d 
co

m
m

un
ity

 
gr

ou
ps

 in
 d

ec
isi

on
-m

ak
in

g 
pr

oc
es

se
s.

An
 S

EL
 te

am
 m

ee
ts

 re
gu

la
rly

 
w

ith
 d

es
ig

na
te

d 
ro

le
s 

an
d 

an
d 

re
sp

on
si

bi
lit

ie
s. 

St
ud

en
ts

, 
fa

m
ilie

s, 
an

d 
co

m
m

un
ity

 g
ro

up
s 

ar
e 

co
ns

ul
te

d 
w

he
n 

te
am

s 
ar

e 
m

ak
in

g 
de

ci
si

on
s 

th
at

 w
ou

ld
 

di
re

ct
ly

 im
pa

ct
 th

em
.

Fo
un

da
tio

na
l S

EL
 le

ar
ni

ng
 

op
po

rtu
ni

tie
s 

ha
ve

 b
ee

n 
pr

ov
id

ed
 

to
 s

om
e 

ke
y 

st
ak

eh
ol

de
rs

 
(s

ta
ff,

 fa
m

ilie
s, 

an
d 

co
m

m
un

ity
 

pa
rtn

er
s)

. M
em

be
rs

 o
f t

he
 s

ch
oo

l 
co

m
m

un
ity

 h
av

e 
a 

ge
ne

ra
l 

un
de

rs
ta

nd
in

g 
of

 S
EL

 a
nd

 it
s 

im
pa

ct
 o

n 
st

ud
en

ts
’ d

ev
el

op
m

en
t.

Fo
un

da
tio

na
l S

EL
 le

ar
ni

ng
 

op
po

rtu
ni

tie
s 

ar
e 

no
t y

et
 p

ro
vi

de
d.

Fo
un

da
tio

na
l S

EL
 le

ar
ni

ng
 

op
po

rtu
ni

tie
s 

ar
e 

pr
ov

id
ed

 fo
r 

al
l s

ch
oo

l s
ta

ff 
in

 th
e 

fir
st

 y
ea

r o
f 

im
pl

em
en

ta
tio

n 
an

d 
th

en
 a

t l
ea

st
 

an
nu

al
ly

 fo
r n

ew
 s

ch
oo

l s
ta

ff,
 

fa
m

ilie
s, 

co
m

m
un

ity
 p

ar
tn

er
s, 

an
d 

as
 p

ar
t o

f t
he

 o
nb

oa
rd

in
g 

pr
oc

es
s. 

Al
m

os
t a

ll 
m

em
be

rs
 

of
 th

e 
sc

ho
ol

 c
om

m
un

ity
 c

an
 

di
sc

us
s 

SE
L’s

 im
po

rta
nc

e 
an

d 
its

 im
pa

ct
 o

n 
st

ud
en

t o
ut

co
m

es
 

an
d 

un
de

rs
ta

nd
 th

ei
r o

w
n 

ro
le

 in
 

he
lp

in
g 

st
ud

en
ts

 d
ev

el
op

 s
oc

ia
l 

an
d 

em
ot

io
na

l c
om

pe
te

nc
ie

s.

Fo
un

da
tio

na
l S

EL
 le

ar
ni

ng
 

op
po

rtu
ni

tie
s 

ha
ve

 b
ee

n 
pr

ov
id

ed
 fo

r s
ch

oo
l s

ta
ff,

 fa
m

ilie
s, 

an
d 

co
m

m
un

ity
 p

ar
tn

er
s 

bu
t 

ar
e 

no
t y

et
 o

ffe
re

d 
an

nu
al

ly.
 

M
an

y 
m

em
be

rs
 o

f t
he

 s
ch

oo
l 

co
m

m
un

ity
 c

an
 d

isc
us

s 
SE

L’s
 

im
po

rta
nc

e 
an

d 
its

 im
pa

ct
 o

n 
st

ud
en

ts
’ d

ev
el

op
m

en
t.

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

Tw
o-

w
ay

 S
EL

 c
om

m
un

ic
at

io
ns

 
be

tw
ee

n 
th

e 
SE

L 
te

am
 a

nd
 

al
l s

ta
ke

ho
ld

er
s 

ha
ve

 n
ot

 y
et

 
be

en
 p

la
nn

ed
.

So
m

e 
st

ru
ct

ur
es

 to
 s

up
po

rt 
tw

o-
w

ay
 S

EL
 c

om
m

un
ic

at
io

ns
 

be
tw

ee
n 

th
e 

SE
L 

te
am

 a
nd

 a
ll 

st
ak

eh
ol

de
rs

 a
re

 in
 p

la
ce

, b
ut

 
ar

e 
no

t y
et

 u
se

d 
in

 w
ay

s 
th

at
 a

re
 

co
ns

ist
en

t.

Th
e 

SE
L 

te
am

 a
nd

 s
ch

oo
l 

le
ad

er
sh

ip
 e

ng
ag

es
 in

 c
on

sis
te

nt
 

tw
o-

w
ay

 S
EL

 c
om

m
un

ic
at

io
ns

 
w

ith
 a

ll 
st

ak
eh

ol
de

rs
 in

cl
ud

in
g 

st
aff

, o
th

er
 s

ch
oo

lw
id

e 
te

am
s, 

co
m

m
un

ity
 p

ar
tn

er
s, 

fa
m

ilie
s, 

an
d 

ou
t-o

f-s
ch

oo
l t

im
e 

pr
ov

id
er

s. 

Th
e 

SE
L 

te
am

 a
nd

 s
ch

oo
l 

le
ad

er
sh

ip
 e

ng
ag

es
 in

 c
on

sis
te

nt
 

tw
o-

w
ay

 S
EL

 c
om

m
un

ic
at

io
ns

 
w

ith
 a

ll 
st

ak
eh

ol
de

rs
 in

cl
ud

in
g 

st
aff

, o
th

er
 s

ch
oo

lw
id

e 
te

am
s, 

co
m

m
un

ity
 p

ar
tn

er
s, 

fa
m

ilie
s, 

an
d 

ou
t-o

f-s
ch

oo
l t

im
e 

pr
ov

id
er

s. 
Th

e 
SE

L 
te

am
 re

gu
la

rly
 re

vi
ew

s 
w

he
th

er
 c

om
m

un
ic

at
io

ns
 a

re
 

eff
ec

tiv
e 

at
 e

ng
ag

in
g 

st
ak

eh
ol

de
rs

 
in

 s
ch

oo
lw

id
e 

SE
L.

15



2
4

3
1

Re
so

ur
ce

s

Pl
an

ni
ng

Sh
ar

ed
 V

is
io

n

Cr
ea

te
 a

 S
ha

re
d 

Pl
an

FO
C

U
S 

AR
EA

 1B
 R

U
BR

IC

Th
e 

SE
L 

te
am

 h
as

 a
ss

es
se

d 
ne

ed
s 

an
d 

re
so

ur
ce

s, 
an

d 
be

gu
n 

id
en

tif
yi

ng
 S

.M
.A

.R
.T.

I.E
. g

oa
ls 

an
d 

ac
tio

n 
st

ep
s.

Th
e 

SE
L 

te
am

 h
as

 a
ss

es
se

d 
ne

ed
s 

an
d 

re
so

ur
ce

s 
an

d 
de

ve
lo

pe
d 

a 
on

e-
ye

ar
 (a

t m
in

im
um

) S
EL

 
im

pl
em

en
ta

tio
n 

pl
an

 w
ith

 
S.

M
.A

.R
.T.

I.E
. g

oa
ls

, a
ct

io
n 

st
ep

s, 
an

d 
as

si
gn

ed
 o

w
ne

rs
hi

p.
 T

hi
s 

pl
an

 is
 fu

lly
 

in
te

gr
at

ed
 w

ith
 o

th
er

 s
ch

oo
lw

id
e 

pr
io

rit
ie

s 
an

d 
pl

an
s. 

 T
he

 te
am

 
re

vi
ew

s 
th

ei
r g

oa
ls 

an
d 

th
e 

pl
an

 
re

gu
la

rly
 to

 m
on

ito
r i

m
pl

em
en

ta
tio

n 
an

d 
m

ak
e 

ne
ce

ss
ar

y 
ad

ju
st

m
en

ts
.

Th
e 

SE
L 

te
am

 h
as

 a
ss

es
se

d 
ne

ed
s 

an
d 

re
so

ur
ce

s, 
ab

d 
de

ve
lo

pe
d 

a 
on

e-
ye

ar
 (a

t 
m

in
im

um
) S

EL
 im

pl
em

en
ta

tio
n 

pl
an

 w
ith

 S
.M

.A
.R

.T
.I.E

. g
oa

ls
, 

ac
tio

n 
st

ep
s, 

an
d 

as
si

gn
ed

 
ow

ne
rs

hi
p.

 

Th
e 

SE
L 

te
am

 is
 id

en
tif

yi
ng

 
fu

nd
in

g 
an

d 
re

so
ur

ce
s 

to
 s

up
po

rt 
sc

ho
ol

w
id

e 
SE

L.
 

Fu
nd

in
g 

fo
r s

ch
oo

lw
id

e 
SE

L 
ha

s 
no

t y
et

 b
ee

n 
di

sc
us

se
d 

an
d 

pr
io

rit
ize

d.
 

Th
er

e 
is 

a 
st

ab
le

 lo
ng

-te
rm

 
bu

dg
et

 fo
r S

EL
 re

so
ur

ce
s, 

in
cl

ud
in

g 
pr

of
es

si
on

al
 le

ar
ni

ng
, 

m
at

er
ia

ls
, a

nd
 s

ta
ffi

ng
. T

he
 

sc
ho

ol
 h

as
 a

llo
ca

te
d 

st
aff

 ti
m

e 
fo

r 
en

ga
gi

ng
 in

 S
EL

-r
el

at
ed

 a
ct

iv
iti

es
 

in
cl

ud
in

g 
pr

of
es

si
on

al
 le

ar
ni

ng
. 

Th
er

e 
is 

a 
on

e-
ye

ar
 b

ud
ge

t f
or

 
SE

L 
re

so
ur

ce
s 

th
at

 in
cl

ud
es

 
fu

nd
in

g 
fo

r p
ro

fe
ss

io
na

l l
ea

rn
in

g 
an

d 
m

at
er

ia
ls 

ne
ed

ed
 to

 s
up

po
rt 

SE
L 

in
st

ru
ct

io
n.

 T
he

 s
ch

oo
l h

as
 

al
lo

ca
te

d 
st

aff
 ti

m
e 

fo
r e

ng
ag

in
g 

in
 S

EL
-r

el
at

ed
 a

ct
iv

iti
es

 in
cl

ud
in

g 
pr

of
es

si
on

al
 le

ar
ni

ng
.

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

A 
sh

ar
ed

 v
isi

on
 fo

r s
ch

oo
lw

id
e 

SE
L 

ha
s 

no
t y

et
 b

ee
n 

de
ve

lo
pe

d.

Th
e 

SE
L 

te
am

 is
 b

eg
in

ni
ng

 to
 

as
se

ss
 n

ee
ds

 a
nd

 re
so

ur
ce

s.

Th
e 

SE
L 

te
am

 h
as

 b
eg

un
 

en
ga

gi
ng

 s
ta

ke
ho

ld
er

s, 
in

cl
ud

in
g 

st
ud

en
ts

, f
am

ilie
s, 

st
aff

, a
nd

 
co

m
m

un
ity

 m
em

be
rs

, a
s 

co
lla

bo
ra

to
rs

 fo
r d

ev
el

op
in

g 
a 

sh
ar

ed
 v

isi
on

 fo
r s

ch
oo

lw
id

e 
SE

L.

Th
e 

SE
L 

te
am

 c
ol

la
bo

ra
te

d 
w

ith
 

a 
gr

ou
p 

of
 s

ta
ke

ho
ld

er
s 

w
ho

 
ar

e 
re

pr
es

en
ta

tiv
e 

of
 th

e 
sc

ho
ol

 
co

m
m

un
ity

 to
 d

ev
el

op
 a

 s
ha

re
d 

vi
si

on
 fo

r s
ch

oo
lw

id
e 

SE
L 

th
at

 h
as

 
be

en
 c

om
m

un
ic

at
ed

 to
 th

e 
en

tir
e 

sc
ho

ol
 c

om
m

un
ity

.

Th
e 

SE
L 

te
am

 c
ol

la
bo

ra
te

d 
w

ith
 a

 g
ro

up
 o

f s
ta

ke
ho

ld
er

s 
w

ho
 a

re
 re

pr
es

en
ta

tiv
e 

of
 th

e 
sc

ho
ol

 c
om

m
un

ity
 to

 d
ev

el
op

 
a 

sh
ar

ed
 v

isi
on

 fo
r s

ch
oo

lw
id

e 
SE

L.
 T

he
 s

ha
re

d 
vi

si
on

 h
as

 b
ee

n 
co

m
m

un
ic

at
ed

 to
 th

e 
en

tir
e 

sc
ho

ol
 c

om
m

un
ity

, in
fo

rm
s 

pl
an

ni
ng

 a
nd

 im
pl

em
en

ta
tio

n,
 

an
d 

is 
re

vi
si

te
d 

re
gu

la
rly

.

16



2
4

3
1

FO
C

U
S 

AR
EA

 2
 R

U
BR

IC

St
re

ng
th

en
 A

du
lt 

SE
L 

C
om

pe
te

nc
ie

s 
an

d 
Ca

pa
ci

ty

St
aff

 C
ol

la
bo

ra
tio

n

Ad
ul

t S
EL

 a
nd

 C
ul

tu
ra

l C
om

pe
te

nc
e

Pr
of

es
si

on
al

 L
ea

rn
in

g 
to

 
St

re
ng

th
en

 S
ta

ff 
Ex

pe
rt

is
e

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

St
aff

 e
ng

ag
e 

in
 h

ig
h-

qu
al

ity
 a

nd
 o

ng
oi

ng
 

pr
of

es
si

on
al

 le
ar

ni
ng

, in
cl

ud
in

g 
re

ce
iv

in
g 

co
ac

hi
ng

 a
nd

 fe
ed

ba
ck

. T
he

se
 p

ro
fe

ss
io

na
l 

le
ar

ni
ng

 o
pp

or
tu

ni
tie

s 
de

ve
lo

p 
th

ei
r s

ki
lls

 
fo

r c
ul

tiv
at

in
g 

su
pp

or
tiv

e,
 e

qu
ita

bl
e 

le
ar

ni
ng

 
en

vi
ro

nm
en

ts
 a

nd
 p

ro
m

ot
in

g 
SE

L 
fo

r s
tu

de
nt

s;
 

ar
e 

al
ig

ne
d 

to
 th

e 
sc

ho
ol

’s 
SE

L 
go

al
s;

 a
nd

 
sc

aff
ol

de
d 

to
 s

up
po

rt 
st

aff
 b

as
ed

 o
n 

th
ei

r r
ol

es
 

an
d 

cu
rre

nt
 k

no
w

le
dg

e 
of

 S
EL

. T
he

 S
EL

 te
am

 
co

lle
ct

s 
st

aff
 fe

ed
ba

ck
 to

 s
ha

pe
 a

n 
eff

ec
tiv

e 
ap

pr
oa

ch
 to

 o
ng

oi
ng

 s
up

po
rt 

an
d 

co
ac

hi
ng

.

St
aff

 e
ng

ag
e 

in
 h

ig
h-

qu
al

ity
 

pr
of

es
si

on
al

 le
ar

ni
ng

 m
ul

tip
le

 ti
m

es
 

th
ro

ug
ho

ut
 th

e 
ye

ar
 to

 d
ev

el
op

 
th

ei
r s

ki
lls

 fo
r c

ul
tiv

at
in

g 
su

pp
or

tiv
e,

 
eq

ui
ta

bl
e 

le
ar

ni
ng

 e
nv

iro
nm

en
ts

 
an

d 
pr

om
ot

in
g 

SE
L 

fo
r s

tu
de

nt
s. 

 
Th

es
e 

pr
of

es
si

on
al

 le
ar

ni
ng

 
op

po
rtu

ni
tie

s 
ar

e 
al

ig
ne

d 
to

 th
e 

sc
ho

ol
’s 

SE
L 

go
al

s 
an

d 
sc

aff
ol

de
d 

to
 s

up
po

rt 
st

aff
 b

as
ed

 o
n 

th
ei

r r
ol

es
 

an
d 

cu
rre

nt
 k

no
w

le
dg

e 
of

 S
EL

. 

M
ea

ni
ng

fu
l o

pp
or

tu
ni

tie
s 

fo
r s

ta
ff 

to
 re

fle
ct

 
on

 a
nd

 d
ev

el
op

 th
ei

r o
w

n 
so

ci
al

, e
m

ot
io

na
l, 

an
d 

cu
ltu

ra
l c

om
pe

te
nc

ie
s 

ar
e 

bu
ilt

 in
to

 
re

gu
la

r s
ta

ff 
m

ee
tin

gs
 a

nd
 p

ar
t o

f t
he

 s
ch

oo
l’s

 
ov

er
al

l p
ro

fe
ss

io
na

l l
ea

rn
in

g 
st

ra
te

gy
. T

he
se

 
op

po
rtu

ni
tie

s 
in

cl
ud

e 
st

ru
ct

ur
ed

 a
ct

iv
iti

es
 

to
 s

up
po

rt 
st

aff
 in

 p
ra

ct
ic

in
g 

se
lf-

ca
re

 a
nd

 
ex

am
in

in
g 

th
ei

r m
in

ds
et

s 
an

d 
bi

as
es

. T
he

 S
EL

 
te

am
 re

gu
la

rly
 re

vi
ew

s 
da

ta
 re

la
te

d 
to

 a
du

lt 
SE

L 
an

d 
cu

ltu
ra

l c
om

pe
te

nc
e 

to
 p

la
n 

on
go

in
g 

su
pp

or
t.

M
ea

ni
ng

fu
l o

pp
or

tu
ni

tie
s 

fo
r s

ta
ff 

to
 re

fle
ct

 o
n 

an
d 

de
ve

lo
p 

th
ei

r 
ow

n 
so

ci
al

, e
m

ot
io

na
l, a

nd
 c

ul
tu

ra
l 

co
m

pe
te

nc
ie

s 
ar

e 
av

ai
la

bl
e 

m
ul

tip
le

 ti
m

es
 th

ro
ug

ho
ut

 th
e 

ye
ar

.  
Th

es
e 

op
po

rtu
ni

tie
s 

in
cl

ud
e 

st
ru

ct
ur

ed
 a

ct
iv

iti
es

 th
at

 s
up

po
rt 

st
aff

 in
 p

ra
ct

ic
in

g 
se

lf-
ca

re
 a

nd
 

ex
am

in
in

g 
th

ei
r m

in
ds

et
s 

an
d 

bi
as

es
. 

Th
e 

SE
L 

te
am

 a
nd

 s
ch

oo
l l

ea
de

rs
hi

p 
in

te
nt

io
na

lly
 fo

st
er

 a
 s

en
se

 o
f c

om
m

un
ity

 
an

d 
sh

ar
ed

 p
ur

po
se

 a
m

on
g 

st
aff

, in
cl

ud
in

g 
us

in
g 

da
ta

 o
n 

st
aff

 p
er

ce
pt

io
ns

 to
 im

pr
ov

e 
th

e 
w

or
k 

cl
im

at
e.

 S
ta

ff 
ha

ve
 d

ed
ic

at
ed

 ti
m

e 
to

 
le

ar
n 

fro
m

 e
ac

h 
ot

he
r, 

sh
ar

e 
be

st
 p

ra
ct

ic
es

, 
an

d 
co

lla
bo

ra
tiv

el
y 

pr
ob

le
m

-s
ol

ve
 a

ro
un

d 
SE

L 
im

pl
em

en
ta

tio
n 

ch
al

le
ng

es
. S

ta
ff 

no
rm

s 
or

 s
ha

re
d 

ag
re

em
en

ts
 g

ui
de

 re
sp

ec
tfu

l 
in

te
ra

ct
io

ns
, e

ffe
ct

iv
e 

co
lla

bo
ra

tio
n,

 a
nd

 a
n 

in
cl

us
iv

e 
st

aff
 c

ul
tu

re
. 

Le
ad

er
sh

ip
 a

nd
 s

ta
ff 

re
gu

la
rly

 m
od

el
 s

oc
ia

l, 
em

ot
io

na
l, a

nd
 c

ul
tu

ra
l c

om
pe

te
nc

ie
s 

in
 

th
ei

r l
an

gu
ag

e 
an

d 
in

te
ra

ct
io

ns
 w

ith
 o

th
er

 
st

aff
, s

tu
de

nt
s, 

fa
m

ilie
s, 

an
d 

co
m

m
un

ity
 

pa
rtn

er
s. 

Sc
ho

ol
 le

ad
er

s 
an

d 
th

e 
SE

L 
te

am
 

ha
ve

 b
ui

lt 
su

pp
or

tiv
e 

re
la

tio
ns

hi
ps

 w
ith

 s
ta

ff 
an

d 
re

gu
la

rly
 a

ck
no

w
le

dg
e 

st
aff

 e
ffo

rt
s 

an
d 

co
nt

rib
ut

io
ns

.

St
aff

 M
od

el
in

g 
of

 S
EL

So
m

e 
st

aff
 e

ng
ag

e 
in

 h
ig

h-
qu

al
ity

 p
ro

fe
ss

io
na

l l
ea

rn
in

g 
to

 
de

ve
lo

p 
th

ei
r s

ki
lls

 fo
r c

ul
tiv

at
in

g 
su

pp
or

tiv
e,

 e
qu

ita
bl

e 
le

ar
ni

ng
 

en
vi

ro
nm

en
ts

 a
nd

 p
ro

m
ot

in
g 

SE
L 

fo
r s

tu
de

nt
s.

St
aff

 d
o 

no
t y

et
 e

ng
ag

e 
in

 
hi

gh
-q

ua
lit

y 
SE

L-
re

la
te

d 
pr

of
es

si
on

al
 le

ar
ni

ng
 to

 d
ev

el
op

 
th

ei
r s

ki
lls

 fo
r c

ul
tiv

at
in

g 
su

pp
or

tiv
e,

 e
qu

ita
bl

e 
le

ar
ni

ng
 

en
vi

ro
nm

en
ts

 a
nd

 p
ro

m
ot

in
g 

SE
L.

M
ea

ni
ng

fu
l o

pp
or

tu
ni

tie
s 

fo
r 

st
aff

 to
 d

ev
el

op
 th

ei
r o

w
n 

so
ci

al
, e

m
ot

io
na

l, a
nd

 c
ul

tu
ra

l 
co

m
pe

te
nc

ie
s 

ar
e 

off
er

ed
 a

t l
ea

st
 

on
ce

 p
er

 y
ea

r.

St
aff

 d
o 

no
t y

et
 h

av
e 

op
po

rtu
ni

tie
s 

to
 re

fle
ct

 o
n 

an
d 

de
ve

lo
p 

th
ei

r o
w

n 
so

ci
al

, 
em

ot
io

na
l, a

nd
 c

ul
tu

ra
l 

co
m

pe
te

nc
ie

s.

Th
e 

SE
L 

te
am

 a
nd

 s
ch

oo
l 

le
ad

er
sh

ip
 re

gu
la

rly
 re

vi
ew

s 
th

ei
r 

ap
pr

oa
ch

 fo
r f

os
te

rin
g 

co
m

m
un

ity
, 

sh
ar

ed
 p

ur
po

se
, a

nd
 c

ol
la

bo
ra

tio
n 

am
on

g 
st

aff
. S

ta
ff 

ha
ve

 d
ed

ic
at

ed
 

tim
e 

fo
r c

ol
la

bo
ra

tio
n.

 S
ta

ff 
no

rm
s 

or
 s

ha
re

d 
ag

re
em

en
ts

 g
ui

de
 

re
sp

ec
tfu

l i
nt

er
ac

tio
ns

, e
ffe

ct
iv

e 
co

lla
bo

ra
tio

n,
 a

nd
 a

n 
in

cl
us

iv
e 

st
aff

 c
ul

tu
re

.

St
aff

 h
av

e 
de

di
ca

te
d 

tim
e 

fo
r 

co
lla

bo
ra

tio
n,

 a
nd

 h
av

e 
de

ve
lo

pe
d 

no
rm

s 
or

 s
ha

re
d 

ag
re

em
en

ts
 to

 
gu

id
e 

co
lla

bo
ra

tio
n.

 

St
aff

 d
o 

no
t y

et
 h

av
e 

 
op

po
rtu

ni
tie

s 
to

 b
ui

ld
  

co
lla

bo
ra

tiv
e 

re
la

tio
ns

hi
ps

.

Le
ad

er
sh

ip
 a

nd
 s

ta
ff 

re
gu

la
rly

 
m

od
el

 s
oc

ia
l, e

m
ot

io
na

l, a
nd

 
cu

ltu
ra

l c
om

pe
te

nc
ie

s 
in

 th
ei

r 
la

ng
ua

ge
 a

nd
 in

te
ra

ct
io

ns
 w

ith
 

m
os

t s
ta

ff,
 s

tu
de

nt
s, 

fa
m

ilie
s, 

an
d 

co
m

m
un

ity
 p

ar
tn

er
s. 

St
aff

 e
ffo

rt
s 

an
d 

co
nt

rib
ut

io
ns

 a
re

 s
om

et
im

es
 

ac
kn

ow
le

dg
ed

.

Th
e 

SE
L 

te
am

 is
 d

ev
el

op
in

g 
an

 a
pp

ro
ac

h 
to

 s
up

po
rt 

le
ad

er
sh

ip
 a

nd
 s

ta
ff 

in
 m

od
el

in
g 

so
ci

al
, e

m
ot

io
na

l, a
nd

 c
ul

tu
ra

l 
co

m
pe

te
nc

ie
s 

in
 th

ei
r l

an
gu

ag
e 

an
d 

in
te

ra
ct

io
ns

 w
ith

 o
th

er
 

st
aff

, s
tu

de
nt

s, 
fa

m
ilie

s, 
an

d 
co

m
m

un
ity

 p
ar

tn
er

s. 

Le
ad

er
sh

ip
 a

nd
/o

r s
ta

ff 
ha

ve
 

no
t y

et
 p

rio
rit

ize
d 

m
od

el
in

g 
so

ci
al

, e
m

ot
io

na
l, a

nd
 c

ul
tu

ra
l 

co
m

pe
te

nc
ie

s 
in

 th
ei

r  
in

te
ra

ct
io

ns
.

17



2
4

3
1

FO
C

U
S 

AR
EA

 3
 R

U
BR

IC

Pr
om

ot
e 

SE
L 

fo
r S

tu
de

nt
s

SE
L-

In
te

gr
at

ed
 In

st
ru

ct
io

n

Ex
pl

ic
it 

SE
L 

In
st

ru
ct

io
n

Te
ac

he
rs

 h
av

e 
pr

io
rit

ize
d 

an
d 

pl
an

ne
d 

to
 b

ui
ld

 in
cl

us
iv

e,
 

re
la

tio
ns

hi
p-

ce
nt

er
ed

, a
nd

 
cu

ltu
ra

lly
 re

sp
on

si
ve

 p
ra

ct
ic

es
 

to
 c

re
at

e 
su

pp
or

tiv
e 

cl
as

sr
oo

m
 

en
vi

ro
nm

en
ts

. C
la

ss
ro

om
 

sh
ar

ed
 a

gr
ee

m
en

ts
 h

av
e 

be
en

 
co

lla
bo

ra
tiv

el
y 

de
ve

lo
pe

d 
in

 s
om

e 
cl

as
sr

oo
m

s.

Te
ac

he
rs

 h
av

e 
no

t y
et

 
pr

io
rit

ize
d 

th
e 

us
e 

of
 in

cl
us

iv
e,

 
re

la
tio

ns
hi

p-
ce

nt
er

ed
, a

nd
 

cu
ltu

ra
lly

 re
sp

on
si

ve
 p

ra
ct

ic
es

 
to

 c
re

at
e 

su
pp

or
tiv

e 
cl

as
sr

oo
m

 
en

vi
ro

nm
en

ts
. 

Te
ac

he
rs

 u
se

 in
cl

us
iv

e,
 re

la
tio

ns
hi

p-
ce

nt
er

ed
, a

nd
 c

ul
tu

ra
lly

 re
sp

on
si

ve
 

pr
ac

tic
es

 to
 c

re
at

e 
su

pp
or

tiv
e 

cl
as

sr
oo

m
 e

nv
iro

nm
en

ts
. S

tra
te

gi
es

 a
re

 
de

ve
lo

pm
en

ta
lly

 a
pp

ro
pr

ia
te

 a
nd

 fo
cu

s 
on

 c
re

at
in

g 
a 

co
m

m
un

ity
 o

f l
ea

rn
er

s 
th

at
 

su
pp

or
ts

, h
on

or
s, 

an
d 

ac
kn

ow
le

dg
es

 th
e 

cu
ltu

ra
l a

ss
et

s, 
co

nt
rib

ut
io

ns
, a

nd
 n

ee
ds

 
of

 a
ll 

st
ud

en
ts

. S
ha

re
d 

ag
re

em
en

ts
 a

re
 

co
lla

bo
ra

tiv
el

y 
de

ve
lo

pe
d,

 c
on

sis
te

nt
ly

 
m

od
el

ed
 b

y 
ad

ul
ts

 a
nd

 s
tu

de
nt

s, 
an

d 
w

ov
en

 in
to

 d
ai

ly
 ro

ut
in

es
 a

nd
 p

ra
ct

ic
es

. 

So
m

e 
te

ac
he

rs
 u

se
 in

cl
us

iv
e,

 
re

la
tio

ns
hi

p-
ce

nt
er

ed
, a

nd
 

cu
ltu

ra
lly

 re
sp

on
si

ve
 p

ra
ct

ic
es

 
to

 c
re

at
e 

su
pp

or
tiv

e 
cl

as
sr

oo
m

 
en

vi
ro

nm
en

ts
. S

tra
te

gi
es

 a
re

 
de

ve
lo

pm
en

ta
lly

 a
pp

ro
pr

ia
te

 a
nd

 
fo

cu
s 

on
 m

ee
tin

g 
th

e 
ne

ed
s 

of
 

al
l s

tu
de

nt
s. 

Sh
ar

ed
 a

gr
ee

m
en

ts
 

ar
e 

co
lla

bo
ra

tiv
el

y 
de

ve
lo

pe
d 

an
d 

m
od

el
ed

 b
y 

m
os

t a
du

lts
 a

nd
 

st
ud

en
ts

.

So
m

e 
st

ud
en

ts
 h

av
e 

de
di

ca
te

d 
tim

e 
du

rin
g 

th
e 

sc
ho

ol
 d

ay
 to

 
le

ar
n 

ab
ou

t, 
re

fle
ct

 o
n,

 a
nd

 
di

sc
us

s 
SE

L 
co

m
pe

te
nc

ie
s 

th
ro

ug
h 

de
ve

lo
pm

en
ta

lly
 

ap
pr

or
ia

te
 a

nd
 c

ul
tu

ra
lly

 
re

sp
on

si
ve

 in
st

ru
ct

io
n.

Th
e 

sc
ho

ol
 h

as
 n

ot
 y

et
 d

ed
ic

at
ed

 
tim

e 
fo

r s
tu

de
nt

s 
to

 le
ar

n 
ab

ou
t, 

re
fle

ct
 o

n,
 a

nd
 d

isc
us

s 
SE

L 
co

m
pe

te
nc

ie
s 

th
ro

ug
h 

de
ve

lo
pm

en
ta

lly
 a

pp
ro

pr
ia

te
 a

nd
 

cu
ltu

ra
lly

 re
sp

on
si

ve
 in

st
ru

ct
io

n.
 

Al
l s

tu
de

nt
s 

ha
ve

 d
ed

ic
at

ed
 ti

m
e 

du
rin

g 
th

e 
sc

ho
ol

 d
ay

 to
 le

ar
n 

ab
ou

t, 
re

fle
ct

 o
n,

 
an

d 
di

sc
us

s 
SE

L 
co

m
pe

te
nc

ie
s 

th
ro

ug
h 

de
ve

lo
pm

en
ta

lly
 a

pp
ro

ria
te

 a
nd

 c
ul

tu
ra

lly
 

re
sp

on
si

ve
 in

st
ru

ct
io

n.
 S

EL
 in

st
ru

ct
io

n 
is 

pr
ov

id
ed

 b
y 

te
ac

he
rs

; i
s 

se
qu

en
ce

d 
w

ith
 

co
nn

ec
te

d 
an

d 
co

or
di

na
te

d 
ac

tiv
iti

es
; 

us
es

 a
ct

iv
e 

fo
rm

s 
of

 le
ar

ni
ng

; f
oc

us
es

 o
n 

de
ve

lo
pi

ng
 s

oc
ia

l a
nd

 e
m

ot
io

na
l s

ki
lls

; 
an

d 
ex

pl
ic

itl
y 

ta
rg

et
s 

sp
ec

ifi
c 

SE
L 

go
al

s. 
SE

L 
in

st
ru

ct
io

n 
is 

co
nn

ec
te

d 
to

 o
th

er
 

op
po

rtu
ni

tie
s 

fo
r p

ra
ct

ic
in

g 
an

d 
re

fle
ct

in
g 

on
 S

EL
 c

om
pe

te
nc

ie
s 

th
ro

ug
ho

ut
 th

e 
da

y.

Al
l s

tu
de

nt
s 

ha
ve

 d
ed

ic
at

ed
 ti

m
e 

du
rin

g 
th

e 
sc

ho
ol

 d
ay

 to
 le

ar
n 

ab
ou

t, 
re

fle
ct

 o
n,

 a
nd

 d
isc

us
s 

SE
L 

co
m

pe
te

nc
ie

s 
th

ro
ug

h 
de

ve
lo

pm
en

ta
lly

 a
pp

ro
ria

te
 a

nd
 

cu
ltu

ra
lly

 re
sp

on
si

ve
 in

st
ru

ct
io

n.
 

SE
L 

in
st

ru
ct

io
n 

is 
pr

ov
id

ed
 b

y 
te

ac
he

rs
; i

s 
se

qu
en

ce
d 

w
ith

 
co

nn
ec

te
d 

an
d 

co
or

di
na

te
d 

ac
tiv

iti
es

; u
se

s 
ac

tiv
e 

fo
rm

s 
of

 
le

ar
ni

ng
; f

oc
us

es
 o

n 
de

ve
lo

pi
ng

 
so

ci
al

 a
nd

 e
m

ot
io

na
l s

ki
lls

; a
nd

 
ex

pl
ic

itl
y 

ta
rg

et
s 

sp
ec

ifi
c 

SE
L 

go
al

s. 

SE
L 

st
an

da
rd

s/
go

al
s 

ar
e 

em
be

dd
ed

 in
 a

ca
de

m
ic

 
le

ar
ni

ng
 in

 s
om

e 
cl

as
sr

oo
m

s. 
 

So
m

e 
te

ac
he

rs
 u

se
 c

la
ss

ro
om

 
di

sc
us

si
on

 a
nd

 c
ol

la
bo

ra
tiv

e 
st

ru
ct

ur
es

 to
 e

ng
ag

e 
st

ud
en

ts
, 

an
d 

en
co

ur
ag

e 
st

ud
en

ts
 to

 
co

nn
ec

t t
he

ir 
pe

rs
pe

ct
iv

es
 a

nd
 

ex
pe

rie
nc

es
 to

 in
st

ru
ct

io
n.

 

Te
ac

he
rs

 h
av

e 
no

t y
et

  
pr

io
rit

ize
d 

th
e 

in
te

gr
at

io
n 

of
 S

EL
 

in
to

 in
st

ru
ct

io
n.

SE
L 

st
an

da
rd

s/
go

al
s 

ar
e 

cl
ea

rly
 

em
be

dd
ed

 in
 a

ca
de

m
ic

 le
ar

ni
ng

, 
an

d 
st

ud
en

ts
 re

gu
la

rly
 s

ha
re

 th
ei

r 
pe

rs
pe

ct
iv

es
 o

n 
ho

w
 s

oc
ia

l a
nd

 
em

ot
io

na
l c

om
pe

te
nc

ie
s 

co
nn

ec
t t

o 
w

ha
t 

th
ey

’re
 le

ar
ni

ng
. T

ea
ch

er
s 

ac
tiv

el
y 

en
ga

ge
 

st
ud

en
ts

 in
 c

o-
co

ns
tru

ct
in

g 
kn

ow
le

dg
e 

an
d 

m
ak

in
g 

m
ea

ni
ng

 o
f c

on
te

nt
 th

ro
ug

h 
cl

as
sr

oo
m

 d
isc

us
si

on
s 

an
d 

co
lla

bo
ra

tiv
e 

st
ru

ct
ur

es
. T

ea
ch

er
s 

us
e 

in
te

nt
io

na
l 

st
ra

te
gi

es
 to

 fo
st

er
 s

tu
de

nt
 o

w
ne

rs
hi

p 
ov

er
 th

ei
r l

ea
rn

in
g,

 in
cl

ud
in

g 
co

nn
ec

tin
g 

th
ei

r p
er

sp
ec

tiv
es

 a
nd

 e
xp

er
ie

nc
es

 to
 

in
st

ru
ct

io
n.

 

SE
L 

st
an

da
rd

s/
go

al
s 

ar
e 

cl
ea

rly
 

em
be

dd
ed

 in
 a

ca
de

m
ic

 le
ar

ni
ng

.  
Al

l t
ea

ch
er

s 
us

e 
cl

as
sr

oo
m

 
di

sc
us

si
on

s 
an

d 
co

lla
bo

ra
tiv

e 
st

ru
ct

ur
es

 to
 e

ng
ag

e 
st

ud
en

ts
. 

Te
ac

he
rs

 e
nc

ou
ra

ge
 s

tu
de

nt
s 

to
 

co
nn

ec
t t

he
ir 

pe
rs

pe
ct

iv
es

 a
nd

 
ex

pe
rie

nc
es

 to
 in

st
ru

ct
io

n.
 

Su
pp

or
tiv

e 
C

la
ss

ro
om

 E
nv

iro
nm

en
t

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

18



2
4

3
1

FO
C

U
S 

AR
EA

 3
 R

U
BR

IC

Pr
om

ot
e 

SE
L 

fo
r S

tu
de

nt
s

Ev
id

en
ce

-b
as

ed
 S

EL
 P

ro
gr

am
s 

an
d 

Pr
ac

tic
es

Le
ad

er
sh

ip
 a

nd
 s

ta
ff 

ar
e 

fa
m

ilia
r 

w
ith

 m
os

t o
f t

he
ir 

st
ud

en
ts

’ 
cu

ltu
ra

l b
ac

kg
ro

un
ds

, li
fe

 
ci

rc
um

st
an

ce
s, 

an
d 

th
e 

lo
ca

l 
co

m
m

un
ity

 c
on

te
xt

.

Le
ad

er
sh

ip
 a

nd
 s

ta
ff 

ar
e 

no
t y

et
 

fa
m

ilia
r w

ith
 th

ei
r s

tu
de

nt
s’ 

 
cu

ltu
ra

l b
ac

kg
ro

un
ds

, li
fe

  
ci

rc
um

st
an

ce
s, 

or
 th

e 
lo

ca
l  

co
m

m
un

ity
 c

on
te

xt
.

Le
ad

er
sh

ip
 a

nd
 s

ta
ff 

ar
e 

de
ep

ly
 

kn
ow

le
dg

ea
bl

e 
ab

ou
t s

tu
de

nt
s’ 

liv
ed

 
ex

pe
rie

nc
es

, c
ul

tu
ra

l b
ac

kg
ro

un
ds

, a
nd

 
th

e 
lo

ca
l c

om
m

un
ity

 c
on

te
xt

.  
In

st
ru

ct
io

na
l 

m
at

er
ia

ls 
off

er
 d

iv
er

se
 re

pr
es

en
ta

tio
ns

 o
f 

cu
ltu

re
, r

ac
e,

 g
en

de
r, 

an
d 

ot
he

r i
de

nt
iti

es
. 

SE
L 

pr
ac

tic
es

 p
ro

vi
de

 o
pp

or
tu

ni
tie

s 
fo

r s
tu

de
nt

s 
to

 le
ar

n 
ab

ou
t c

ul
tu

ra
l 

di
ffe

re
nc

es
, e

xp
lo

re
 a

nd
 c

el
eb

ra
te

 th
ei

r 
ow

n 
so

ci
al

 a
nd

 c
ul

tu
ra

l i
de

nt
iti

es
, a

nd
 

co
lla

bo
ra

tiv
el

y 
de

ve
lo

p 
in

cl
us

iv
e 

an
d 

eq
ui

ta
bl

e 
le

ar
ni

ng
 e

nv
iro

nm
en

ts
.

Le
ad

er
sh

ip
 a

nd
 s

ta
ff 

ar
e 

fa
m

ilia
r w

ith
 s

tu
de

nt
s’ 

cu
ltu

ra
l 

ba
ck

gr
ou

nd
s, 

lif
e 

ci
rc

um
st

an
ce

s, 
an

d 
th

e 
lo

ca
l c

om
m

un
ity

 
co

nt
ex

t. 
In

st
ru

ct
io

na
l m

at
er

ia
ls 

off
er

 d
iv

er
se

 re
pr

es
en

ta
tio

ns
 o

f 
cu

ltu
re

, r
ac

e,
 g

en
de

r, 
an

d 
ot

he
r 

id
en

tit
ie

s. 
SE

L 
pr

ac
tic

es
 p

ro
vi

de
 

op
po

rtu
ni

tie
s 

fo
r s

om
e 

st
ud

en
ts

 
to

 le
ar

n 
ab

ou
t c

ul
tu

ra
l d

iff
er

en
ce

s.

Th
e 

SE
L 

te
am

 is
 b

eg
in

ni
ng

 to
 

pl
an

 s
ch

oo
l c

lim
at

e 
im

pr
ov

em
en

t 
eff

or
ts

.  
Sc

ho
ol

w
id

e 
no

rm
s 

an
d 

sh
ar

ed
 a

gr
ee

m
en

ts
 h

av
e 

be
en

 
co

lla
bo

ra
tiv

el
y 

de
ve

lo
pe

d 
an

d 
al

ig
ne

d 
to

 th
e 

sc
ho

ol
’s 

SE
L 

vi
si

on
. 

Th
e 

SE
L 

te
am

 h
as

 n
ot

 y
et

 
pr

io
rit

ize
d 

sc
ho

ol
 c

lim
at

e 
eff

or
ts

. 
Th

e 
SE

L 
te

am
 re

gu
la

rly
 a

ss
es

se
s 

cl
im

at
e 

(th
ro

ug
h 

ob
se

rv
at

io
na

l d
at

a,
 s

ur
ve

ys
, e

tc
.) 

an
d 

m
ee

ts
 re

gu
la

rly
 to

 p
la

n 
im

pr
ov

em
en

t 
eff

or
ts

 b
as

ed
 o

n 
da

ta
.  

Sc
ho

ol
w

id
e 

no
rm

s, 
sh

ar
ed

 a
gr

ee
m

en
ts

, r
ou

tin
es

, a
nd

 
pr

oc
ed

ur
es

 s
up

po
rt 

th
e 

sc
ho

ol
’s 

SE
L 

vi
si

on
 a

nd
 c

lim
at

e.
 

Th
e 

SE
L 

te
am

 m
ee

ts
 re

gu
la

rly
 to

 
pl

an
 s

ch
oo

l c
lim

at
e 

im
pr

ov
em

en
t 

eff
or

ts
 a

nd
 is

 b
eg

in
ni

ng
 to

 c
ol

le
ct

 
cl

im
at

e 
da

ta
.  

Sc
ho

ol
w

id
e 

no
rm

s, 
sh

ar
ed

 a
gr

ee
m

en
ts

, r
ou

tin
es

, a
nd

 
pr

oc
ed

ur
es

 s
up

po
rt 

th
e 

sc
ho

ol
’s 

SE
L 

vi
si

on
 a

nd
 c

lim
at

e.
 

C
ul

tu
ra

l R
es

po
ns

iv
en

es
s

Th
e 

sc
ho

ol
 is

 b
eg

in
ni

ng
 to

 
pr

ov
id

e 
pr

of
es

si
on

al
 le

ar
ni

ng
 

ar
ou

nd
 e

vi
de

nc
e-

ba
se

d 
SE

L 
pr

og
ra

m
 a

nd
 p

ra
ct

ic
es

 a
lig

ne
d 

to
 th

e 
sc

ho
ol

’s 
SE

L 
vi

si
on

 a
nd

 
go

al
s, 

an
d 

cu
ltu

ra
l a

nd
 li

ng
ui

st
ic

 
st

re
ng

th
s. 

Th
e 

SE
L 

te
am

 is
 in

 th
e 

pr
oc

es
s 

of
 c

ol
la

bo
ra

tiv
el

y 
se

le
ct

in
g 

an
 e

vi
de

nc
e-

ba
se

d 
pr

og
ra

m
 

al
ig

ne
d 

to
 th

e 
sc

ho
ol

’s 
vi

si
on

 a
nd

 
go

al
s, 

an
d 

cu
ltu

ra
l a

nd
 li

ng
ui

st
ic

 
st

re
ng

th
s. 

Th
e 

sc
ho

ol
 is

 im
pl

em
en

tin
g 

w
ith

 fi
de

lit
y 

an
 e

vi
de

nc
e-

ba
se

d 
SE

L 
pr

og
ra

m
 a

nd
 

pr
ac

tic
es

 a
cr

os
s 

al
l g

ra
de

 le
ve

ls
, a

nd
 

pr
ov

id
in

g 
on

go
in

g 
im

pl
em

en
ta

tio
n 

su
pp

or
t t

o 
st

aff
. P

ro
gr

am
 a

nd
 p

ra
ct

ic
es

 
ar

e 
al

ig
ne

d 
to

 th
e 

sc
ho

ol
’s 

SE
L 

vi
si

on
 

an
d 

go
al

s, 
an

d 
ar

e 
cu

ltu
ra

lly
- a

nd
 

lin
gu

ist
ic

al
ly

-r
es

po
ns

iv
e 

to
 s

tu
de

nt
s. 

Th
e 

SE
L 

te
am

 re
gu

la
rly

 u
se

s 
da

ta
 o

n 
fid

el
ity

 
of

 im
pl

em
en

ta
tio

n 
to

 in
fo

rm
 p

la
nn

in
g.

  

Th
e 

sc
ho

ol
 is

 im
pl

em
en

tin
g 

w
ith

 
fid

el
ity

 a
n 

ev
id

en
ce

-b
as

ed
 S

EL
 

pr
og

ra
m

 a
nd

 p
ra

ct
ic

es
 a

cr
os

s 
so

m
e 

gr
ad

e 
le

ve
ls

, a
nd

 p
ro

vi
di

ng
 

on
go

in
g 

im
pl

em
en

ta
tio

n 
su

pp
or

t 
to

 s
ta

ff.
 P

ro
gr

am
 a

nd
 p

ra
ct

ic
es

 a
re

 
al

ig
ne

d 
to

 th
e 

sc
ho

ol
’s 

SE
L 

vi
si

on
 

an
d 

go
al

s, 
an

d 
ar

e 
cu

ltu
ra

lly
- 

an
d 

lin
gu

ist
ic

al
ly

-r
es

po
ns

iv
e 

to
 

st
ud

en
ts

. 

Sc
ho

ol
 C

lim
at

e

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

St
aff

 h
on

or
 a

nd
 e

le
va

te
 a

 b
ro

ad
 ra

ng
e 

of
 

st
ud

en
t p

er
sp

ec
tiv

es
 a

nd
 e

xp
er

ie
nc

es
 

by
 e

ng
ag

in
g 

th
em

 a
s 

le
ad

er
s, 

pr
ob

le
m

 
so

lv
er

s 
an

d 
de

ci
si

on
-m

ak
er

s, 
off

er
in

g 
w

ay
s 

fo
r s

tu
de

nt
s 

to
 s

ha
pe

 S
EL

 in
iti

at
iv

es
, 

in
st

ru
ct

io
na

l p
ra

ct
ic

es
, a

nd
 s

ch
oo

l 
cl

im
at

e.
 S

tu
de

nt
s 

re
gu

la
rly

 in
iti

at
e 

an
d 

le
ad

 a
ct

iv
iti

es
, s

ol
ut

io
ns

, a
nd

 p
ro

je
ct

s 
to

 
im

pr
ov

e 
th

ei
r c

la
ss

ro
om

s, 
sc

ho
ol

 a
nd

 th
e 

br
oa

de
r c

om
m

un
ity

.

St
ud

en
ts

 d
o 

no
t y

et
 h

av
e 

op
po

rtu
ni

tie
s 

to
 ta

ke
 o

n 
le

ad
er

sh
ip

 a
nd

 d
ec

isi
on

-m
ak

in
g 

ro
le

s.

So
m

e 
st

ud
en

ts
 h

av
e 

op
po

rtu
ni

tie
s 

to
 ta

ke
 o

n 
m

or
e 

tra
di

tio
na

l 
le

ad
er

sh
ip

 ro
le

s 
su

ch
 a

s 
st

ud
en

t 
co

un
ci

l, p
at

ro
ls

, o
r l

ea
di

ng
 

m
or

ni
ng

 a
nn

ou
nc

em
en

ts
. 

St
ud

en
ts

 a
re

 o
ffe

re
d 

m
an

y 
op

po
rtu

ni
tie

s 
to

 ta
ke

 o
n 

le
ad

er
sh

ip
 a

nd
 d

ec
isi

on
-m

ak
in

g 
ro

le
s 

th
at

 in
fo

rm
 S

EL
 in

iti
at

iv
es

, 
in

st
ru

ct
io

na
l p

ra
ct

ic
es

, a
nd

 
sc

ho
ol

 c
lim

at
e.

 S
tu

de
nt

s 
ha

ve
 

op
po

rtu
ni

tie
s 

to
 le

ad
 a

ct
iv

iti
es

, 
so

lu
tio

ns
, a

nd
 p

ro
je

ct
s 

to
 im

pr
ov

e 
th

ei
r c

la
ss

ro
om

s, 
sc

ho
ol

 a
nd

 th
e 

br
oa

de
r c

om
m

un
ity

.

St
ud

en
t V

oi
ce

 a
nd

 E
ng

ag
em

en
t

19



2
4

3
1

FO
C

U
S 

AR
EA

 3
 R

U
BR

IC

Pr
om

ot
e 

SE
L 

fo
r S

tu
de

nt
s

D
is

ci
pl

in
e 

Po
lic

ie
s 

an
d 

Pr
ac

tic
es

St
ud

en
t S

up
po

rt
A 

co
nt

in
uu

m
 o

f s
up

po
rts

 is
 

pa
rti

al
ly

 in
 p

la
ce

. T
he

 S
EL

 te
am

 
is 

co
ns

id
er

in
g 

w
ay

s 
to

 c
re

at
e 

co
m

m
on

 la
ng

ua
ge

 a
nd

 a
lig

n 
st

ud
en

t s
up

po
rts

 w
ith

 s
ch

oo
lw

id
e 

SE
L 

go
al

s 
an

d 
pr

io
rit

ie
s.

A 
co

nt
in

uu
m

 o
f s

up
po

rts
 is

 n
ot

 
ye

t a
va

ila
bl

e 
to

 s
tu

de
nt

s.
Th

e 
sc

ho
ol

 p
ro

vi
de

s 
a 

co
nt

in
uu

m
 o

f s
up

po
rt

s 
th

at
 m

ee
t t

he
 a

ca
de

m
ic

, s
oc

ia
l, e

m
ot

io
na

l, 
an

d 
be

ha
vi

or
al

 n
ee

ds
 o

f a
ll 

st
ud

en
ts

. T
he

 
SE

L 
te

am
 h

as
 c

re
at

ed
 c

om
m

on
 la

ng
ua

ge
 

an
d 

al
ig

ne
d 

al
l s

tu
de

nt
 s

up
po

rts
 a

nd
 re

la
te

d 
pr

og
ra

m
s 

an
d 

in
iti

at
iv

es
 w

ith
 s

ch
oo

lw
id

e 
SE

L 
go

al
s 

an
d 

pr
io

rit
ie

s. 
Ea

ch
 y

ea
r, 

th
e 

SE
L 

te
am

 ta
ke

s 
st

oc
k 

of
 a

ll 
su

pp
or

ts
 a

nd
 is

 
st

ra
te

gi
c 

ab
ou

t h
ow

 to
 im

pr
ov

e 
in

te
gr

at
io

n 
in

 
th

e 
co

m
in

g 
ye

ar
. 

Th
e 

sc
ho

ol
 p

ro
vi

de
s 

a 
co

nt
in

uu
m

 
of

 s
up

po
rt

s 
to

 m
ee

t t
he

 a
ca

de
m

ic
, 

so
ci

al
, e

m
ot

io
na

l, a
nd

 b
eh

av
io

ra
l 

ne
ed

s 
of

 a
ll 

st
ud

en
ts

. T
he

 S
EL

 
te

am
 is

 ta
ki

ng
 s

te
ps

 to
 c

re
at

e 
co

m
m

on
 la

ng
ua

ge
 a

nd
 a

lig
n 

al
l 

st
ud

en
t s

up
po

rt
s 

an
d 

re
la

te
d 

pr
og

ra
m

s 
an

d 
an

d 
in

iti
at

iv
es

 
w

ith
 s

ch
oo

lw
id

e 
SE

L 
go

al
s 

an
d 

pr
io

rit
ie

s. 
 

D
isc

ip
lin

e 
po

lic
ie

s 
an

d 
pr

ac
tic

es
 

ar
e 

be
in

g 
re

vi
ew

ed
 fo

r t
he

ir 
al

ig
nm

en
t w

ith
 S

EL
. D

at
a 

ha
ve

 
be

en
 re

vi
ew

ed
 to

 d
et

er
m

in
e 

if 
po

lic
ie

s 
an

d 
pr

ac
tic

es
 h

av
e 

be
en

 
ap

pl
ie

d 
eq

ui
ta

bl
y.

D
isc

ip
lin

e 
po

lic
ie

s 
an

d 
pr

ac
tic

es
 

ha
ve

 n
ot

 y
et

 b
ee

n 
re

vi
ew

ed
 to

 
de

te
rm

in
e 

ho
w

 w
el

l t
he

y 
al

ig
n 

w
ith

 S
EL

. 

D
isc

ip
lin

e 
po

lic
ie

s 
an

d 
pr

ac
tic

es
 p

ro
m

ot
e 

SE
L,

 
in

cl
ud

in
g 

pr
ov

id
in

g 
op

po
rtu

ni
tie

s 
fo

r s
tu

de
nt

s 
to

 re
fle

ct
, p

ro
bl

em
 s

ol
ve

, a
nd

 b
ui

ld
 p

os
iti

ve
 

re
la

tio
ns

hi
ps

. T
he

se
 p

ol
ic

ie
s 

an
d 

pr
ac

tic
es

 
ta

ke
 in

to
 a

cc
ou

nt
 s

tu
de

nt
s’ 

de
ve

lo
pm

en
ta

l 
st

ag
es

, c
ul

tu
ra

l b
ac

kg
ro

un
ds

, a
nd

 in
di

vi
du

al
 

di
ffe

re
nc

es
. D

at
a 

de
m

on
st

ra
te

s 
th

at
 th

es
e 

pr
ac

tic
es

 a
re

 u
se

d 
co

ns
ist

en
tly

 a
nd

 e
qu

ita
bl

y 
in

 th
e 

cl
as

sr
oo

m
 a

nd
 th

ro
ug

ho
ut

 th
e 

sc
ho

ol
.

Th
e 

sc
ho

ol
 h

as
 id

en
tif

ie
d 

di
sc

ip
lin

e 
po

lic
ie

s 
an

d 
pr

ac
tic

es
 

th
at

 s
up

po
rt 

SE
L 

an
d 

ar
e 

re
st

or
at

iv
e,

 in
st

ru
ct

iv
e,

 a
nd

 
de

ve
lo

pm
en

ta
lly

 a
pp

ro
pr

ia
te

. 
D

at
a 

ar
e 

re
vi

ew
ed

 fr
eq

ue
nt

ly
 to

  
de

te
rm

in
e 

if 
po

lic
ie

s 
an

d 
pr

ac
tic

es
 

ha
ve

 b
ee

n 
ap

pl
ie

d 
eq

ui
ta

bl
y.

Sc
ho

ol
 s

ta
ff 

pr
ov

id
e 

up
da

te
s 

to
 

fa
m

ilie
s 

ab
ou

t t
he

 s
ch

oo
l’s

 e
ffo

rts
 

to
 p

ro
m

ot
e 

SE
L 

fo
r s

tu
de

nt
s. 

Sc
ho

ol
 s

ta
ff 

do
 n

ot
 y

et
 

co
m

m
un

ic
at

e 
w

ith
 fa

m
ilie

s 
ab

ou
t 

SE
L.

 

Sc
ho

ol
 s

ta
ff 

ha
ve

 m
ul

tip
le

 a
ve

nu
es

 fo
r 

on
go

in
g 

tw
o-

w
ay

 c
om

m
un

ic
at

io
n 

w
ith

 
fa

m
ilie

s, 
in

vi
tin

g 
fa

m
ilie

s 
to

 u
nd

er
st

an
d,

 
ex

pe
rie

nc
e,

 in
fo

rm
, a

nd
 s

up
po

rt 
th

e 
so

ci
al

 
an

d 
em

ot
io

na
l d

ev
el

op
m

en
t o

f t
he

ir 
st

ud
en

ts
 in

 p
ar

tn
er

sh
ip

 w
ith

 th
e 

sc
ho

ol
. T

hi
s 

pa
rtn

er
sh

ip
 in

cl
ud

es
 fa

m
ily

 p
ar

tic
ip

at
io

n 
on

 
th

e 
SE

L 
te

am
 a

nd
 m

ea
ni

ng
fu

l o
pp

or
tu

ni
tie

s 
to

 le
ar

n 
m

or
e 

ab
ou

t a
nd

 c
on

tri
bu

te
 to

 S
EL

 in
 

th
e 

sc
ho

ol
.

Sc
ho

ol
 s

ta
ff 

re
gu

la
rly

 
co

m
m

un
ic

at
es

 w
ith

 a
nd

 in
vi

te
s 

fe
ed

ba
ck

 fr
om

 fa
m

ilie
s 

ab
ou

t 
th

e 
sc

ho
ol

’s 
eff

or
ts

 to
 p

ro
m

ot
e 

st
ud

en
ts

’ S
EL

. 

Fa
m

ily
 P

ar
tn

er
sh

ip
s

C
om

m
un

ity
 P

ar
tn

er
sh

ip
s

Th
e 

sc
ho

ol
 h

as
 d

ev
el

op
ed

 
co

m
m

un
ity

 p
ar

tn
er

sh
ip

s 
th

at
 

su
pp

or
t s

ch
oo

lw
id

e 
SE

L.
 

C
om

m
un

ity
 p

ar
tn

er
s 

an
d 

sc
ho

ol
s 

ha
ve

 b
eg

un
 to

 b
ec

om
e 

fa
m

ilia
r 

w
ith

 o
ne

 a
no

th
er

’s 
ap

pr
oa

ch
 to

 
SE

L.

Th
e 

sc
ho

ol
 h

as
 n

ot
 y

et
 d

ev
el

op
ed

 
co

m
m

un
ity

 p
ar

tn
er

sh
ip

s 
to

 
su

pp
or

t s
ch

oo
lw

id
e 

SE
L.

Th
e 

sc
ho

ol
 h

as
 d

ev
el

op
ed

 s
tra

te
gi

c 
an

d 
al

ig
ne

d 
co

m
m

un
ity

 p
ar

tn
er

sh
ip

s 
to

 s
up

po
rt 

sc
ho

ol
w

id
e 

SE
L.

 T
he

 s
ch

oo
l a

nd
 c

om
m

un
ity

 
pa

rtn
er

s 
ar

e 
fa

m
ilia

r w
ith

 o
ne

 a
no

th
er

’s 
ap

pr
oa

ch
 to

 S
EL

 a
nd

 h
av

e 
w

or
ke

d 
to

 a
lig

n 
an

d 
in

te
gr

at
e 

su
pp

or
ts

 w
he

re
 p

os
si

bl
e.

 
Th

es
e 

pa
rtn

er
sh

ip
s 

le
ad

 to
 in

cr
ea

se
d 

st
ud

en
t a

nd
 fa

m
ily

 a
cc

es
s 

to
 a

 b
ro

ad
 ra

ng
e 

of
 c

om
m

un
ity

 s
er

vi
ce

s 
an

d 
ex

pa
nd

 th
e 

pr
of

es
si

on
al

 le
ar

ni
ng

 o
pp

or
tu

ni
tie

s 
fo

r S
EL

.

Th
e 

sc
ho

ol
 h

as
 d

ev
el

op
ed

 
co

m
m

un
ity

 p
ar

tn
er

sh
ip

s 
th

at
 

su
pp

or
t s

ch
oo

lw
id

e 
SE

L.
 

C
om

m
un

ity
 p

ar
tn

er
s 

an
d 

sc
ho

ol
s 

ar
e 

fa
m

ilia
r w

ith
 o

ne
 a

no
th

er
’s 

ap
pr

oa
ch

 to
 S

EL
 a

nd
 a

re
 w

or
ki

ng
 

to
 a

lig
n 

pr
io

rit
ie

s, 
la

ng
ua

ge
, a

nd
 

pr
ac

tic
es

 a
cr

os
s 

se
tti

ng
s.

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

20



2
4

3
1

N
ot

e 
yo

ur
 s

ch
oo

l’s
 p

ro
gr

es
s 

an
d 

ne
ed

s 
in

 th
es

e 
ar

ea
s:

Re
so

ur
ce

s 
to

 D
riv

e 
H

ig
h 

Q
ua

lit
y 

C
on

tin
uo

us
 Im

pr
ov

em
en

t

Sy
st

em
s 

to
 P

ro
m

ot
e 

C
on

tin
uo

us
 Im

pr
ov

em
en

tPr
ac

tic
e 

C
on

tin
uo

us
 Im

pr
ov

em
en

t
FO

C
U

S 
AR

EA
 4

 R
U

BR
IC

Th
e 

SE
L 

te
am

 h
as

 b
eg

un
 to

 
us

e 
so

m
e 

im
pl

em
en

ta
tio

n 
an

d 
di

sa
gg

re
ga

te
d 

ou
tc

om
e 

da
ta

 to
 

tra
ck

 p
ro

gr
es

s 
to

w
ar

d 
SE

L 
go

al
s 

an
d 

m
on

ito
r o

ut
co

m
es

. S
ta

ff 
ar

e 
de

ve
lo

pi
ng

 th
e 

sk
ills

 n
ec

es
sa

ry
 

to
 e

ng
ag

e 
in

 c
yc

le
s 

of
 c

on
tin

uo
us

 
im

pr
ov

em
en

t.

Th
e 

SE
L 

te
am

 d
oe

s 
no

t y
et

 
us

e 
im

pl
em

en
ta

tio
n 

da
ta

 a
nd

 
di

sa
gg

re
ga

te
d 

ou
tc

om
e 

da
ta

 to
 

tra
ck

 p
ro

gr
es

s 
to

w
ar

d 
SE

L 
go

al
s 

an
d 

m
on

ito
r o

ut
co

m
es

. S
ta

ff 
do

 
no

t y
et

 h
av

e 
th

e 
tim

e 
an

d 
sk

ills
 

ne
ce

ss
ar

y 
to

 e
ng

ag
e 

in
 c

yc
le

s 
of

 
co

nt
in

uo
us

 im
pr

ov
em

en
t.

Th
e 

SE
L 

te
am

 u
se

s 
a 

fu
ll 

ra
ng

e 
of

 im
pl

em
en

ta
tio

n 
da

ta
 a

nd
 

di
sa

gg
re

ga
te

d 
ou

tc
om

e 
da

ta
 to

 
tra

ck
 p

ro
gr

es
s 

to
w

ar
d 

SE
L 

go
al

s 
an

d 
m

on
ito

r o
ut

co
m

es
. S

ta
ff 

ar
e 

hi
gh

ly
-s

ki
lle

d 
at

 d
at

a 
re

fle
ct

io
n 

an
d 

pl
an

ni
ng

, a
nd

 h
av

e 
de

di
ca

te
d 

tim
e 

an
d 

re
so

ur
ce

s 
to

 e
ng

ag
e 

m
ea

ni
ng

fu
lly

 in
 re

gu
la

r c
yc

le
s 

of
 

co
nt

in
uo

us
 im

pr
ov

em
en

t.

Th
e 

SE
L 

te
am

 u
se

s 
a 

fu
ll 

ra
ng

e 
of

 im
pl

em
en

ta
tio

n 
an

d 
di

sa
gg

re
ga

te
d 

ou
tc

om
e 

da
ta

 to
 

tra
ck

 p
ro

gr
es

s 
to

w
ar

d 
SE

L 
go

al
s 

an
d 

m
on

ito
r o

ut
co

m
es

. S
ta

ff 
ha

ve
 

th
e 

tim
e 

an
d 

sk
ills

 n
ec

es
sa

ry
 to

 
en

ga
ge

 in
 c

yc
le

s 
of

 c
on

tin
uo

us
 

im
pr

ov
em

en
t.

Th
e 

SE
L 

te
am

 is
 in

 th
e 

ea
rly

 
st

ag
es

 o
f i

de
nt

ify
in

g 
a 

st
ru

ct
ur

ed
 

an
d 

on
go

in
g 

pr
oc

es
s 

to
 c

ol
le

ct
, 

re
fle

ct
 o

n,
 a

nd
 u

se
 d

at
a 

to
 in

fo
rm

 
sc

ho
ol

-le
ve

l d
ec

isi
on

s.

Th
e 

SE
L 

te
am

 h
as

 n
ot

 y
et

 
id

en
tif

ie
d 

a 
st

ru
ct

ur
ed

 a
nd

 
on

go
in

g 
pr

oc
es

s 
to

 c
ol

le
ct

, 
re

fle
ct

 o
n,

 a
nd

 u
se

 d
at

a 
to

 
in

fo
rm

 s
ch

oo
l-l

ev
el

 d
ec

isi
on

s.

Th
e 

SE
L 

te
am

 u
se

s 
a 

st
ru

ct
ur

ed
, 

on
go

in
g 

pr
oc

es
s 

to
 c

ol
le

ct
, r

ef
le

ct
 

on
, a

nd
 u

se
 im

pl
em

en
ta

tio
n 

an
d 

ou
tc

om
e 

da
ta

 to
 in

fo
rm

 s
ch

oo
l-

le
ve

l d
ec

isi
on

s 
du

rin
g 

ea
ch

 
m

ee
tin

g.
 T

he
 te

am
 is

 e
m

po
w

er
ed

 
to

 le
ad

 s
ta

ff 
in

 th
is 

pr
oc

es
s 

by
 

re
gu

la
rly

 (a
t l

ea
st

 q
ua

rte
rly

) 
co

m
m

un
ic

at
in

g 
th

ei
r f

in
di

ng
s 

an
d 

cr
ea

tin
g 

op
po

rtu
ni

tie
s 

to
 u

se
 d

at
a 

to
 d

riv
e 

co
nt

in
uo

us
 im

pr
ov

em
en

t 
at

 th
e 

sc
ho

ol
, c

la
ss

ro
om

, f
am

ily
, 

an
d 

co
m

m
un

ity
 le

ve
l.

Th
e 

SE
L 

te
am

 h
as

 a
 s

tru
ct

ur
ed

, 
on

go
in

g 
pr

oc
es

s 
to

 c
ol

le
ct

, r
ef

le
ct

 
on

, a
nd

 u
se

 d
at

a 
to

 in
fo

rm
 s

ch
oo

l-
le

ve
l d

ec
isi

on
s. 

Th
is 

pr
oc

es
s 

is 
us

ed
 a

t s
tra

te
gi

c 
tim

es
 (e

.g
., 

th
e 

be
gi

nn
in

g 
an

d 
en

d 
of

 e
ac

h 
ye

ar
), 

bu
t d

oe
s 

no
t y

et
 h

ap
pe

n 
co

ns
ist

en
tly

 a
t e

ac
h 

te
am

 
m

ee
tin

g.
 T

he
 te

am
 c

om
m

un
ic

at
es

 
w

ith
 a

nd
 in

cl
ud

es
 s

ta
ff 

in
 th

is 
pr

oc
es

s 
on

 a
n 

an
nu

al
 b

as
is

.

21



Develop Goals for Schoolwide SEL 

The purpose of this tool is to help the SEL team progress 
from a broad, shared vision for SEL to specific, short-term 
SEL goals that will guide action steps for the coming year.  
By using this tool, the SEL team will begin to answer the 
question “How do we get from where we are now to 
where we want to be?” in the cycle of SEL 
implementation and continuous improvement. 

Supporting documents to complete and gather 
before using this tool: 

• Shared vision for schoolwide SEL
• Existing school strategic goals, such as those from a school improvement plan
• Current results on the Schoolwide SEL Rubric
• Completed Schoolwide SEL Program and Initiative Inventory

This tool will take you through the following steps: 
1. Determine SEL priorities
2. Sketch out a long-term roadmap for SEL implementation
3. Set SMARTIE goals for year 1 of SEL implementation

Section 1: Determine SEL Priorities 
Estimated time: 1 hour 

Review your school’s shared vision for schoolwide SEL. 
The shared vision should be an aspirational statement that describes what your school community 
would like to be true as a result of implementing systemic SEL.  It serves as an anchor for your SEL goals 
and all that the school does to support students academically, socially, and emotionally.  Reference 
CASEL’s vision-setting protocol for guidance on developing a shared vision.   

Break down the shared vision into key SEL priorities 
• As a team, reflect on the key ideas in your vision.  These ideas may relate to students, adults, the

learning environment, the community, resources, etc.  A facilitator may prompt the group by
asking “What big ideas do you see represented in our shared vision?”

• Ask each team member to reflect and write each distinct idea on separate sticky notes.
• Taking turns, have each team member share one of their sticky notes and post it on a surface

that is visible to everyone such as a whiteboard.  After each turn, ask the full team whether
anyone named a similar idea, and add their sticky notes to make a cluster on the board.  Repeat
the process until all major ideas in the vision have been named.
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• After reviewing each cluster of sticky notes, ask the group: “How will SEL implementation
support this idea?”

• From this discussion, write a single phrase to summarize how SEL implementation will lead to
each key idea in the vision.  Aim to narrow down to about 3 phrases.  These phrases are a first
draft of your school’s SEL priorities.

Example: 
Vision Statement: 
Our school empowers all students to 
achieve their potential, becoming lifelong 
learners and compassionate, respectful 
citizens who contribute to positive change 
within their local community and global 
society. 

#$% 

Priority 1: Through schoolwide SEL, we will create 
an equitable learning environment that empowers 
all students to achieve their potential. 
Priority 2: We will foster compassion and respect 
by teaching and practicing social and emotional 
competencies. 
Priority 3: By integrating SEL into schoolwide 
practices and instruction, we will teach skills and 
facilitate opportunities for students to contribute to 
positive change locally and globally. 

Compare this draft of your school’s SEL priorities with existing school strategic goals, revise 
and finalize. 
Your school’s SEL priorities should serve as levers that will move the school community closer to 
achieving any other strategic goals that are in place, particularly since the existing strategic plan (e.g. 
your school improvement plan) is most likely connected to accountability measures.  Your team will 
need to be able to articulate clearly how SEL implementation contributes to the strategy that staff are 
already working toward.  As a team, review each drafted priority. 

• Is this priority directly related to one or more of our overall strategic goals?
• If not directly related to overall strategic goals, could this priority help overcome obstacles to

accomplishing our overall strategic goals?
• Is there anything we want to add, change, or reframe to clarify the connection between our SEL

priorities and our overall strategic goals?
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Section 2: Sketch out a Long-Term
 Roadm

ap for SEL Im
plem

entation 
Estim

ated tim
e: 2 hours 

List your SEL priorities from
 Section 1 in the first colum

n of a chart like the one below
. 

Priority 
Current Status 

Year 1 
Year 2 

Year 3 
Ideal Status 

As a team
, clarify w

hat specifically w
ill change w

hen each priority is achieved and fill in the ideal status colum
n. 

W
hen our shared vision for SEL is realized... 
•

W
hat w

ill w
e expect to see, feel, and hear in our classroom

s, school, or fam
ily/com

m
unity partnerships w

ith respect to this priority?
•

W
hat system

s w
ill be in place?

•
W

hat specific evidence w
ill signal that this priority w

as m
et?

N
ext, w

ith your ideal status in m
ind, discuss the current status of each priority in your school and fill in the current status colum

n.  If you 
com

pleted the Schoolw
ide Program

 and Initiative Inventory, reference the charts you m
ade that sum

m
arize the SEL w

ork that has/is already 
taking place. 

•
W

hat are w
e already doing that is m

oving us closer to the ideal status?
•

W
hat obstacles do w

e currently face?
•

W
hat data do w

e have that tells us w
here w

e stand right now
?

Finally, review
 your current results on the Schoolw

ide SEL Rubric to sketch out the roadm
ap that w

ill take you from
 your current to your ideal 

status in the colum
ns for Year 1, 2, and 3.   If your usual planning cycle is not aligned w

ith the academ
ic year, feel free to adjust these colum

n 
headings to m

atch your context. 
•

W
hich activities in the rubric could be levers to help m

ove from
 your current status to your ideal status?

•
W

hat are the shorter-term
 m

ilestones that w
ill need to take place to get to your ideal status?

•
The Year 1 colum

n should contain m
ilestones you w

ill begin w
orking tow

ard this year.  It m
ay take m

ore than a single school year to
reach these, so expect to adjust this roadm

ap as necessary at the end of each year.
•

The Year 2 colum
n should contain m

ilestones that you w
ill begin w

orking tow
ard after you have com

pleted Year 1 m
ilestones.  It can

also contain actions the team
 w

ill take to m
aintain the progress of Year 1.
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Section 3: Set SMARTIE Goals for Phase 1 of SEL Implementation 
Estimated time: 1 hour per SMARTIE goal 

A SMARTIE goal is:  
• Specific
• Measurable
• Attainable
• Relevant
• Time-bound
• Inclusive
• Equitable

CASEL recommends that SEL teams set up to 3 SMARTIE goals at a time.  At the end of a school year or 
implementation phase, goals can be updated based on progress, and new SMARTIE goals can be added 
when appropriate.  For now, focus on what your team has written into the Year 1 column from Section 
2. Using chart paper, brainstorm answers to the following questions (the order below may feel more
logical than following the acronym):

SPECIFIC – What will change during Year 1, where and for whom? 
 

For each SEL priority, describe what will change from the beginning to the end of 
Year 1.  If your goal-setting group is large, consider dividing the priorities among 
smaller groups to brainstorm SMARTIE details on separate chart paper.  Small 
group members can be designated by their area of expertise and/or to ensure 
each group has diverse stakeholder input. 

RELEVANT – Is this change clearly moving us closer to our shared vision for  
SEL and our school’s overall strategic goals?  How will we ensure this alignment 
is clear for our stakeholders? 

EQUITABLE – Is this change clearly moving us toward greater equity in 
our school?  In what ways will this change address issues of injustice or 
oppression? 

SPECIFIC 

RELEVANT 

EQUITABLE 
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INCLUSIVE – As we later plan a series of action steps to accomplish this goal, 
how will we bring in traditionally excluded or marginalized groups to make  
decisions and contribute in a way that shares power?  

ATTAINABLE – Given our current status and rate of progress 
toward what we want to accomplish during Phase 1, what can we 
expect to achieve that is both ambitious and feasible?  

As subpoints beneath ATTAINABLE, add detail to make the goal 
MEASURABLE and TIME-BOUND in a way that presents enough of a 
challenge to be inspiring without overwhelming stakeholders. 

- MEASURABLE – What outcome measures or data
sources should we use to measure success? What is a
reasonable magnitude of the change that we should strive
for?

- TIME-BOUND – What is the timeframe for this
accomplishment, and when will there be checkpoints
along the way?

Using the results of the brainstorm for each of the bullet points from your SPECIFIC chart paper, draft a 
goal statement for each that meets SMARTIE criteria. 

INCLUSIVE 

ATTAINABLE 

MEASURABLE TIME-BOUND 
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Examples: 

Priority 1 – Schoolwide SEL will Support an Equitable Environment that Empowers All 
Students to Achieve their Potential 
The results of the school climate survey in May (time-bound) will demonstrate a 20% increase in 
positive responses (measurable) from students and families, and increase will occur among all 
identified demographic groups (inclusive, equitable).  By end of year (time-bound), teachers who 
have received targeted classroom support will reduce office disciplinary referrals by 30% 
compared to last year (specific, measurable). 

Priority 2 – Teaching and Practicing SEL Competencies will Foster Compassion and Respect 
By the end of school year 2021-22 (time-bound, attainable), all school staff will apply core 
practices and language from an evidence-based SEL program (specific, measurable), which will be 
selected over the course of the present school year using feedback from staff, families and 
students (inclusive) in pilot classrooms.  Feedback will be disaggregated by subgroup to ensure 
that the selected program is a strong fit for all students (equitable). 

Priority 3 – By Integrating SEL into Schoolwide Practices and Instruction We Will Teach Skills 
and Facilitate Opportunities for Students to Contribute to Positive Change  
By the end of school year 2021-22 (time-bound, attainable), all students will a complete growth 
portfolio that includes a focus on SEL and community leadership (specific, measurable).  This new 
portfolio rubric will be designed with input from staff, families, and students and will be 
differentiated by grade level (inclusive, equitable), and at the middle grades level it will feature 
participatory action research and a student-led community action project (specific). 

Now that your SEL team has developed up to 3 
SMARTIE goals for the first year of SEL 
implementation, you’ve answered the question 
“How do we get from where we are now to 
where we want to be?” in relation to systemic 
SEL implementation. 
Your SMARTIE goal statements are concrete, 
measurable statements about what your school 
will accomplish with your SEL work.   

What’s next: 
• Use these goals to as you complete the next tool to plan SEL team action steps and

benchmarks to measure progress over the course of the school year.
• Revisit these goals and update as necessary whenever your school creates a new school

improvement plan, updates results on the Schoolwide SEL Rubric, or otherwise advances to a
new phase of SEL implementation.
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From here, determine how often the SEL team should meet (we recommend at least monthly) and plot out the 
core agenda items for each month.  Here’s an example of how an SEL team might generate more specific 
agenda items for their meetings using the sketch from the previous page as a guide: 

Sample Core Agenda Items for SEL Team Meetings 

Sept. 

-Develop SEL team norms
-Define roles and responsibilities for all team members
-Prepare agenda/rehearse presentation and activity to create 
shared vision and agreements at staff meeting, make exit slip, 
assign responsibilities 
-Determine materials for family night exhibit, edit the sample 
presentation, create a one-pager for families to take away, assign 
responsibilities 

Feb. 

-Finish recruiting Advisory Council and set up 
meeting to define selection criteria 
-Narrow list of evidence-based programs to review, 
assign responsibilities to collect sample materials 
-Check in about climate support for select 
classrooms, communicate with teachers about 
inviting others to observe their class meetings, 
coordinate sub schedule for teachers to visit one 
another’s classrooms 

Oct. 

-Organize & review staff feedback from shared vision staff meeting 
-Create version of shared vision & agreements for staff to ratify
-Use feedback to generate key topics for professional learning
-Invite afterschool, recess, and mentoring partners to meeting to 
share vision draft and compare SEL goals 
-Re-cap parent night, prepare follow-up communication, and plan to 
share SEL vision 

March 

-Set up meeting for Advisory Council to review 
programs and provide feedback, organize their 
feedback to review as a team 
-Prepare launch for pilot of 1-2 top evidence-based 
programs 
-Determine next steps for the SEL Advisory Council
-Check in on classroom climate/ classroom visits 

Nov. 

-Plot out month-by-month social media plan to share SEL progress 
with families, invite input and partnership, assign responsibilities 
-Review list of potential partners and topics for staff/OST partner 
professional learning, assign team members to make inquiries 
-Prepare questions and assign responsibilities to facilitate focus 
groups in grade level team meetings 
-Organize and review focus group data to plan ongoing support 

April 

-Assign responsibilities to meet with teachers and 
students in pilot classrooms 
-Plan “open house” for staff and families to get 
familiar with the program we’re leaning toward 
-Use staff and student feedback to inform plan for 
larger roll-out of program next year 

Dec. 

-Edit CASEL’s staff/community/student survey and send out via 
multiple methods 
-Organize and review survey data and revisit implementation plan 
-Confirm presenters and content for professional learning day in 
January, assign responsibilities, make exit slip 
-Prepare team to conduct Learning Walk in a supportive way! 

May 

-Prepare agenda/rehearse presentation and activity 
for end-of-year professional learning day, make exit 
slip and assign responsibilities 
-Edit staff/family/student survey as needed and 
send out via multiple methods 

Jan. 

-Organize and review feedback from professional learning day to 
inform plan for ongoing support 
-Review results of Learning Walk, areas of strength and classrooms 
that may need targeted climate support 
-Organize progress data to share with staff and families, assign 
communication responsibilities  
-Determine how we will convene an Advisory Council to assist with 
selecting an evidence-based program, assign responsibilities to 
make contacts 

June 

-Complete Schoolwide SEL Rubric, compare results 
to last summer’s results 
-Organize and review staff feedback from 
professional learning day and survey data 
-Revisit goals and implementation plan, make 
adjustments for next year 

Expect that incidental agenda items will arise throughout the year as well – we recommend setting up a structure for 
all team members to contribute additional agenda items in advance of each meeting to stay responsive to needs as 
they arise and to promote equity of voice among the team. 

Each Team Member Matters! 
Each SEL team meeting agenda should include ways for every team member to contribute in a meaningful way.   By 
intentionally setting up norms, routines, and activities that build an inclusive team culture, team members will be 
more likely to prioritize meetings and the tasks that take place outside of meetings.  This also helps to ensure that 
the team’s work reflects diverse perspectives and tends to reduce the workload for the team leader.  We 
recommend that SEL teams: 

• Set aside time at the first meeting to co-develop team norms.
• Create a rotating list of roles to share responsibilities among team members.
• Incorporate the 3 Signature SEL Practices into each meeting
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 Location:  ______________ 
Tim

e: ______________ 

Sam
ple SEL Team

 A
genda Tem

plate
Date:  ______________    
Team

 m
em

bers present: 
Team

 norm
s:  

W
elcom

ing activity 
(See 3 Signature Practices 
Playbook for exam

ples)
Activity description or circle question identified 

Data to inform
 discussion and 

planning 
Can be planned benchm

ark data, stakeholder feedback, or data to help fram
e an issue for problem

-solving 

Core agenda item
s 

Agenda Item
 A 

O
bjective 

Agenda Item
 B 

O
bjective 

Agenda Item
 C 

O
bjective 

Additional agenda item
s added by 

team
 m

em
bers 

Item
 A 

Item
 B 

Next steps 

Action A 
Person responsible 

Action B 
Person responsible 

Action C 
Person responsible 

Key info to be com
m

unicated to 
staff/students/fam

ilies/com
m

unity 

Item
 A 

Person responsible 

Item
 B 

Person responsible 

Follow
-up/new

 item
s for next m

eeting 
Description 

Next m
eeting date and location 

Date/Location 

O
ptim

istic closure 
(See 3 Signature Practices 
Playbook for exam

ples)

Activity description or circle question identified 
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Strengthen Adult  
SEL Competencies  
and Capacity

Focus Area 2 will help the  
SEL team prepare professional 
learning to strengthen adult SEL 
and cultural competence, foster 
skills for promoting and modeling 
SEL, and develop structures to 
increase staff collaboration and 
community-building. 

Schools are more effective at 
teaching and reinforcing SEL  
for students when they also 
cultivate SEL competencies in 
adults. As part of schoolwide  
SEL implementation, it is important 
to nurture a work environment 
in which staff feel supported 
and have opportunities to build 
relational trust, collaborate 
effectively, and sharpen their  
own skills.   

Use these tools to help staff reflect
on their social and emotional 
competencies, prepare to work 
collaboratively to realize the school’s 
SEL vision, and model social and 
emotional skills in their interactions 
with students.

 Learn more about this component  
of schoolwide SEL at  
schoolguide.casel.org/focus-area-2/.

IMPLEMENT

FOCUS AREA  2



ESSENTIAL TOOLS from FOCUS AREA 2 

Personal Assessment and Reflection - SEL Competencies for 
School Leaders, Staff, and Adults - provides a framework and 
process for staff reflect on their own social and emotional growth. 

35 

Creating Staff Shared Agreements - outlines a step-by-step process 
for co-creating a set of agreements to describe how all staff will 
contribute to the realization of the school’s shared vision for SEL and 
maintain a supportive work environment. 

39 

Modeling SEL for Students - provides examples of how adults can 
model social-emotional competencies while simultaneously influencing 
the learning climate. 

41 

ADDITIONAL RESOURCES AVAILABLE at SCHOOLGUIDE.CASEL.ORG 
● More ready-to-use activities for staff professional learning, collaboration, and

modeling of SEL
● The 3 Signature SEL Practices Playbook to integrate SEL practices into any

meeting
● Guidance for using grade level meetings to support staff collaboration and

implementation

4

https://schoolguide.casel.org/resources/
https://schoolguide.casel.org/resource/adult-sel-self-assessment/
https://schoolguide.casel.org/resource/adult-sel-self-assessment/
https://schoolguide.casel.org/resource/creating-shared-agreements/
https://schoolguide.casel.org/resource/modeling-sel-as-a-staff/
https://schoolguide.casel.org/focus-area-2/learn/
https://schoolguide.casel.org/focus-area-2/collaborate/
https://schoolguide.casel.org/focus-area-2/model/
https://schoolguide.casel.org/resource/three-signature-sel-practices-for-adult-learning/
https://schoolguide.casel.org/resource/using-grade-level-team-meetings-to-support-sel/
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Self-Aw
areness 

Rarely 
Som

e-
tim

es 
O

ften 

EM
O

TIO
NAL 

SELF-AW
ARENESS 

I am
 able to identify, recognize, and nam

e m
y em

otions in the m
om

ent. 

I recognize the relationship between m
y feelings and m

y reactions to people and situations. 

ACCURATE 

SELF-PERCEPTIO
N 

I know and am
 realistic about m

y strengths and lim
itations. 

I encourage others to tell m
e how m

y actions have affected them
. 

I know how m
y own needs, biases, and values affect the decisions I m

ake. 

SELF-CO
NFIDENCE 

I believe I have what it takes to influence m
y own destiny and lead others effectively. 

I feel confident that I can handle whatever com
es along with calm

 self-assurance and a relaxed 
presence. 

O
PTIM

ISM
 

I believe that m
ost experiences help m

e learn and grow. 

I can see the positive even in negative situations. 

Self-M
anagem

ent 
Rarely 

Som
e-

tim
es 

O
ften 

SELF-CO
NTRO

L 
I find ways to m

anage m
y em

otions and channel them
 in useful ways without harm

ing anyone. 

I stay calm
, clear-headed, and unflappable under high stress and during a crisis. 

SETTING
 AND 

ACHIEVING
 G

O
ALS 

I have high personal standards that m
otivate m

e to seek perform
ance im

provem
ents for m

yself and 
those I lead. 

I am
 pragm

atic, setting m
easurable, challenging, and attainable goals. 

ADAPTABILITY 
I accept new challenges and adjust to change. 

I m
odify m

y thinking in the face of new inform
ation and realities. 

O
RG

ANIZATIO
NAL 

SKILLS 
I can juggle m

ultiple dem
ands without losing focus or energy. 

I balance m
y work life with personal renewal tim

e. 
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I em
body team

work in m
y leadership style and personal behaviors as a role m

odel to staff, students, and the 
school com

m
unity. 

Responsible Decision-M
aking 

Rarely 
Som

e-
tim

es 
O

ften 

PRO
BLEM

 
IDENTIFICATIO

N 
AND SITUATIO

N 
ANALYSIS 

I am
 able to define the core of the problem

 and differentiate it from
 solution options. 

I recognize the need for change, to challenge the status quo, and to encourage new thinking in m
y school. 

I conduct a needs analysis and involve the staff to identify problem
s before starting a new initiative. 

PRO
BLEM

-SO
LVING

 
I involve others to generate m

ultiple solutions and predict the outcom
e (of each solution) for key problem

s. 

I find practical and respectful ways to overcom
e barriers, even when it com

es to m
aking decisions that m

ay not be 
popular. 

EVALUATIO
N & 

REFLECTIO
N 

I use m
ore than one m

easure to assess progress toward social, em
otional, and academ

ic goals. 

I provide opportunities for self-reflection and group reflection on progress toward goals and the process used. 

PERSO
NAL, M

O
RAL, 

& ETHICAL 
RESPO

NSIBILITY 

I treat other people in the way I would want to be treated. 

I encourage com
m

unity service activities for students, staff, and the com
m

unity 
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* Modeling SEL for Students is a good resource to dive deeper on this question.

Creating Staff Shared Agreements 

Developing shared agreements among staff is an important step between establishing a shared vision and 
defining specific schoolwide norms and routines to promote SEL.  A shared vision is a statement of the school 
community’s hopes for what students will experience at school.  Shared agreements describe how all staff will 
contribute to the realization of this vision and maintain a work environment that enables everyone to stay 
committed.  The co-creation of staff shared agreements also serves as a model for teachers as they prepare 
to facilitate a similar process with their students.  Finally, it helps all staff envision how they will model social 
and emotional competence throughout the year. 

1. During an all-staff meeting, present the shared vision that was previously developed. If possible, include
out-of-school time staff and other partners in this meeting.  If not, gather input from them in a parallel,
separate process.

2. Ask staff to describe what they would see, hear, and feel as the
shared vision becomes reality.  Organize responses in a Y-chart.  To
encourage responses from all staff, give time for staff to think and write
before sharing and consider using a talking circle, collecting sticky notes,
or breaking into smaller groups for this step.

3. Once staff have arrived at a shared understanding of how the school’s
vision looks in action, work as a group to define how all staff
contribute to realizing the vision.  Set up chart paper around the
meeting space with prompts on each.  Provide each participant with a
marker to write responses, put a check mark next to responses they
agree with, and respond to the responses of others.  For this “chalk talk”,
participants should move around the room silently and at their own pace,
with enough time to visit and revisit each prompt.  If you have a large
group, use multiple pieces of paper for each prompt to avoid crowding.

Suggested prompts: 
• What kind of work environment will help us stay committed to our vision?
• What mindsets, skills, and SEL competencies will we need to embody to move forward toward our vision? *
• How will we move toward our vision through the way we communicate and interact with students?
• How will we move toward our vision through the way we communicate/interact with families?
• How will we move toward our vision through the way we communicate/interact with each other?
• How will we hold each other accountable to our agreements?

4. After all staff have spent time with each prompt, ask them to choose a poster that feels most powerful to
them, and work with others who chose the same poster to distill written comments down to a few core
action-oriented statements.  Ask each group to record these on paper or type and send them to the
facilitator who will organize them into a central document to be shared with everyone or projected in the room.

5. As a group or later as an SEL leadership team, combine similar statements and revise to reduce to 3-7
broader agreements that encompass all input.  Share these statements back with all participants (and
remember to include out-of-school time staff and other partners).  Invite further input by providing a window
of time for staff to think about and respond to this list of agreements by using an exit slip, an anonymous
survey, or reconnecting later with smaller, more focused groups such as grade-level teams.  By taking time to
include everyone at this stage, shared agreements become more meaningful and a better standard for
accountability when the school year is underway.

6. Finalize the staff shared agreements and share these with staff and volunteers as well as students
and their families.  Post agreements in common spaces and keep them relevant throughout the year by
referring to them in staff meetings, including them as part of agendas, and leveraging them during
conversations between staff and administrators.

As our vision becomes reality, 
what should we… 

HEAR 

SEE         FEEL 
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Figure 1. School Example 

A Chicago high school brought their 
staff together to develop a common 
understanding of how they would 
carry out their shared agreements 
through the way they interacted with 
students, colleagues, and families. 
The SEL Leadership Team used their 
feedback to complete a finalized 
version of their shared agreements. 
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Modeling SEL for Students 

Modeling SEL offers students positive examples of how to navigate stress and frustration and maintain 
healthy relationships while simultaneously influencing the learning climate. You can engage staff in this 
activity to reflect on how you will intentionally model SEL as part of schoolwide implementation.   

This activity should be used after staff have had an opportunity to engage in foundational learning on SEL. 
This activity may also be combined with a process for developing Shared Staff Agreements, or for engaging 
staff in Reflecting on Personal SEL Skills. While this activity is targeted around modeling SEL for students, it 
can be adapted or expanded to include considerations for how staff will model SEL in their interactions 
with other staff, families, community partners, etc. 

Time: 45 minutes 

Materials and preparation: Poster/chart paper, markers, and handout: Social and Emotional Competencies 
(Download at: https://casel.org/wp-content/uploads/2017/01/Competencies.pdf). Write each of the five 
social and emotional competencies on large poster paper and hang them up around the room. 

1. Welcome staff and ask them to reflect on the quote: “Children have never been very good at listening
to their elders, but they have never failed to imitate them (James Baldwin in “Fifth Avenue, Uptown”
published in Esquire, July 1960).” Ask staff to find a partner and share what this quote means to
them and how it relates to promoting students’ SEL.

2. Review each of the five core social and emotional competencies and how they connect to student
outcomes and lifelong success. Prompt staff to think about how students learn these competencies
in many ways – through classroom lessons, through afterschool groups, and by “imitating” the way
that adults model these competencies. Ask staff to do 1-minute free write to reflect on one way they
demonstrated a social and emotional competency when interacting with students in the previous
week.

3. Divide staff into five groups and assign each group to one of the SEL competency posters (i.e. “Self-
Awareness,” “Self-Management”, “Social Awareness”, “Relationship Skills”, “Responsible Decision-
Making”.) Give staff 5 minutes at their poster to collectively brainstorm how staff can model this
competency in their interactions with students. As they brainstorm, a notetaker in each group should
record their ideas on the poster paper. After five minutes, ask the group to move to the next poster,
read what the previous group has written, then add on to the existing ideas. Rotate until each group
has gone to every poster.

4. Provide an opportunity for staff to do a “gallery walk” around all five posters.

5. After staff return to their seats, ask them to write on a post-it one specific way they will model SEL in
their interactions with students in the coming week. Ask staff to share what they wrote in small
groups, then close out the activity.

6. After this activity, your SEL team can synthesize and type up the ideas to create printed posters or
one-pagers that can be distributed to all staff, used in team meetings, and/or hung in classrooms.
You can use the template on p.2 to create this. Below the template, you’ll find additional examples of
how staff might model each of the competencies.

1



Blank Template: 

SEL Competency How will we model this competency in our interactions with students?

Self-Awareness ● 

Self-Management ● 

Social Awareness ● 

Relationships Skills ● 

Responsible Decision-
Making 

● 

Sample Completed Template: 

SEL Competency Modeling examples for school staff

Self-Awareness 

● Identify and name emotions in the moment: “I feel ___ when things like this happen.”
● Ask students for feedback on your instructional practices.
● Admit mistakes and say how you’ll make things right: “I’m sorry I was in such a rush that I forgot to greet

you this morning. If you have a few minutes after class, I’d love to hear how your baseball game went
yesterday.”

● Identify and discuss your strengths and limitations.
● Reflect on your own cultural lens and identify biases that may exist as a result of that lens.
● Build awareness of how your emotions impact students.
● Notice events and ideas and how your body responds to them.
● Notice personal behaviors, tone of voice, and personal affect that arise with various emotions/situations.

Self-
Management 

● Discuss how you set and plan to achieve personal goals and how you improve your own practice. (“My
teaching goal this year is to design lessons that let you have more opportunities to collaborate with one
another. Will you help me brainstorm how I can reach this goal?”)

● Demonstrate self-regulating and calming strategies in age-appropriate ways (“I’m feeling a little frustrated,
so I’m going to stop and take a breath before I decide what to do next.”). 

● Ask students for help when appropriate
● Approach new or unexpected situations as learning opportunities.
● Use and return school materials with care.
● Model respectful and restorative language when addressing challenges with students.

Social 
Awareness 

● Consider students’ perspectives and understand that everyone has their own set of truths and beliefs
based on their own experiences.

● Actively support the school’s mission and goals.
● Model upstanding behaviors.
● Be willing to compromise.
● Model appreciation and acceptance of others’ beliefs and cultural differences.
● Treat students’ families and community organizations as partners who can support your work with students

Relationships 
Skills 

● Greet students by name daily.
● Build a connection with someone in your school with whom you do not

normally interact.
● Take time to reflect on potential outcomes before responding to challenging students.
● Allow students to get to know you within your individual comfort level and appropriate boundaries.
● Get to know students within your individual comfort level and appropriate boundaries.
● Be willing to give and receive constructive feedback from students.
● Model fairness, respect, and appreciation for others.
● Acknowledge the efforts of others with encouragement and affirmation.

Responsible 
Decision-Making 

● Model problem-solving strategies, like gathering all relevant information before drawing a conclusion.
● Consider legal and ethical obligations before making decisions.
● Place the needs of students ahead of personal and political interests.
● Consider how your choices will be viewed through the lens of students.

2



Promote SEL for 
Students

Focus Area 3 describes key 
components for building aligned 
and coherent strategies that 
promote SEL across the different 
settings students experience 
throughout the day.

CLASSROOMS:  Use the tools in this 
section to provide opportunities for 
explicit SEL instruction, to integrate 
SEL into academic content and 
learning structures, and to build 
supportive classroom environments.

SCHOOLS: Use the tools in this 
section to help foster a supportive 
school climate, adopt evidence-
based programs and practices, 
elevate student voice and 
engagement, and align student 
support structures and discipline 
policies and practices to SEL. 

HOMES and COMMUNITIES:  
Use the tools in this section to build 
meaningful family and community 
partnerships and two-way 
communication to gain insight,  
align SEL goals, and share resources 
to support students.

Learn more about this component  
of schoolwide SEL at  
schoolguide.casel.org/focus-area-3/.

IMPLEMENT

FOCUS AREA  3



ESSENTIAL TOOLS from FOCUS AREA 3 

Developing Schoolwide Norms - describes 3 possible approaches to 
include all students in a collaborative process to define how all students 
and staff will behave and interact to contribute to a positive school 
climate. 

45 

Selecting an Evidence-Based Program - offers guiding questions to 
determine whether an evidence-based program answers the needs of 
your students, families, teachers, school, and district. 

47 

SEL in the Classroom Self-Assessment - helps teachers assess 
strengths and areas to develop as they promote SEL through explicit 
instruction, integration into academic instruction, and a supportive 
classroom climate. 

49 

Strategies for Establishing School-Family Partnerships in Support 
of SEL - suggests ways that the SEL team can further engage families in 
learning about, supporting, and promoting SEL. 

51 

oordinatin   ork it  omm nity artners -  
        

         
  

53 

ADDITIONAL RESOURCES AVAILABLE at SCHOOLGUIDE.CASEL.ORG 
● Tools to support in aligning school discipline practices and systems of support

for students with the school’s SEL vision
● Sample lesson plans, activities, and self-assessments to help teachers integrate

SEL with academic instruction
● Examples and links to toolkits for elevating student voice
● Videos and discussion guide to facilitate stronger partnerships with students’

families
● Planning tools for strengthening alignment between the school and its

community partners
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Developing Schoolwide Norms 

Schoolwide norms are a set of agreed-upon expectations of how all students and staff will behave and interact to 
contribute to a positive school climate. Once developed, it’s important to create opportunities to share and reinforce 
these norms with all staff, students and community partners. In addition to posting the norms throughout the 
building, many schools develop lesson plans, host school assemblies, and embed norms into daily school activities. It’s 
vital to regularly reflect on the norms, celebrate examples, address lapses, and keep them alive and authentic 
throughout the school community all year long. 

Below are some suggested approaches for collaboratively developing schoolwide norms: 

Middle or High Schools: 

Student-led classroom voting 

With older youth, norms can be more powerful and engaging if students are invited to lead the 
norm-development process.  

1. Identify student representatives from each classroom that represent the diversity of the
school.  It’s important that representatives are not your traditional school leaders, but
students who represent different perspectives, achievement levels, behaviors,
cultures, values, etc.

2. Engage the group in a discussion around the meaning and purpose of schoolwide
norms. This group should then decide on a process for engaging the larger student
body in creating norms. You may choose to use the following steps as guidance for a
process:

Elementary Schools 

Teacher-led classroom voting 

1. Ask each classroom or homeroom teacher to introduce this exercise by explaining the
definition, purpose, and importance of norms and giving examples of what norms might
look like.

2. Teachers can then ask students guiding questions, such as:
What type of school do you want to be a part of?
What would it look like and sound like?
How would people talk to each other?
How would people resolve a problem or a conflict?

3. Teachers then work with their class to summarize their responses into three to five
positively-stated norms, and submit their class’s list to the SEL team.

4. The SEL team reviews answer from all classrooms for common themes, selecting about 10
agreements.

5. The SEL team can then create a survey in which all students and staff vote on the norms
that best represent the common themes, and choose the top three to five norms.
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3. In each classroom or homeroom, the student representative introduces the exercise by
explaining that as a school they will be developing schoolwide norms and that all
students and staff are invited to submit recommendations for norms.

4. The student representative then explains the definition, purpose and importance of
norms and gives examples of what norms might look like.

5. The student representative asks students to share reflections on guiding questions,
such as:

What type of school do you want to be a part of?
What would it look like and sound like?
How would people talk to each other?
How would people resolve a problem or a conflict?

6. Next, the student representative opens the floor for suggestions, keeping notes on a
whiteboard or chart paper until they have 5 to 10 suggestions for norms. Student
representatives then submit their classroom’s suggestions to the SEL team.

7. The SEL team can then create a survey in which all students and staff vote on the
norms that best represent the common themes, and choose the top three to five
norms.

Alternative Approach 

Appropriate for PreK-12 

Beginning with Classroom Shared Agreements: Ask each classroom or homeroom to 
create a set of classroom shared agreements. The SEL team collects those shared 
agreements and looks for common themes that would be applicable to a schoolwide 
setting.	

The SEL team then creates two to three draft versions of schoolwide norms, explains how 
they were developed, and asks the whole school to vote on a final set of schoolwide norms.
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Selecting an Evidence-Based Program
 

As a team
: After review

ing the CASEL Program
 Guide, place the nam

es of the evidence-based program
s you selected in the first row

 of the table below
. 

Then, choose a rating for each program
 based on the questions in colum

n one.

 [Nam
e of EBP] 

[Nam
e of EBP] 

[Nam
e of EBP] 

[Nam
e of EBP] 

The program
 m

eets the needs of our 
student population and their fam

ilies. 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1          2 
 3 

 4 
1 

 2 
 3 

 4 

N
otes: 

N
otes: 

N
otes: 

N
otes: 

The program
 m

eets the needs of our 
teachers (it can feasibly be 
accom

plished during the school day, is 
in a form

at that teachers w
ill find 

useful, teachers can feasibly attend 
the am

ount of training required, etc.) 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

N
otes: 

N
otes: 

N
otes: 

N
otes: 

The program
’s outcom

es align w
ith 

our district’s goals. 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

N
otes: 

N
otes: 

N
otes: 

N
otes: 

This program
 w

ill integrate w
ell w

ith 
things w

e are already prioritizing at 
the school level (e.g. PBIS, State SEL 
Standards, etc.) 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

1 
 2 

 3 
 4 

N
otes: 

N
otes: 

N
otes: 

N
otes: 

Total Points 

O
nce you have determ

ined tw
o to four potential program

s, gather additional inform
ation by visiting the w

ebsites of the program
 providers and 

contacting them
 directly to receive answ

ers to specific questions, request sam
ple lessons, etc.   
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SEL in the Classroom Self-Assessment 

TEACHER/CLASSROOM: _______________________________ DATE: ______________________ 

Use this self-assessment three to four times over the course of the year to assess your strengths and areas to develop as 
you promote SEL through explicit instruction, integration into academic instruction, and a supportive classroom climate.  
Place a check in the column that indicates the frequency of each indicator. For indicators that you rate as “sometimes” 
or “infrequently,” consider what strategies, resources, or support you may want to use to deepen your SEL practice. For 
indicators you rate as “unsure,” consider what additional information or feedback you want to gather. 

Markers of SEL in the Classroom Often Sometimes Infrequently Unsure 

Explicit 
Instruction 

I use an evidence-based approach to teach social and 
emotional skills in a sequenced, active, focused, and explicit 
way and on a regular schedule. 

I teach SEL in a way that is developmentally appropriate and 
culturally responsive for my students. 

My students lead routines, share their perspectives, and 
reflect on their experiences during SEL instruction. 

Integration 
of SEL into 
Academic 

instruction 

SEL standards/goals are embedded into my academic 
lessons (see sample lesson plans). 

Students make connections between SEL and what we’re 
learning and initiate reflection and discussion. 

I foster academic mindsets by helping students set goals, 
commending academic risk-taking and incremental 
progress, showing students how to correct mistakes, and 
framing struggle as a key part of the process of learning.  

I select content and plan instruction that links to students’ 
lived experiences and frames of reference and by 
anticipating support that individuals may need to access 
content and participate fully. 

I design learning activities that allow students to explore 
issues that are important to them and co-create solutions to 
improve the classroom, school, or community.   

Class time is balanced with periods of teacher-led 
instruction, student talk and interaction, and time to 
work/reflect alone. 

I prepare students to engage in classroom discussions by 
actively listening to their peers, affirming and respectfully 
challenging each other’s ideas, and formulating questions. 

I ask open-ended questions to surface student thinking and 
probe students to elaborate on their response. 

I use collaborative structures that require students to 
communicate, cooperate, share responsibility, monitor that 
all ideas are heard, and problem-solve. 

Students reflect on what made their collective work 
successful and/or challenging and plan for improvement. 
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Supportive 
Classroom 

Climate 

My class has co-developed shared agreements for how we 
will treat one another, and we check in regularly about how 
we are living by our shared agreements. 

Students know, follow, initiate, and provide input and 
feedback on our regular classroom routines and procedures. 

I communicate that I appreciate each student as an 
individual and am interested in knowing them. 

I check in and follow up with students about their 
perspectives and concerns. 

I facilitate class meetings, circles, or other intentional 
community-building activities to cultivate a culture of 
personal connection, mutual support, and belonging. 

I vary student grouping so that each student gets to know 
and work with everyone else. 

My classroom environment, activities, and interactions 
affirm students’ diverse identities and cultures.  We share 
and learn about each other’s lives and backgrounds. 

I teach, model, and reinforce language and strategies that 
help students to express empathy, resolve conflicts, repair 
harm, self-reflect, and self-regulate. 

When classroom agreements are breached, I respond in a 
way that is discreet, developmentally appropriate, culturally 
responsive, and restorative (such as using empathetic 
listening, “I” statements, and open-ended questions). 
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Strategies for Establishing School Family Partnerships 

Use Two-Way 
Communication 

with Families 

Orient families to what SEL is, why it’s essential to high-quality education, and the roles in which 
they may provide feedback and input about schoolwide SEL. Two-way communication vehicles 
(see below) can maximize teamwork and minimize misunderstandings.

• Set a positive tone by communicating with families at the beginning of the school year. Start
off by gathering information about family preferences, talents, and availability. Engage
families with welcoming letters and learn more about them by asking them to complete brief
surveys about family preferences for school-home communications and involvement and
their perceptions of SEL (Albright, Weissberg, & Dusenbury, 2011).

• Ask families to complete “talent cards” or student information sheets to get family
perceptions of their student’s strengths. Inviting families to write a letter describing what
they love about their child, their strengths, and the ways they like to learn can help schools
develop a better understanding of students and proactively begin relationship-building.

• Inform families about available school programs, activities, and policies that support SEL.
Sharing SEL policies and practices helps families understand how the school operates and
encourages them to partner with the school in supporting student performance.

• Communicate with families about SEL activities using regularly scheduled formal and
informal communications, such as class or school newsletters.

• Be flexible and creative in communication about SEL. Find what works for different families.
Some families may respond best to written or electronic communications, while others may
respond to in-person communication.

o Use “notes-back-and forth” or a traveling journal where school staff can highlight
students’ successes and SEL skills. Families can reply with information about SEL
in the home. This encourages communication not only when students are
experiencing challenges.

o Use text or email communication.

o Create a social media page to communicate to parents broadly about school
events.

• Post important SEL information on the school’s website. Such information might be
related to SEL curriculum, homework assignments, climate and culture, and upcoming
events.

Engage Families 

• Invite families to get involved in SEL by offering volunteer opportunities (e.g., in
classes, outside of classes, extracurricular activities, or field trips) and welcoming their
input.

• Have a translator available for face-to-face meetings.

• Encourage parents to attend events like family nights or a “family of the week” program
to share occupations, interests, hobbies, culture, and stories.

• Give families access to school facilities like computer labs, libraries, basketball
courts and weight rooms. Offer classes and engaging experiences so families can
experience the school as a center of community activities (Jeynes, 2011).

1



Increase Family 
involvement in 

Academic, Social, 
and Emotional 

Learning 

• Provide families with information about children’s social and emotional development and
how they can support this development at home.

• Provide families with information about homework policies and how to support student
homework.

• Assign SEL activities that involve families as homework.

• Listen to families’ ideas about ways their children’s SEL skills are benefiting them at school
and at home.

• Listen to families’ stories and ideas about ways they are promoting SEL at home or
suggestions for experiences that can be shared.

• Host informational question-and-answer sessions for families so they can better understand
schoolwide SEL and any other school activities.

• Organize workshops to help families meet students’ developmental needs in appropriate
ways. Workshops for families with younger children can focus on school readiness, mastery
of basic skills, and motivation (Tolan & Woo, 2009). For families with older children, the
content can focus on such topics as facilitating transitions to the upper grades,
understanding their children’s growing desire for autonomy, or addressing risky health
behaviors (Reschley & Christenson, 2012). At the high school level, family-oriented
programming can turn to such issues as the complexities of the high school curriculum,
graduation criteria, and college and career planning, including financial aid resources and
support (Mapp et al, 2008).

Provide informational sessions about schoolwide SEL practices and standards and how 
they connect to learning goals for literacy, mathematics, and other core content areas. 
Discuss ways families can support their students’ success in these areas. 

Involve Families in 
Decision-Making 

• Organize parent-teacher conferences and meetings that encourage families to be
involved in decisions affecting their children’s learning.

• Invite families to participate as members of decision-making committees and
groups. Encourage participation on the SEL team, school improvement team, and
district committees.

• Encourage families to participate in school climate surveys and elicit feedback
from families on how they think the school year is going.

Bridge Constraints 

• Meet with families outside of the school or during evenings or weekends.

• Provide interpreters for families to accommodate speakers of various
languages. If resources allow, hire a family liaison to help address
language and cultural challenges by developing newsletters, assisting in
conferences and meetings, and planning family outreach events.

Increase Capacity 
of School Staff to 

Partner with 
Families 

▪ Facilitate professional learning opportunities related to partnering with families and
encouraging family involvement in the school.

Focus professional learning on how to cultivate productive relationships with 
families, personalize connections and interactions with families, and collaborate 
and leverage cultural richness and diversity for effective engagement strategies. 

2



Coordinating SEL Work With Community Partners 

School communities can deepen the impact of systemic social and emotional learning by thoughtfully and 
intentionally leveraging community partnerships. Through prioritizing alignment – in language, in strategies, in 
practice and in communication around SEL – we ensure that youth have opportunities to deepen their SEL 
skills in seamless ways across all learning environments. 

For school communities eager to begin building meaningful community partnerships, additional tools and 
guidance can be found in Focus Area 3: Community Partnerships.  

Many school communities already have a complex web of community partnerships. Each may serve different 
youth populations, facilitate different programs, draw from different funding sources, and work toward 
different outcomes. Keeping track of the efforts and outcomes of each partner and maintaining effective 
communication and collaborative relationships can be a challenge in the busy school environment. 

This tool offers guidance on how an SEL team might leverage those community partnerships in a more 
intentional manner.  

• First, develop an inventory – or a comprehensive list – of all partnerships and document the function
and nature of each partnership.

• Second, identify opportunities for deepening SEL practice and alignment.
• Third, establish structures to communicate with key partners about progress, continuous

improvement, ongoing alignment, and wraparound support for students.

Part I: Develop an Inventory of all Partnerships 

Brainstorm all of the partnerships that are currently working in/with your school community. This should be 
an exhaustive list of key partners that work with your students, in your school building or community, before 
or after school, during the summer, or even during the school day.  

Community partners may include: out-of-school time providers (before school and afterschool programs), 
embedded direct service providers, community-based nonprofit organizations, health care providers, 
university research centers, colleges of education, mission-driven foundations, governmental agencies, and 
local businesses.  

To efficiently kickstart the process, consider identifying a couple SEL team members to lead the brainstorming 
process. They can prepare a list of partners to share with the SEL team, who can then identify any additional 
partners who may have been left off the list.  

Next, consider adding context around key community partnerships to create a reference document.  Helpful 
information may include: mission and outcome goals, key contacts at the partner organization and the school, 
schedule/duration of supports, location of programming/supports/services, target audience/population, and 
other details about the history of partnership (years, funding source, etc.).  

3
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Suggested template for documentation 

Name of 
community 

partner 
Mission Outcome 

goals 

Community 
partner 
point of 
contact 

School 
community 

point of 
contact 

Schedule 
and 

duration 
of 

supports 

Location of 
programming, 
supports, or 

services 

Target 
audience 

or 
population 

Additional 
notes 

Community 
Partner 1 
Community 
Partner 2 

Part II: Find Opportunities to Deepen SEL Alignment and Practice 

Levels of collaboration and engagement will vary among community partners. It is encouraged that school 
communities share their vision, goals, and priority initiatives for SEL with all community partners. 

Identify most relevant SEL partners 

From the full list of community partners, the SEL team can discuss who should be primary collaborators for 
SEL.  During a team meeting, consider doing a card sort or charting activity to determine which category best 
fits each community partner:  

1) Partners most clearly supporting SEL
2) Partners that can potentially support SEL
3) Partners with no apparent connection to SEL

Discuss touchpoints and levers 

Consider the topics and questions below to explore how an SEL team might identify opportunities for 
deepening SEL collaboration. These suggestions are meant to inspire conversation and ideas that may shape 
the agenda for a collaborative meeting with partners. As partnerships are strengthened, revisit these 
questions periodically as a check-in.   

Understanding SEL practices 
- What opportunities exist in the partner’s setting for young people to grow and develop socially and

emotionally?
- How do the partner’s goals align with supporting youth in the development of their social and

emotional skills and competencies?
- How advanced is this partner in their knowledge and practice of SEL?  What knowledge and practice

can be shared across contexts?
- If there are aspects of the community partners’ work that promote SEL in subtle ways, are there

opportunities to make this more intentional and explicit?
4



Creating a shared vision 
- How can we best share our vision for SEL and learn from our partner about their vision for SEL?
- Should we develop a shared vision for SEL across contexts and work?

Spreading the word 
- How can each side of the partnership share communications around SEL with their networks?
- How can families be engaged authentically? Are there family engagement sessions where SEL could

play a role?

Fostering collaboration 
- Is there a possibility of having joint professional learning opportunities with staff from all sides of the

partnership?
- Are there opportunities for staff to cultivate their own social-emotional competence together?
- Could there be facilitated cross-site visits, where staff from the school community and staff from the

community partnership have a chance to see one another in action and witness each other’s approach
to SEL?

Engage in collaborative planning 

In a joint meeting with the school SEL team and a given community partner, consider common SEL goals. Then, 
identify what practices are already happening in the school and in the partner’s work to support that goal. As a 
team, discuss what opportunities exist for alignment and identify what key personnel will be involved in 
implementation.  

This process for collaborative planning is adapted from Beyond the Bell, a project from the American Institutes for Research. 

Part III: Planning for Follow-Through 

Structures for communication and continuous improvement are critical for building an authentic, sustainable 
partnership. To maximize the impact of aligned efforts, schools and community partners must think about 
how they will communicate over time and work together to use data to continuously improve. 

What SEL goals 
resonate across 
contexts?

Create a 
Shared 

Goal

•What school-day 
SEL practices 
support that goal?

•What community
partner SEL 
practices support 
that goal?

Identify 
SEL 

Practices

•What opportunities
exist for 
alignment?

•What key 
personnel will be
involved?

•What action steps
are emerging?

Plan for 
Alignment

5



Communicating for impact  
What structures will exist for communication between adults working in the school and in the community 
partner organizations that work with the same young people?  

Consider the following questions: 
- How do we currently communicate?
- Who needs to be informed, and what do they need to be informed about?
- What communication needs to occur to achieve our outcome goals, and how often?
- How can we communicate efficiently and consistently?

Aligning continuous improvement  
To practice continuous improvement is to establish a structured, ongoing process for collecting, reflecting 
on, and using data to inform decisions and drive improvements with SEL implementation.  This requires 
tracking efforts, measuring progress, examining and reflecting on data, and adjusting the course as 
necessary.  

In an authentic partnership, engaging in continuous improvement collaboratively can help deepen 
understanding of each other’s practice, leverage each party’s unique strengths, and foster open dialogue. In 
creating structures where school-day and community partners come together to share data, examine their 
progress together, and strategize about how to improve, SEL becomes a sustainable, integrated practice 
across contexts.  

Consider the following questions: 
- What kind of data will help us measure collective progress toward our shared goals?
- What data is already being collected by the school and by the partner?  How frequently?
- Do we need to collect new data, or can we modify the way we currently collect data to better inform

decisions about SEL implementation?
- What data would be important to share/can legally be shared?  How frequently?
- How often should the school and community partner(s) come together to discuss continuous

improvement efforts, and what meeting format would work best to promote equity of voice and
solution-oriented discussion?
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Practice Continuous 
Improvement

Focus Area 4 is not a “�nal step” 
but rather the ongoing process of 
setting goals, measuring progress, 
addressing challenges, and 
adjusting plans to improve  
SEL implementation and impact.

The SEL team will launch the 
continuous improvement cycle 
by setting measurable goals and 
identifying data sources to monitor 
implementation and outcomes.  
When the implementation plan 
is underway, the SEL team will 
review data on a regular basis to 
learn whether SEL strategies are 
driving toward intended outcomes 
and make course corrections as 
necessary.  As SEL goals are reached, 
the process continues as the SEL 
team plans ways to sustain success 
and sets new goals.

Resources within this focus area will 
help the SEL team drive high-quality 
continuous improvement by using 
data to organize, implement, and 
improve schoolwide SEL.

Learn more about this component  
of schoolwide SEL at: 
schoolguide.casel.org/focus-area-4/.

IMPROVE

FOCUS AREA  4



ESSENTIAL TOOLS from FOCUS AREA 4 

Indicators of Schoolwide SEL Walkthrough Protocol - observation 
tool to collect data to support the continuous improvement of 
schoolwide SEL implementation 

59 

SEL Data Reflection Protocol - a process for team members to 
describe what they see in the data, make inferences, and share 
implications for future work 

71 

ADDITIONAL RESOURCES AVAILABLE at SCHOOLGUIDE.CASEL.ORG 
● A survey to gather perceptions from staff, families, and community partners to

inform decisions and next steps
● Links to the SEL Assessment Guide and other sources for selecting

assessments of students’ SEL competencies and school climate
● More protocols to learn from data, identify root causes of problems, and

strategize for improvement

8
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 d

ec
is

io
n

-m
ak

in
g.

 

Th
e 

sc
h

o
o

l d
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p
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u
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 d
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 o
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ar
n

in
g 

p
ro

je
ct

s 
o

r 
st

u
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u

n
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 p
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l c
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 c
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 c
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id
e 

n
o

rm
s 

ar
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d
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u
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 m
o

d
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 c
o

m
m

o
n

 a
re

as
.

- 
A

 v
ar

ie
ty

 o
f 

m
ea

n
in

gf
u

l,
cr

ea
ti

ve
, a

n
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d
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ra
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ve

ly
 d
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n
ve
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h
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w
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ll 
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an
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tu
d
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ra
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er
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le

ar
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u

ti
n
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p
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ce
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u
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s 

ar
e 
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id

en
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an
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n
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u
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st

u
d
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n

d
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 c

o
m
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o

n
 

ar
ea
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tu
d

en
ts
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n

d
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ta
ff

 
co

n
si

st
en

tl
y 

m
o

d
el
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o
o

lw
id

e 
n

o
rm
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an
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o
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n
d
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m

o
ti

o
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et

en
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.

C
le

ar
 s

ch
o

o
lw

id
e 

n
o

rm
s 
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r 
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te

ra
ct

io
n

s 
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e 
ev
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t 
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ro
u
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o
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t 
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e 
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o
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R

o
u
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 p
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d

u
re

s 
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e 
m
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tu

d
en
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n
d
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 c
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n
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ig
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m
m
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n
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M
o

st
 s

tu
d

en
ts

 a
n

d
 s
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ff

 m
o

d
el
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h
o

o
lw
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e 

n
o

rm
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an
d
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o

ci
al

 
an

d
 e
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o
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o

n
al

 c
o

m
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et
en
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N
o

rm
s 

ar
e 

p
re

se
n

t 
in

 s
o

m
e 

ar
ea

s 
b

u
t 

n
o

t 
co

n
si

st
en

tl
y 
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llo

w
ed

 o
r 

re
in
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ed
. R

o
u

ti
n
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n
d

 p
ro

ce
d
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re
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e 
u

n
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ea
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o
m
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u
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st

u
d

en
ts

 a
n

d
 s

ta
ff

 c
an
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ig
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e 
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o
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m
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o
n

 a
re
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 s

af
el
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 S

o
m

e 
st

u
d

en
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an

d
 s

ta
ff

 m
o
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el
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o

rm
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an
d

 s
o

ci
al

 a
n

d
 

em
o

ti
o

n
al

 c
o

m
p

et
en

ci
es
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Th
er
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o
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vi

d
en

ce
 t

h
at
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o
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o

rm
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b
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 b
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b

. S
ta
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n
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e

n
t 

re
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sh

ip
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u
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St

af
f 

gr
ee

t 
st

u
d

en
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s 
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ar

ri
ve
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t 
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h

o
o
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n
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an
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h
al
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ro
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ri

at
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St

af
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d
em

o
n
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 k
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le

d
ge
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st

u
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en
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er
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al
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St
af
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en
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u
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 p

o
si

ti
ve

 
an
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 c
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ta
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 d
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le
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b
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’ d
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ra
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b
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’ d
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e 
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w
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d
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 c
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af
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h

av
e 

lim
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u
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n
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at

iv
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 c
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 S
ta

ff
 r

e
la

ti
o

n
sh

ip
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Lo
o

k 
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Le

ar
n
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u
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St
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f 

gr
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o

n
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 in
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e 
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St
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f 

d
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o
n
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n
o
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le

d
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o
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 p
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h

o
o

l s
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ig
h

ly
 s

u
p

p
o
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th
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n

te
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 r
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St

af
f 
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h

o
o

l s
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o
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p
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St
af
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 o
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d

. S
tu
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e

n
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re
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n
sh

ip
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Lo
o
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r/
Le

ar
n

 a
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o
u
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St

u
d

en
t 
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te

ra
ct

io
n

s 
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sp
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u
l, 
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d
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d
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.

St
u

d
en
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m

 t
o
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u
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y 
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r 
o

n
e 
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o

th
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n
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n
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o
th

er
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o

u
n
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b
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 f
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r 
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n
te

ra
ct
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n
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h
er

e 
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n
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f 
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cl
u
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l 
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u

d
en
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St
u
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n
s 

ar
e 
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tf
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 f
ri

en
d

ly
. 

St
u

d
en

ts
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m

ew
h
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 r
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p

ec
tf

u
l t

o
 

p
ee
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u
t 
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e
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m

ay
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e 
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n

fl
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ts
.

St
u

d
en

ts
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 r

o
u

ti
n

e
ly

 
d
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l t
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 p
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3
.F

o
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o
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d
u

lt
 S

EL

St
af

f 
h
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e 
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r 

o
p
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 c
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iv
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; c
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sh
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n
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 m
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n
ta
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o
n

g 
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m
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u
n
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y.
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a.
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o

cu
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o
n
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d

u
lt
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EL

 

Lo
o

k 
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Le
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b

o
u

t:
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Th

er
e 

ar
e 

d
o
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m

en
te

d
 s

ta
ff

sh
ar

ed
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ee

m
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SE

L 
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ee

ti
n
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St

af
f 
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o
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ci
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 c
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r 
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te

ra
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n
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St
af

f 
h

av
e 
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r 

p
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io
n
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n
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o

p
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at
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EL
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n
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EL
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ra
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o

st
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ta
ff
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y 
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ge
d
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 c
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ar

n
in
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o
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p
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n
d

 S
EL

 
p

ra
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e
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m
b

e
d
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ll 

st
af
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m

ee
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 c

o
n

si
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en
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y 
m

o
d

e
l s

o
ci

al
, e
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o
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o

n
al

, a
n

d
 

cu
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u
ra

l c
o

m
p

et
en

ci
e

s 
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ro
u

gh
 

th
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r 
in

te
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ct
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St
af

f 
h
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e 
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o
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p
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rt
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at
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EL
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n
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e 
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 c
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 p
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n
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n
d

 c
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u
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et
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ra
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s.
 

SE
L 

to
p

ic
s 

o
r 

p
ra
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n
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ra
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l c
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ra
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p
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ra
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 c
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ra
ct

io
n

s.
 

4
.S

ch
o

o
lw

id
e

 s
u

p
p

o
rt

iv
e

 d
is

ci
p

lin
e

Sc
h

o
o

lw
id

e 
d

is
ci

p
lin

e 
p

o
lic

ie
s 

an
d

 p
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, d
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p
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SEL Data Reflection Protocol 

This tool, adapted from the ATLAS Looking at Data Protocol from the National School Reform Faculty Harmony 
Education Center (nsrfharmony.org), presents a structured reflection process for SEL teams and other school 
stakeholders to observe trends and discuss ideas for continuous improvement of SEL implementation.  It 
emphasizes the importance of examining data with an equity lens and elevating a range of perspectives when 
interpreting data. 

This tool includes: 
• A facilitator’s guide
• A participant handout
• Suggested prompts for equity-minded data reflection

Why is equity a critical lens for data reflection? 

Looking at collected data as a team is an indispensable part of the continuous improvement cycle. Reflecting on 
data produces new insights, which in turn inform new actions to support systemic SEL implementation.  While 
data can provide many insights, it does not easily show the full reality and lived experience of those it 
represents. Without an equity lens, conversations about data often lead to ‘one-size-fits-all’ solutions that 
obscure biases and ignore differences in environment, identity, and culture. Data reflection should inform 
decision-making that promotes equitable outcomes for all members of the school community. 

For example, if an SEL team is reviewing data from a feedback survey after a family outreach event to inform 
their strategy for engaging families in SEL implementation, they would need to consider questions like “Do the 
parents who responded to this survey represent the larger community of families in our school?  Who was left 
out of this survey and how can we gather their perspectives?” or “Do we see a difference in survey responses 
based on home language/race/education level/age of children/academic achievement of children? What can we 
learn from those differences about the way we are engaging families?” Without questions that push the team to 
apply an equity lens, there is a risk of overlooking how aspects of identity such as gender, race, ethnicity, or 
socioeconomic background contribute to the story the data is telling.  

Things to do before using the SEL Data Reflection Protocol 

Prepare the data: Data gathered through the continuous improvement process need to be summarized in 
charts, graphs, or short reports. Schools may be able to rely on district support to provide summaries and 
visualization of data. In other cases, the SEL team will need members who have skills for visualizing data. To 
bring equity into the conversation, see if there are ways to organize the data by subgroups (e.g., race, 
socioeconomic level, gender) that may highlight inequities.  

Prepare questions that prompt reflection on equity: Issues of equity are not always apparent in data.  Use the 
final page in this tool, Additional Prompts for Equity-Minded Data Reflection, to find examples of questions that 
can help push the group to consider additional factors and perspectives when making decisions that will impact 
the school community. These questions should be thoughtfully interspersed throughout the protocol.  

Think about equity of voice: An equity lens should be applied not only to the interpretation of data but also to 
the team dynamic.  Consider what group agreements and/or methods of sharing will best ensure that all 
members of the team have an equitable opportunity to share their perspective. Facilitators should prepare to 
call this out explicitly and reorient the conversation if it becomes inequitable. Further, when interpreting data, it 
is important to consider which voices are not at the table, what blind spots this may create, and whether to seek 
out more perspectives. 
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SEL Data Reflection Protocol —Facilitator’s Guide 

At the start of the meeting: 

• Designate a team member to take notes during the meeting.
• Establish norms for discussion or revisit existing norms and how they apply to this discussion.
• Preview the steps below so team members know what to expect.  Be sure to explain the difference

between describing the data objectively (step 1) and offering interpretations about the data later on.

1. Facts: Describe the data. (3-5 minutes)

The team member who prepared the data gives a brief statement of the data and avoids explaining what she or 

he concludes about the data.  

Ask: What do you see? 

Team members describe what they see in the data in a neutral way, avoiding interpretations, judgement, or 

conclusions. If there is little or inequitable engagement, you can use the following techniques: 

• Have team members take notes independently about what they see and then share out.

• Have team members discuss what they see in small groups and then share out.

• Use follow-up prompts:

o Look at parts of the data that relate to the students you work with. What do you see?
o Are there any noticeable differences among the populations represented in the data? Similarities?
o Are there any clarifications you need about how the data is presented?

If judgments or interpretations arise, prompt the team to describe the evidence that supports their argument. 

Use the following prompts to redirect interpretations: 

o That sounds like an interpretation. Be sure to write that down so we can discuss it later.
o Remember, let’s try to read the data objectively first so the discussion about interpretations can be

well-informed.
o We want to wait to make interpretations until we’ve established what everyone can agree on about

this data.

Compile the team's observations on chart paper, a whiteboard, or anywhere that is visible to the whole team. 

The notetaker should record the team’s observations as well. 

2. Omissions: What information is missing in this data? (3-5 minutes)

Ask: What additional information could help us interpret this data?   

As needed, use one or more of the following prompts to stimulate discussion: 

• Who is not represented in this data?
• Whose experiences or perspectives should we learn more about to understand this data (e.g., students)?
• Do certain voices represented have more influence at our school than others?
• What personal biases should we be mindful about before we move into the interpretation stage?
• What additional context (such as race, gender, ethnic background, socioeconomic level) should frame

how we interpret and make decisions using this data?
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3. Interpretations: What does the data suggest? (5-10 minutes)

During this section of the protocol, the team tries to make sense of what the data says about SEL 

implementation and infer what is or isn’t working and why. Encourage the team to think creatively and try to 

generate as many different interpretations as possible. When appropriate, surface themes from the discussion 

in step 2 or pose a question to prompt reflection about equity. 

Ask: What does the data suggest? 

As needed, follow up with: 

• What root causes might best account for what we see in the data?
• Think about the students you work with. What does this data mean for them?
• In what ways do the actions of school staff members or our organizational routines impact this data?

If engagement is low or inequitable, use the following techniques: 

• Have team members journal independently about their interpretations and then share out.

• Have team members discuss interpretations in small groups and then share out.

• After providing think time, pass a ‘talking piece’ around the table.  When a team member has the talking

piece, they may offer a question, a comment, or they may pass.   During the passing of the talking piece,

team members do not respond directly to one another.

4. Implications for Practice (10-15 minutes)

Ask: How might this data inform our approach to schoolwide SEL? 

As needed, follow up with: 

• What are the ways we can innovate to address what we see in the data to be more effective and
equitable?

• Does the data suggest that any of our practices are ineffective? How could they be changed?
• What does this conversation make you think about in terms of your practice? About teaching and

learning in general?

5. Articulating Next Steps (3-5 minutes)

Ask: What are our team’s next steps to promote continuous improvement? 

As needed, follow up with: 

• Who else needs to see this data? How will we share it?
• What else do we need to know before taking action on this data?  How will we gather that information?
• What are we going to stop doing/start doing/keep doing as a result of this data?  How will we

communicate that to our staff and stakeholders?

The team collaboratively develops next steps for taking action, assigns ownership, and sets a timeline for each. 

Within 24 hours, use the meeting notes to send a summary to all team members.  
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SEL Data Reflection Protocol – Participant Handout 

1. Facts: Describe the data (3-5 minutes)

• Describe—do not interpret or judge.

• Focus on observations of ‘Who,’ ‘What,’ ‘Where,’ and ‘When.’

• Notice differences/disparities across the data.

2. Omissions: What information is missing in this data? (3-5

minutes) 

• Consider the lived experience behind this data.  What

additional context would be helpful to the team in interpreting

and acting on this data?

• What additional information would give us insight?

• Whose voices and experiences are not represented?

• What biases or blind spots might exist within our team as we

interpret this data?

• How could students help us make sense of this data?

3. Interpretations: What does the data suggest? (5-10 minutes)

• Look for the bright spots and think about what may be

contributing to success.

• Consider root causes.

• Connect the data to your personal observation and experience

without blaming or naming individuals.

• Interpretations should be framed with an equity mindset.

4. Implications for Practice (10-15 minutes)

• What are ways we can innovate to be more effective and
equitable?

• Does the data suggest that any of our practices are
ineffective? How could they be changed?

• What does this conversation make you think about in terms
of your practice? About teaching and learning in general?

• What ambitious yet feasible actions could our team take?

5. Next Steps (3-5 minutes)

• Team next steps (think communication, further inquiry, and
possible adjustments to SEL implementation)

• My personal next steps
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Additional Prompts for Equity-Minded Data Reflection 

These questions can stimulate equity-centered discussion throughout the data reflection protocol, particularly in 

steps 2-4 of the facilitator’s guide.  Select questions that best fit the type of data the team will be reviewing or 

brainstorm original questions using these as a model.  Come to the data reflection with 2-3 questions and look 

for opportunities to ask them while the team is working through the protocol.  

School Climate 
Survey Data

How are staff and 
students perceiving 

school climate 
differently?

What do we know 
about the 

perceptions of 
newcomers to our 

school?

How does our 
school's climate 

compare to how you 
remember your 

schooling 
experience? 

Are some groups 
experiencing school 
climate differently 
than others?  How 
can we find out?

How does our 
approach to school 
climate reflect the 

cultures and identies 
of our students and 

families?

How can we elevate 
student voice as we 
define next steps?

Student 
Achievement Data

Does this data give a 
full picture of 

students' abilities? 
What else would 

complete the 
picture?

Is there anything 
about this 

assessment that 
disadvantages some 

students?

Do the students 
value the knowledge 

they are assessed 
on?  How can we 

find out?

Do over/ 
underachieving 

students have any 
demographic 
similarities?

What would your 
students say about 

this data? Their 
parents?

What kinds of 
academic 

interventions are we 
offering?  Are these 
interventions being 

accessed in an 
equitable way?

Discipline or 
Attendance Data

What could be the 
root cause of our 

attendance issues?

When you were in 
school, did you have 
attendance and/or 
disciplinary issues? 
What factors were 

at play for you?

How do you think 
students with 

chronic attendance 
issues perceive 
school climate?  

Is disciplinary action 
applied equitably 

across all 
demographic 

groups?

Do students believe 
discipline is applied 
equitably?  How can 

we find out? 

How might biases 
and assumptions be 

harming our 
students who have 
more disciplinary 

issues?

Family/Community 
Engagement Data

Is our parent 
engagement 

equitable?  Who are 
we not reaching?

If you lived in this 
community and 
were deciding 

whether to have 
your child attend 
here, what would 

make you feel 
welcome?

What biases or 
assumptions may be 

causing staff to 
engage more or less 

with families?

What assumptions 
do we tend to make 
about parents who 

are difficult to 
contact?  What 

other explanations 
could there be? 

What lived 
experiences impact a 
family or community 
member's interest in 
engaging with our 

school?

Do we have 
relationships with 
other important 

institutions in this 
community?  How 

could these 
relationships make 
us more effective?
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